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Standard II: Student Learning Programs and Support Services 
The institution offers instructional programs, library and learning 
support services, and student support services aligned with its mission.  
The institution’s programs are conducted at levels of quality and rigor 
appropriate for higher education.  The institution assesses its educational 
quality through methods accepted in higher education, makes the results 
of its assessments available to the public, and uses the results to improve 
educational quality and institutional effectiveness.  The institution defines 
and incorporates into all of its degree programs a substantial component 
of general education designed to ensure breadth of knowledge and to 
promote intellectual inquiry.  The provisions of this standard are broadly 
applicable to all instructional programs and student and learning 
support services offered in the name of the institution.

Standard II.A: Instructional Programs 

II.A.1 All instructional programs, regardless of location or means of delivery, including 
distance education and correspondence education, are offered in fields of study 
consistent with the institution’s mission, are appropriate to higher education, 
and culminate in student attainment of identified student learning outcomes, and 
achievement of degrees, certificates, employment, or transfer to other higher 
education programs. (ER 9 and ER 11) 

Evidence of Meeting the Standard 
The College ensures that all its courses and instructional programs are consistent to the mission 
and appropriate to higher education, regardless of the delivery method or location: 

• The College evaluates instructional programs’ consistency with the institutional mission
through the comprehensive program review process (see Standard I.B.5, IIA1.1).

• All courses adhere to established course outlines, which include objectives, methods of
evaluation, and faculty-identified student learning outcomes that represent sufficient
content, breadth, and length to permit the student to learn and practice expected
knowledge, skills, and abilities.  Course Outlines of Record are developed in
CurricUNET to aid in consistency [IIA1.2– IIA1.3].

• The Curriculum Advisory Committee (CAC) reviews all course outlines and programs,
using established guidelines such as the State Chancellor’s Office Program and Course
Approval Handbook and the Academic Senate for California Community Colleges
(ASCCC) Curriculum Reference Guide.  The curriculum approval process ensures
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adherence to guidelines established by Title 5 of the California Code of Regulations 
[IIA1.4]. 

• Distance education courses follow an additional process and protocol wherein instructors,
along with their department, consider the need for an online course, appropriateness of
format for the course content, and feasibility of the course.  The CAC’s Distance
Education Subcommittee reviews all distance education course proposals to ensure that
content and methods of instruction are appropriate for higher education, and promote
regular and effective contact between faculty and students [IIA1.5 – IIA1.7].

Analysis and Evaluation 
Instructional Programs: Consistent with Institutional Mission 
The College evaluates programs’ consistency with the institutional mission through the 
comprehensive program review process.  As described in Standard I.B.5, MPC’s comprehensive 
program review process ensures that each campus program and unit assesses itself in relation to 
the College mission.  As instructional departments complete program review, they discuss how 
their programs align with and support the mission College (i.e., transfer, career training, skills 
development, or lifelong learning).  If the mission of the program or department is inconsistent 
with the institutional mission, the department develops a Program Improvement Plan indicating 
how the department will bring the program into alignment [IIA1.1a, IIA1.1b]. 

Instructional Programs: Appropriate to Higher Education 
The College ensures the quality and rigor of all of its courses and instructional programs.  
Regardless of the delivery method or location, courses adhere to established course outlines, 
which include faculty-identified course objectives and methods of evaluation that represent 
sufficient content, breadth, and length to permit the student to learn and practice expected 
knowledge, skills, and abilities [IIA1.2, IIA1.3a, IIA1.3b, IIA1.3c, IIA1.3d]. Faculty also 
identify student learning outcomes, which are included in CurricUNET during the curriculum 
development process. The Curriculum Advisory Committee (CAC) reviews all course outlines 
and programs, using established guidelines such as the State Chancellor’s Office Program and 
Course Approval Handbook and the Academic Senate for California Community Colleges 
(ASCCC) Curriculum Reference Guide [IIA1.4].  The CAC recommends curriculum for 
approval to the Governing Board and, where applicable, the Chancellor’s Office of the California 
Community Colleges.  The curriculum approval process ensures adherence to guidelines 
established by Title 5 of the California Code of Regulations.   

The format of course outlines are consistent for all courses, regardless of the delivery mode or 
the location of the course.  However, distance education courses follow an additional process and 
protocol wherein instructors, along with their department, consider the need for an online course, 
appropriateness of format for the course content, and feasibility of the course.  The CAC’s 
Distance Education Subcommittee reviews all distance education course proposals and work 
with faculty to ensure that content and methods of instruction are appropriate for higher 
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education, and promote regular and effective contact between faculty and students [IIA1.5, 
IIA1.6a, IIA1.6b, IIA1.7].   
 
As curricula are developed, the College relies on the discipline expertise of faculty members to 
ensure that the content of its instructional programs, regardless of location or means of delivery, 
are appropriate to higher education.  Articulation agreements with four-year higher education 
institutions demonstrate that courses and programs meet expectations for higher education, as 
well.  In addition, a growing number of the College’s transfer programs are Associate Degrees 
for Transfer (ADTs) that guarantee students entry into the CSU system; these programs fill 
lower-division requirements for specific programs at CSUs. 
 
Advisory committees help ensure the appropriateness of programmatic content in MPC’s career-
technical education (CTE) areas.  The advisory committees provide an industry perspective and 
ensure that graduates of CTE programs receive training that supports local industry needs, as will 
be discussed in Standard II.A.16.  In addition, several of MPC’s CTE programs are accredited or 
certified by national or state agencies that, through their review processes, assure programs’ 
appropriateness for higher education [IIA1.8, p. 2]. 
 
Instructional Programs: Culminating in Student Attainment of Identified Learning Outcomes 
The College has identified learning outcomes for all instructional programs.  Instructional faculty 
and staff regularly assess the degree to which students attain these learning outcomes through the 
Reflections processes, as described in Standards I.B.2 and II.A.3.  The College assesses course-
level student learning outcomes (SLOs) through Instructor Reflections, and program-level 
outcomes through Program Reflections.  Together, these processes allow instructional personnel 
to evaluate and monitor student attainment of identified learning outcomes and make 
improvements to curricula as needed.   
 
During the Instructor Reflections process, individual instructors assess the degree to which 
students have attained course-level student learning outcomes for their course, and describe their 
methods of assessment.  Instructors write a brief summary of their assessment results, using both 
qualitative and quantitative data, and discuss how they plan to use the assessment results to 
improve student learning the next time the course is taught.  The next time the SLOs for the 
course are assessed, the instructor closes the assessment loop by reviewing the previous plan to 
improve student learning and discussing whether it was successful [IIA1.9].   
 
MPC assesses considers students’ attainment of learning outcomes at the program level 
following a similar process.  Instructional faculty and staff from each program reflect on student 
learning, first by evaluating the effectiveness of program improvements resulting from previous 
program reflections, and then by discussing students’ level of attainment of one or more 
program-level outcomes [IIA1.10].  As of the 2014-15 academic year, program reflection 
activities take place at the beginning of the fall semester during Flex Days.  Programs use the 
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Reflections time during Spring Flex Days to review their Reflections and use the results of to 
develop action plans. 
 
During the institutional self-evaluation and preparation of the SER, the College evaluated the 
effectiveness of the Reflections processes and determined that while Program Reflections 
practice does result in meaningful dialogue and improvements related to program learning 
outcomes, the dialogue does not always generate useful quantitative data related to learning 
outcome attainment at the program level.  In fall 2015, the College licensed TracDat to support 
assessment processes; implementation is underway (see QFE Action Project #2).  The College 
also established a new Learning Assessment Committee in fall 2015 and charged that group with 
improving institutional practices for assessing programs of study [IIA1.11].   
 
Instructional Programs: Culminating in Student Achievement of Degrees, Certificates, 
Employment, and/or Transfer 
As discussed in the introduction to the SER, the College carefully monitors student achievement 
data on an ongoing basis in order to evaluate performance against its Institution-set Standards.  
These data serve as benchmarks related to successful course completion, retention, persistence 
(fall-to-fall), degree/certificate attainment, and transfer velocity, and are used as one of measure 
effectiveness when examining programs.   
 
Analysis of student achievement data shows that the number of degrees and certificates has 
generally been increasing over the last the last five-year period, both in terms of the number of 
degrees awarded and the number of students receiving degrees:  

 
10-11 11-12 12-13 13-14 14-15 

Degrees awarded 411 343 433 480 480 
Unduplicated students rec'ing degrees 381 312 384 430 423 
Source: CCCCO DataMart, Program Awards Report 

 
Data regarding certificate awards show a similar increase for the same five-year period:  

 
10-11 11-12 12-13 13-14 14-15 

Certificates awarded 69 45 105 89 65 
Unduplicated students rec'ing certificates 62 44 100 84 83 
Source: CCCCO DataMart, Program Awards Report 

 
The number of transfers for the same period also increased: 

 
10-11 11-12 12-13 13-14 14-15 

In-State Private 61 55 73 55 53 

Out of State Private 157 151 153 134 149 

CSU 135 257 272 204 295 

UC 55 81 81 83 68 
TOTAL 408 544 579 476 565 
Source: CCCCO DataMart, Transfer Volume Report (for ISP and OOS) 
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The increased number of Associate Degrees for Transfer (AD-T) offered at MPC may explain 
the upward trend in each of these indicators.  
 
MPC’s instructional programs in the career-technical disciplines are developed to support 
students achieve gainful employment.  For example, the Nursing program has implemented 
improvements not only to support the academic success of its students, but to strengthen their 
employability, as well.  The percentage of Nursing students completing the program has 
increased over the past five years and is now well above 80%.  During the same period, the 
percentage of students who became employed as registered nurses within nine months of 
graduating has also increased to above 80% [IIA1.12]  
 
Further examination of MPC’s students’ achievement and success warrants some comparison 
between students in face-to-face classes and those in online classes.  Statewide, success rates for 
online students are typically lower than that of students in face-to-face classes; this is true for 
MPC’s online students, as well.  More than 64% of MPC’s online students successfully complete 
classes with a passing grade compared to just over 74% of students in traditional classrooms. 
MPC does exceed, however, the statewide average success rates in both online and face-to-face 
instruction.  A review of the past three semesters reveals that MPC’s success and retention rates 
in online instruction are gradually improving [IIA1.13]. 
 
Conclusion:  Monterey Peninsula College meets Standard II.A.1.   
 
Evidence Cited 
IIA1.1 Sample Mission Alignment from Program Review 

a. Administration of Justice 
b. Speech Communication 

IIA1.2 CurricUNET How-To Guide  
IIA1.3 Sample Course Outlines of Record 

a. ENGL 1A 
b. AUTO 108 
c. MATH 360 
d. GENT 10 

IIA1.4 CAC Website 
IIA1.5 Sample DE Course Approval Process 
IIA1.6 Sample DE Course Outlines 

a. GEOL 9 
b. LIBR 50 

IIA1.7 Effective Strategies for Online Teaching and Learning 
IIA1.8 2015-2016 College Catalog, p. 2 
IIA1.9 Instructor Reflections Form 
IIA1.10 Program Reflections Form 
IIA1.11 Learning Assessment Committee Charge 
IIA1.12 School of Nursing Employment Data 
IIA1.13 MPC Online Data Dashboard 
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II.A.2 Faculty, including full-time, part-time, and adjunct faculty, ensure that the 
content and methods of instruction meet generally accepted academic and 
professional standards and expectations.  Faculty and others responsible act to 
continuously improve instructional courses, programs and directly related 
services through systematic evaluation to assure currency, improve teaching and 
learning strategies, and promote student success.  

Evidence of Meeting the Standard 
• The Curriculum Advisory Committee (CAC) directs MPC’s faculty-driven curriculum

process, and ensures that course content and methods of instruction meet generally
accepted academic and professional standards.  The Committee consists of faculty
members representing each of the College’s instructional divisions, as well as student,
administrative, and Academic Senate representatives [IIA2.1, IIA2.2].

• College personnel, including full-time and adjunct faculty, participate in systematic
evaluation processes including instructor reflections on student learning, program
reflections, comprehensive program review (completed every six years), and annual
program review updates, as outlined in Standards I.B.3 and I.B.5.

Analysis and Evaluation 
Faculty Role in Ensuring Academic and Professional Standards for Instruction 
Faculty at MPC have a primary role in ensuring that all aspects of instruction, including course 
content and methods of instruction, meet academic and professional standards and expectations 
for quality.  Faculty develop and revise curricula based discipline expertise to ensure that course 
content, texts, assigned activities, student learning outcomes, and methods of evaluation remain 
current and appropriate.  The Curriculum Advisory Committee (CAC) directs MPC’s faculty-
driven curriculum process, and ensures that course content and methods of instruction meet 
generally accepted academic and professional standards.  The Committee consists of faculty 
members representing each of the College’s instructional divisions, as well as student, 
administrative, and Academic Senate representatives [IIA2.1].  This representative membership 
provides the committee broad discipline expertise and allows it to make recommendations on a 
wide variety of curricular issues.  

The CAC reviews curricular proposals submitted by faculty members (including proposals for 
new and revised curriculum), using an extensive process designed to ensure quality and 
compliance with Title 5 regulations.  The CAC makes recommendations regarding curriculum to 
the Governing Board, which then gives final approval for courses, in accordance with Board 
Policy 3010 [IIA2.2].  The CAC also reviews courses for inclusion in general education and 
local graduation requirements [IIA2.3a, IIA2.3b].   

All curriculum development and revisions begin with a course proposal by a faculty member 
(referred to as the course originator).  Course originators submit proposals in CurricUNET, 
which helps to streamline and bring transparency to the development and review process.  
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CurricUNET also provides support to course originators by guiding them through the necessary 
steps to develop a new Course Outline of Record, from developing the catalog description and 
student learning outcomes, to consideration of requisites and determining the methods of 
instruction and evaluation.  This system ensures that early drafts of new proposals or proposed 
adjustments to curricula are not missing critical pieces, which ultimately decreases development 
time.  Once the course originator’s department and division chair(s) review and approve the 
proposal, it advances through three levels of review: first by CAC’s technical review 
subcommittee, then by the originator’s dean, and ultimately by the Vice President of Academic 
Affairs. At each level of review, the course originator receives feedback and has the opportunity 
to make revisions, if necessary.  After these three reviews, the full Curriculum Advisory 
Committee reviews the proposal to ensure that it follows guidelines established by the Program 
and Course Approval Handbook (PCAH), Title 5, MPC’s CAC Handbook, and GE guidelines (if 
applicable).  The CAC then recommends approval of the curricula to the Governing Board for 
final approval.  Once course proposals or revisions have been through the CAC process, the 
proposal and/or revision history remain publicly available in CurricUNET. 
 
Faculty Role in Continuous Improvement through Systematic Evaluation 
College personnel, including full-time and adjunct faculty, participate in systematic evaluation 
processes including instructor reflections on student learning, program reflections, 
comprehensive program review (completed every six years), and annual program review 
updates.  Since 2010, MPC has refined its continuous student learning evaluation process in 
order for MPC faculty to improve teaching methods and promote student success.  Figure 1 
summarizes MPC’s cycle of curriculum review and evaluation.  
 
In step 1, MPC faculty gather data on student achievement, student learning, and current state 
requirements (assessment of student attainment of SLOs, alignment of programs with regards to 
new Transfer Curriculum Models and the new California State C-ID requirements, industry 
standards for CTE courses, etc.).  Faculty then use these data to inform comprehensive program 
review, annual program review updates, and action plans.  Improvement plans emerging from 
these evaluations inform the budget allocation process and may lead to changes in courses and/or 
programs, which are reviewed by the CAC (step 3). 
 
Faculty implement approved curricular changes at their courses and programs (step 4), reflect on 
the impact of such changes on student learning to see if the changes implemented bring about the 
desired outcomes, and document results (step 5).  Instructor reflections at the course level, in 
turn, inform program reflections, annual action plans, and comprehensive program reviews in an 
ongoing cycle of evaluation and improvement.  This cycle of assessment, curricular changes, and 
reassessment ensures currency of content and effective teaching and learning.  
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Figure 1: Curriculum Review and Evaluation 

 
 
 
Evidence of how this process works can be seen the recent work the College has done to align 
several program areas with Transfer Model Curricula (TMCs).  The Student Transfer 
Achievement Reform Act of 2010 (SB1440 – Padilla) facilitates transition between community 
colleges to California State Universities, and has resulted in course and program alignment 
across California’s community colleges.  This required a whole-scale evaluation of course 
content, objectives, assessment methods, and other elements of course outlines of record to 
establish Transfer Model Curriculum (TMC).  MPC met this challenge by relying upon faculty to 
evaluate current course outlines of record in comparison to TMC requirements in relevant 
disciplines, and adjust curricula where needed.  The Curriculum Advisory Committee has played 
a key role in this process by facilitating the review and revision process, ensuring that course 
outlines of record match TMC requirements, and approving revised courses and programs.  In 
some cases, only minor revisions to course outlines were necessary [IIA2.4, see MATH 17 & 18, 
p. 4-5].  In other cases, more in-depth program and course changes were required [IIA2.5a, p. 20; 
IIA2.5b; IIA2.5c; IIA2.5d].  As of fall 2015, MPC’s faculty and CAC have reviewed and 
updated 130 courses since 2010. 
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Conclusion:  Monterey Peninsula College meets Standard II.A.2. 

Evidence Cited: 
IIA2.1 Curriculum Advisory Committee Bylaws & Membership 
IIA2.2 Board Policy 3010: Program, Curriculum, and Course Development 
IIA2.3 Course Development Processes 

a. CAC Handbook
b. CurricUNET Users' Guide Website

IIA2.4 CAC Minutes, 11/20/13 (See MATH 17 & MATH 18, p. 4-5) 
IIA2.5 Child Development Program Revision 

a. CAC Minutes, 1/13/13
b. CAC Minutes 2/20/13, p. 20
c. Historical Child Development Program
d. Current Early Childhood Education Program

II.A.3 The institution identifies and regularly assesses learning outcomes for courses, 
programs, certificates, and degrees using established institutional procedures.  
The institution has officially approved and current course outlines that include 
student learning outcomes.  In every class section students receive a course 
syllabus that includes learning outcomes from the institutions officially approved 
course outline. 

Evidence of Meeting the Standard: 
• The College has identified learning outcomes for courses, programs, certificates, and

degrees.  Learning outcomes are available in CurricUNET, accessible via the SLO Report
and All Fields Reports for each course [IIA3.1, IIA3.2].  Office of Academic Affairs staff
verify that syllabi include current learning outcomes each semester.  Learning outcomes
for degrees and certificates are included in the College Catalog [IIA3.3].

• Since 2010, the College has assessed its learning outcomes through its Reflections
processes (see I.B.2).  Program-level assessments are accomplished by engaging in the
Program Reflections process [IIA3.4]; course assessments are documented through
Instructor Reflections [IIA3.9].

Analysis and Evaluation 
MPC has identified learning outcomes for all courses and programs (including all degree and 
certificate programs), and regularly assesses outcomes at the course, program, and institutional 
level.  MPC uses its General Education Outcomes (GEOs) as institutional-level outcomes; GEOs 
also serve as broad program-level outcomes for many programs, as described in II.A.11.  Since 
2010, the College has assessed its learning outcomes through its Reflections processes (see 
I.B.2).  Program-level assessments are accomplished by engaging in the Program Reflections 
process; course assessments are documented through Instructor Reflections.  Each process will 
be discussed in turn below.  

Regular Assessment of Program Outcomes: Program Reflections 
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At the beginning of each semester during flex days, each programmatic area engages in Program 
Reflections [IIA3.4].  Program Reflections consist of faculty, staff, and administration dialogue 
about student attainment of program SLOs within each discipline area.  Program Reflections 
provides a collaborative environment in which faculty assess outcomes and discuss 
improvements with peers from the same or similar disciplines [IIA3.5]. This process allows for 
documentation of the cross-fertilization of ideas that lead to student success that MPC faculty, 
staff, and administration perform throughout the semester.  The Program Reflections process 
results in a documented rationale for action plans to improve student learning in the future and in 
this way plays a role in the planning and resource allocation process at MPC. .  
 
All broad discipline areas have an assigned GEO [IIA3.6, p. 56-58]. Degree and certificate 
programs also include program-specific outcomes that describe the application of general 
competencies within the context of a specific discipline area.  At least once per year, 
departments, divisions, and service areas gather to engage in dialogue about the degree to which 
students meet the intended SLOs for their program.   
 
Departments or divisions frame their dialogue around four prompts:  

1. Note improvements that have taken place due to past efforts or plans discussed in 
Program Reflections. 

2. Write SLOs/GEOs or objectives from course outline(s) of record that you discussed this 
semester. 

3. Summary of department/group discussion about student learning. Provide references to 
specific SLOs and GEOs. 

4. What is the result of the dialogue? What are the goals, action plans, or other aspects of 
program review that have resulted from the analysis of student learning? 

 
Through this dialogue, MPC faculty and staff collaboratively evaluate the health of the program 
and discuss improvements that could be made.  The Program Reflections process has produced a 
variety of strategies to improve student learning, from pedagogical techniques shared across 
disciplines, to curricular changes, to major changes in the way a program is structured [IIA3.7a, 
p. 135; IIA3.7b, p. 32; IIA3.7c, p. 60].  All Program Reflections results from 2010-2011 through 
2013-2014 can be reviewed at the MPC Academic Senate Website [IIA3.8].  
 
During the self-evaluation process, the College noticed that program level outcomes in place for 
Associate Degrees for Transfer (AD-Ts) and CTE degrees and certificates described the skills 
and knowledge students gain through program completion with a much greater level of 
specificity than the broad GEOs used as program outcomes in other programs.  As a result, 
mapping between course and program level outcomes is much more effective in these areas.  As 
the Learning Assessment Committee streamlines program assessment processes, it will facilitate 
a discussion about developing more specific program learning outcomes for those programs with 
only a GEO in place in order to increase the effectiveness of program assessment practices.   
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Regular Assessment of Course Outcomes (SLOs): Instructor Reflections 
As described in Standard I.B.2, MPC faculty individually document their assessment of Student 
Learning Outcomes (SLOs) by completing a web-based Instructor Reflections form for at least 
one course each semester [IIA3.9].  The Reflections form guides and structures SLO assessment 
to ensure consideration of student attainment of outcomes, improvement planning, and 
evaluation of improvements.  The process also gives individual instructors flexibility regarding 
the methods they use to assess student learning, allows for a mixture of quantitative and 
qualitative results, and stimulates the ongoing use of assessment results to make improvements.  
Instructors complete the assessment by responding to the following prompts about the course and 
learning outcome(s) under consideration:  
 

• What are the assessment methods for the SLOs? 
• Brief summary of assessment results (please quantify when possible) 
• How do you plan to use the assessment results to improve student learning? 

 
In addition, instructors discuss the results of previous plans to improve student learning for the 
course and learning outcome(s) under consideration. 
 
Together, these four questions “close the assessment loop” by prompting instructors to link 
results of previous efforts to improve student learning to current assessment results.  When 
completing the Instructor Reflections form, instructors assess student learning in the current 
semester and use the results of the assessment to make plans for improvement when the course is 
taught again [IIA3.10a, IIA3.10b, IIA3.10c, IIA3.10d].  The next time the course is assessed, the 
instructor reports on the effectiveness of the improvements to continue the cycle.  In this way, 
Instructor Reflections document course-level issues and improvements over multiple semesters, 
including both attainment of learning outcomes and related factors such as student engagement, 
retention, and completion [IIA3.11, see Example 1].   
 
The State of Student Learning Outcome Assessment at MPC 
During the institutional self-evaluation, the College determined that overall, the Instructor 
Reflections framework produces positive results.  The framework helps individual faculty to 
document student attainment of SLOs and evaluate effectiveness of improvements over time.  
However, the self-evaluation also revealed that significant improvements could be made in order 
to increase the effectiveness of the process.  These improvements include developing more 
intentional cycles of course-assessment, strengthening linkages between course and program 
assessment cycles, and greater levels of participation, including from adjunct instructors.   
 
Table 1 shows the overall state of MPC’s course-level learning outcomes assessment, from fall 
2013 (the date when the current Instructor Reflections form was moved online to streamline data 
collection) through the end of the fall 2015 semester.   
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TABLE 1 – SLO Reflections by percent of total courses offered by Semester. 

Fall 2013 through Fall 2015 
 F13 SPR14 F14 SPR15 F15 F13-F15 
Total Number of Courses Taught 499 553 539 569 548 861 
Courses reflected upon 157 191 161 183 84 573 
Percent of courses reflected upon 31% 33% 31% 23% 15 66% 
Source: Instructor Reflections data collected by SLO Coordinator 

 
As the College worked to prepare the SER and 2016 ACCJC Annual Report, it re-evaluated how 
“active courses” had been defined for the purposes of assessment.  Not all courses listed in the 
College Catalog have been taught on a regular basis.  Prior to the self-evaluation process, MPC 
defined “active” courses as those that had been taught, with the rationale that courses were that 
had not been taught could not be assessed.  However, the College also now recognizes that 
ACCJC expectations for “active” courses include all courses in the College Catalog.  As of the 
2014-2015 academic year, MPC has 1437 courses listed in the curriculum inventory at the State 
Chancellor’s Office website.  The College has assessed 39.9% of all courses in the curriculum 
inventory.  
 
This performance is not consistent with expectations that SLO assessment should be at the 
sustainability level (per the ACCJC rubric) by 2012, and the College is taking steps to come into 
alignment with expectations.  In fall 2015, the Superintendent/President convened a working 
group to address the issue and take immediate corrective action [IIA3.12].  First steps included: 

• Determining the level of course assessment within each program of study [IIA3.13] 
• Restructuring the existing SLO Committee into the Learning Assessment Committee, 

and expanding its charge to include  
o development and implementation of cycles of assessment for course, program, 

service area, and institutional learning outcomes  
o coordinating professional development and support resources for development 

and assessment of SLOs [IIA3.14]  
• Reviewing “active” courses that are not regularly taught through the Curriculum 

Advisory Committee. 
 
The College made a great deal of forward progress on these goals prior to submission of its 2016 
ACCJC Annual Report [IIA3.15].  Developing better alignment between curriculum review and 
assessment cycles will also help to ensure that all active courses are assessed.  Plans for 
developing cycles of assessment and continuing catalog review are underway as of spring 2016 
[IIA3.16]. 
 
Student Learning Outcomes, Course Outlines, and Course Syllabi 
The Course Outline of Record (available via CurricUNET) provides fields for course objectives; 
student learning outcomes for each course are available in CurricUNET reports such as the All 
Fields report [IIA3.2].  During the curriculum approval process, a member of the Learning 
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Assessment Committee reviews individual course-level SLOs reviewed for grammar and 
consistency with course objectives and general education requirements.  Each syllabus contains 
the SLOs for the course to help communicate to students what they can expect to be able to do as 
they exit the course.  The Office of Academic Affairs reviews all syllabi to ensure that the SLOs 
match those in CurricUNET.  
 
Conclusion:  Monterey Peninsula College has identified learning outcomes for all courses, 
programs, certificates, and degrees.  Institutional procedures for assessment have been 
established, and work well when followed.  However, not every active course in the College 
Catalog has been assessed.  In order to meet this Standard, MPC must develop and follow a cycle 
of assessment to ensure that all active courses are assessed regularly.  In addition, MPC can 
improve programmatic assessment practices to ensure that each program is assessed using 
program-level SLOs that summarize the specific learning expected in each degree or certificate 
granted by the institution.  
 
Actionable Improvement Plan:  
The College will implement recommendations from the Learning Assessment Committee to 
improve its course- and program-level SLO assessment practices, including recommendations 
for assessment cycles and processes for disaggregation of learning outcome data by 
subpopulations of students.   
(Related Standards: IB2, IB5, IB6, IC3, IC4, IIA2, IIA3, IIA16) 
 
Evidence Cited 
IIA3.1 CurricUNET System 
IIA3.2 Sample CurricUNET All Fields Reports 
IIA3.3 2015-2016 College Catalog 
IIA3.4 Program Reflections Activities, Flex Day Schedule 
IIA3.5 Program Reflections Form 
IIA3.6 2015-2016 Faculty Handbook, p. 56-58 
IIA3.7 Program Reflections Examples 

a. 2012-2013 Program Reflections Compilation, p. 135 
b. 2012-2013 Program Reflections Compilation, p. 32 
c. 2013-2014 Program Reflections Compilation, p. 60 

IIA3.8 SLO/Reflections Website 
IIA3.9 Instructor Reflections Form 
IIA3.10 Sample Instructor Reflections 

a. AUTO 108 
b. HLTH 7 
c. ENGL 1B 
d. ECON 4 

IIA3.11 Multi-semester Instructor Reflections, Example 1 
IIA3.12 SLO Action Plan 
IIA3.13 Program of Study Assessment data, 3/16 
IIA3.14 Learning Assessment Committee charge 
IIA3.15 Accreditation Report to the Board, 3/16 
IIA3.16 LAC/OAA/CAC Plan  
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II.A.4 If the institution offers pre-collegiate-level curriculum, it distinguishes that 
curriculum from college-level curriculum and directly supports students in 
learning the knowledge and skills necessary to advance and succeed in college-
level curriculum. 

Evidence of Meeting the Standard 
MPC offers pre-collegiate-level curricula in English, math, English as a second language, and 
learning skills, and uses course numbers to distinguish these courses from its college-level 
curricula.  

• The College Catalog clearly identifies courses with numbers between 300-399 as “Credit,
Non-Degree Applicable.”  Courses numbered 100-299 are designated as associate-level
courses, and are only applicable to associate degrees. Baccalaureate-level courses that
carry lower division credit at four-year colleges and universities are numbered 1-99.  The
College Catalog clearly explains these numbering designations and implications for
fulfilling degree or transfer requirements [IIA4.1].

• The College provides learning support services that directly support students in gaining
knowledge and skills necessary to advance and succeed in college-level courses [IIA4.3 –
IIA4.5].

Analysis and Evaluation 
The College Catalog clearly identifies courses with numbers between 300-399 as “Credit, Non-
Degree Applicable,” and indicates that they are intended as developmental courses in the areas of 
reading, writing, mathematics, English as a second language, and learning skills [IIA4.1, p. 120].  
The Catalog also informs students that these courses may not be used to fulfill any degree 
requirements. 

In contrast, courses numbered 100-299 are designated as associate-level courses, and are only 
applicable to associate degrees (some of these courses may transfer; transferability is at the 
discretion of the receiving institution).  Baccalaureate-level courses that carry lower division 
credit at four-year colleges and universities are numbered 1-99.  The College Catalog clearly 
explains these numbering designations and implications for fulfilling degree or transfer 
requirements [IIA4.1, p. 120].   

Course descriptions included in the College Catalog help distinguish between pre-collegiate and 
collegiate courses.  Each course description lists any requisites and/or advisories, and if the 
course is part of a sequence, the description references the next course in the progression.  For 
example, in the course description for ENGL 301:  Introduction to Academic Writing, includes 
the statement: “ENGL 301 prepares students for ENGL 111.”  The description for ENGL 111, 
Intermediate Academic Writing, includes the statement: “This course prepares students for 
ENGL 1A.”  In this way, the course descriptions help understand the relationship between 
courses in the sequence, and how pre-collegiate courses builds to college-level work.  The 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
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English, Math, and English as a Second Language departments also provide diagrams of their 
course sequences in the course catalog [IIA4.2a, IIA4.2b, IIA4.2c]. 
 
Academic counselors play a key role by guiding students to enroll in courses appropriate for 
their skill levels.  Counselors reinforce advisories set by instructional faculty and assist students 
in comprehending placement test results and course descriptions.  Counselors also have an 
opportunity to reiterate skill level expectations for each step in a sequence as they help students 
complete education plans.  
 
Student learning outcomes also help distinguish pre-collegiate from college-level curriculum.  
SLOs for each course reflect the Catalog description and align with the pre-requisite skills of the 
subsequent course in the sequence.  Outcomes in a pre-collegiate course build into the outcomes 
for the next level in the sequence, as can be seen by comparing SLOs for three levels of English 
(pre-collegiate levels ENGL 301, associate-level ENGL 111, and baccalaureate-level ENGL 
1A): 
 
ENGL 301: Introduction to Academic Reading and Writing 
Upon successful completion of this course, students will be able to: 

1. Develop a thesis. 
2. Use reading and writing strategies and skills in the writing of coherent paragraphs and 

essays. 
3. Practice successful planning, process, study and preparation skills for the completion of 

college-level reading and writing assignments. 
4. Write clear, effective sentences, which demonstrate control of grammar, diction and 

technical conventions in academic writing. 
 

ENGL 111: Intermediate Academic Reading and Writing 
Upon successful completion of this course, students will be able to: 

1. Use reading and writing strategies and skills in the writing of coherent essays. 
2. Use research strategies in the writing of essays. 
3. Apply an integrated reading and writing process to the writing of text-based essays. 

 
ENGL 1A: College Composition 
Upon successful completion of this course, students will be able to: 

1. Form a provable thesis, develop it through factual research and distinguish between fact 
and opinion. 

2. Apply multiple factors affecting both verbal and written communication. 
3. Recognize the nature of persuasion in written, visual and oral argument. 
4. Use accepted academic techniques to complete research-based assignments. 

 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc#page=172
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Students who are successful in achieving the learning outcomes in ENGL 301 are prepared to 
advance to ENGL 111, and from ENGL 111 to ENGL 1A.  The sequence of courses provides the 
knowledge and skills necessary to advance and succeed. 
 
Supporting Students as They Advance to College-Level 
Learning centers and embedded classroom support provide students with additional support as 
they develop the knowledge and skills necessary to advance to college-level curriculum.  The 
TRIO Learning Center, High Tech Learning Center in the Access Resource Center, the English 
Study Skills Center, the Reading Center, and the Math Learning Center each provide 
instructional support services designed to support pre-collegiate learners and support their 
progression to college-level courses, as discussed in Standard II.B.1.  
 
In addition to the learning support centers, College-wide initiatives such as Basic Skills, Student 
Equity, and the Student Success and Support Program (3SP) focus on helping college-
unprepared students advance into college-level coursework.  For example, the Basic Skills 
Committee provides funding for projects supporting students’ progression in math and English as 
a second language (ENSL), including embedded counseling and supplemental instruction for 
accelerated (i.e., 8-week intensive) beginning and intermediate Algebra courses, and 
supplemental instruction tutoring for all summer math classes to support students’ success and 
advancement to collegiate-level math [IIA4.3a, IIA4.3b, IIA4.3c].  Likewise, follow-up services 
coordinated through MPC’s noncredit Student Success and Support Program (3SP) plan have the 
goal of transitioning students to college-level, for-credit courses.  Services include targeted 
counseling interventions for ENSL students, education planning, and direct coordination with 
Student Services programs such as EOPS/CARE, TRIO/SSS, and CalWORKS [IIA4.4]. 
 
Conclusion: Monterey Peninsula College meets Standard II.A.4. 
 
Evidence Cited 
IIA4.1 2015-2016 College Catalog, p. 120 
IIA4.2 Course Sequence Diagrams 

a. English 
b. Mathematics 
c. English as a Second Language 

IIA4.3 Basic Skills Project Reports 
a. ESL Counselor 
b. Accelerated Math 
c. SCORE+  

IIA4.4 2015 3SP Plan (Non-Credit) 
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II.A.5 The institution’s degrees and programs follow practices common to American 
higher education, including appropriate length, breadth, depth, rigor, course 
sequencing, time to completion, and synthesis of learning.  The institution 
ensures that minimum degree requirements are 60 semester credits or 
equivalent at the associate level, and 120 credits or equivalent at the 
baccalaureate level. (ER 12) 

Evidence of Meeting the Standard 
• Monterey Peninsula College’s degrees and programs are reviewed both locally and by the

State Chancellor’s Office to ensure that they follow practices common to American
higher education including appropriate length, breadth, depth, rigor, course sequencing,
time to completion, and synthesis of learning.  Curriculum review processes are described
in Standard II.A.2.

• All associates degrees offered by the College require a minimum of 60 semester credits
[IIA5.4].

Analysis and Evaluation 
Following Practices Common to Higher Education 
Monterey Peninsula College’s degrees and programs are reviewed both locally and by the State 
Chancellor’s Office to ensure that they follow practices common to American higher education 
including appropriate length, breadth, depth, rigor, course sequencing, time to completion, and 
synthesis of learning.  Curriculum development begins with individual faculty members, and 
proposals are reviewed by department and division colleagues.  All curricular proposals or 
revisions are submitted to the Curriculum Advisory Committee (CAC) for extensive review to 
ensure that all aspects of the program comply with state regulatory guidelines, as outlined in 
Standard II.A.2.  Advisory committees and discipline-related accrediting bodies also contribute 
to maintaining standards for depth, rigor, and synthesis of learning for CTE disciplines (see 
Standard I.C.13 and II.A.15 for specific examples).  Career-technical education (CTE) programs 
track and publish time to completion in compliance with Gainful Employment Act [IIA5.1a, 
IIA5.1b, IIA5.1c, IIA5.1d]. 

The Curriculum Advisory Committee (CAC) reviews all course proposals for rigor and 
appropriate sequencing, following standards established by Title 5 of the California Code of 
Regulations.  During review of each course proposal, CAC examines the currency of textbooks, 
the appropriateness of representative assignments for college-level courses, rigor of course 
objectives, proposed assessments of course objectives, and the relationship between course 
content, objectives, and student learning outcomes.  In addition, CAC’s General Education 
subcommittee reviews all general education courses to ensure they meet guidelines for general 
education programs offered at MPC (local, CSU-Breadth, and IGETC).  After local approval by 
the Board of Trustees, courses are approved by the State Chancellor’s Office and listed in the 
Chancellor’s Office Curriculum Inventory, which lists all programs approved by the 
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Chancellor’s Office.  This inventory also lists the units required to complete each certificate and 
degree program.  

Title 5 of the California Code of Regulations requires that courses be taught according to the 
official course outline of record.  Official course outlines of record are available in CurricUNET 
and in each division office.  Course syllabi are developed by individual faculty or department 
faculty and are provided to students at the beginning of a course.  Course syllabi reflect key 
components of the official course outlines of record, including course content, course objectives, 
student learning outcomes, and methods of evaluation [sample CORs: IIA5.2a, IIA5.2b, IIA5.2c; 
sample syllabi IIA5.3a, IIA5.3b, IIA5.3c]. 

Minimum Degree Requirements 
As stated in the College Catalog, the California State Board of Education has authorized the 
Monterey Peninsula Community College District Governing Board of Trustees to confer the 
Associate in Arts and Associate in Science Degrees.  The Associate in Arts degree is awarded in 
liberal arts; the Associate in Science degree is awarded in the sciences and career technical 
fields.  The associate degree is awarded upon satisfying the following: 

1. Competency requirements
a. Reading
b. Writing
c. Mathematics
d. Information competency

2. General Education requirements
3. Major requirements:  Each course in the major must be completed with a grade of “C” or

better
4. A minimum of 60 degree-applicable units;
5. Completion of 12 units, with at least six in the major area, at Monterey Peninsula

College.

Faculty members, in coordination with the Curriculum Advisory Committee (CAC) and College 
articulation officer, work to ensure that transfer level courses meet the standards of rigor 
necessary for CSU and UC.  The recently implemented Associate Degrees for Transfer (AA-T 
and AS-T) developed by the state Academic Senates of CSU and the California Community 
Colleges provide further guidance to faculty regarding appropriate length, breadth, depth and 
rigor of courses, and course sequencing.  All AA-T and AS-T degrees require that students 
complete the following at Monterey Peninsula College: 

• 60 semester CSU-transferable units;
• The CSU-General Education-Breadth pattern; OR the Intersegmental General Education

Transfer Curriculum (IGETC) pattern;
• A minimum of 18 semester units in the major or area of emphasis as determined by MPC;
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• Obtain a minimum grade point average (GPA) of 2.0;
• Earn a grade of “C” or higher in all courses required for the program or area of emphasis

All degree requirements are clearly stated in the College Catalog [IIA5.4, p. 50]. 

Minimum Certificate Requirements 
MPC offers three types of certificates: Certificates of Achievement, Certificates of Completion, 
and Certificates of Training.   

Certificates of Completion (non-credit) 
Noncredit Certificates of Completion are awarded to students who complete a sequence of 
courses in: 

• elementary and/or secondary basic skills;
• workforce preparation skills necessary for participation in job-specific technical training

(e.g., speaking, listening, reading, writing, mathematics, decision-making, and problem
solving); or

• English as a Second Language.

Certificates of Completion are designed to lead to improved employability or job opportunities. 

Certificates of Achievement 
A Certificate of Achievement recognizes a student’s satisfactory completion of an organized 
program of study and is awarded upon satisfying the following: 

1. Certificate requirements
2. Earn a grade of “C” or higher in all courses required for the program or area of emphasis
3. At least 12 units applied toward the certificate requirements must be completed at

Monterey Peninsula College.

Certificates of Training  
Several departments award Certificates of Training to students that successfully complete a Fast 
Track program.  Fast-Track programs are short-term, intensive course sequences designed to 
prepare students for entry-level employment opportunities or specialized academic pursuits.  As 
of fall 2015, Fast Track programs are offered in Automotive Technology, Creative Writing, 
Drafting, Emergency Medical Technician, Engineering Technology Mechatronics, Essential 
Computer Skills, Fire Protection Technology, General Business, Great Books, Hospitality, 
Interior Design, Linguistics, Office Technology, Office Worker, Nutrition and Food, and 
Restaurant Management.  

All certificate requirements are clearly stated in the College Catalog [IIA5.5, p. 51]. 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
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All of MPC’s certificate and degree programs are listed by program area in the College Catalog 
and on the College website so students can easily identify the types of certificates and degrees 
awarded for each program area [IIA5.6, p. 57; IIA5.7]. 

Conclusion: Monterey Peninsula College meets Standard II.A.5. 

Evidence Cited 
IIA5.1 Sample CTE Program Websites 

a. Hospitality
b. Child Development
c. Medical Assisting
d. Nursing

IIA5.2 Sample Course Outlines 
a. GEOL 2
b. AUTO 108
c. ENGL 301

IIA5.3 Sample Course Syllabi 
a. GEOL 2
b. AUTO 108
c. ENGL 301

IIA5.4 College Catalog: Degree Requirements, p. 50 
IIA5.5 College Catalog: Certificate Requirements, p. 51 
IIA5.6 College Catalog: List of Degrees & Certificates, p. 57 
IIA5.7 MPC Website: List of Degrees & Certificates 

II.A.6 The institution schedules courses in a manner that allows students to complete 
certificate and degree programs in a period of time consistent with established 
expectations in higher education.  

Evidence of Meeting the Standard 
• MPC strives to schedule courses so that college-ready students attending full time can

complete degrees within two years and certificates within shorter time intervals, as
established and approved by the State Chancellor’s Office.  Scheduling processes ensure
that each department offers courses in relevant semesters for students to progress through
sequences toward program completion, while also providing broad access to
departmental offerings [IIA6.4]

• MPC’s scheduling procedures incorporate faculty programmatic expertise and
counselors’ knowledge of students’ needs and scheduling preferences; administrators
provide oversight and overall strategic direction for the schedule.  Scheduling and course
offerings are also monitored through the program review process [IIA6.1a, IIA6.1b,
IIA6.1c].

Analysis and Evaluation 
MPC strives to schedule courses so that college-ready students attending full time can complete 
degrees within two years and certificates within shorter time intervals, as established and 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kueHhONW1MU0w0U1E
https://drive.google.com/open?id=0B5p6Gr3C16kuNlJwMnRPb1BfYUk
https://drive.google.com/open?id=0B5p6Gr3C16kuX2g2bWdHdlNOakk
https://drive.google.com/open?id=0B5p6Gr3C16kuQ2NQZm43Q1VSTTg
https://drive.google.com/open?id=0B5p6Gr3C16kuaU91TlAtVG9hMEE
https://drive.google.com/open?id=0B5p6Gr3C16kuaThZUHhHX19UU00
https://drive.google.com/open%3fid=0B5p6Gr3C16kuejhick9STjVOZ2M
https://drive.google.com/open?id=0B5p6Gr3C16kuQXQxQllqejhIWDA
https://drive.google.com/open?id=0B5p6Gr3C16kuTEtiZVJPSUhoT28
https://drive.google.com/open?id=0B5p6Gr3C16kuNDZoOV9Ma09IQVU
https://drive.google.com/open?id=0B5p6Gr3C16kuQlBsZExOWjNsVk0
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kueHhONW1MU0w0U1E


MPC Institutional Self-Evaluation Report  141 

approved by the State Chancellor’s Office.  The College provides estimated time to completion 
information for its certificates on departmental websites.  Scheduling processes include input 
from administrators, faculty, and students to ensure that course schedules serve the diverse needs 
of MPC students.  MPC’s scheduling procedures incorporate faculty programmatic expertise and 
counselors’ knowledge of students’ needs and scheduling preferences; administrators provide 
oversight and overall strategic direction for the schedule.  Scheduling and course offerings are 
also monitored through the program review process [IIA6.1a, IIA6.1b, IIA6.1c]. 
 
MPC’s scheduling processes strive to ensure that each department offers courses in relevant 
semesters for students to progress through sequences toward program completion, while also 
providing broad access to departmental offerings.  The College has also made a concerted effort 
to improve scheduling and enrollment management in keeping with its institutional goals and 
objectives [IIA6.2, see Objective 1.7].  To better support students as they plan paths toward 
graduation, transfer, degree, and/or certificate, MPC began to work on developing an annual 
schedule in the 2013-2014 academic year.  As work on the annual schedule continued in 2014-
2015 and into 2015-2016, discussion about the annual schedule expanded to include broader 
conversations about how to improve strategic enrollment management at the College and support 
students from recruitment to completion [IIA6.3].  
 
As of fall 2015, the annual scheduling process includes a draft of course schedules from each 
division, based on a rollover of courses from the previous like term [IIA6.4].  Academic deans 
assess this ‘rollover’ schedule and provide feedback to Divisions and Departments.  With input 
from department chairs, each Division develops a rough draft of an annual course schedule.  
After this round of schedule building, the academic deans review the full College schedule and 
provide further adjustments and feedback.  The Vice President of Academic Affairs approves the 
final schedule.  
 
Ad hoc conversations between administration and Divisions are held to fine-tune the schedule 
and make adjustments where needed.  For example, MPC recently altered the schedule to 
facilitate completion of the mathematics sequence.  In most cases, a sequence of math courses is 
required in order to transfer.  To ensure students can complete the sequence in a timely manner, 
MPC offers a range of math classes throughout the day, as well as online and in the evening.  
However, in spring 2014 a counseling department review found that the schedule did not provide 
an important entry-level math course (MATH 360: Arithmetic and Basic Mathematics) in the 
evening.  This inadvertently created a barrier for students working through the math sequence.  
To address the barrier, the Mathematics Department scheduled an evening section of MATH 360 
in fall 2014 and spring 2015.  The spring 2015 class filled to maximum occupancy. 
 
During the institutional self-evaluation and preparation of the SER, the College discussed 
methods to evaluate the effectiveness of scheduling processes, and quickly recognized that data 
available from the current Student Information System (SIS) were either unavailable or 
insufficient to support strategic enrollment management planning.  Additionally, SIS does not 

https://drive.google.com/open?id=0B5p6Gr3C16kuR2Y2ZWE1NmVaQkE
https://drive.google.com/open?id=0B5p6Gr3C16kuRVlsQ0hzcG0zSE0
https://drive.google.com/open?id=0B5p6Gr3C16kuczM2cWNQQ3lrTms
https://drive.google.com/open?id=0B5p6Gr3C16kuWkdkV1BQWlVwYW8
https://drive.google.com/open?id=0B5p6Gr3C16kud2c0d0NuTFd6cm8
https://drive.google.com/open?id=0B5p6Gr3C16kuRk5Edy1lbUVlZ1E
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currently integrate with other systems on campus, which makes it more difficult for College 
personnel to generate data needed to inform scheduling decisions.  In fall 2015, the College 
began an implementation of an Enrollment Management System (EMS), which includes data that 
can be used to inform scheduling and evaluate the effectiveness of scheduling practices related to 
timely completion of certificates and degrees.  The College is also addressing larger concerns 
about the sufficiency of its data in discussions about strategic enrollment management and 
planning for an improved Enterprise Resource Management (ERP) system.   

Conclusion: Monterey Peninsula College believes that its scheduling practices allow college-
ready students to complete certificates, degrees, and transfer goals in a period of time consistent 
with expectations in higher education.  However, the institutional self-evaluation revealed that 
scheduling decisions could be better informed by analysis of prior years’ enrollment data.  In 
spring 2016, the College worked with an external firm (Collaborative Brain Trust) to review and 
improve enrollment management practices.  Ongoing work related to strategic enrollment 
management and better integration of data systems (see QFE) will support continuous 
improvement related to this Standard.  In addition, during the spring 2016 semester, the College 
worked with an external firm (Collaborative Brain Trust) to review and improve enrollment 
management practices.  The College anticipates that it will begin implementing 
recommendations from the CBT workgroup in summer 2016 [IIA6.5], including 
recommendations to better publicize suggested course plans for two-year degree programs.   

Actionable Improvement Plan 
The College will complete implementation of its an Enrollment Management System (EMS) and 
use analysis of data from EMS strategic enrollment planning based on two-year course plans for 
degrees and course plans for certificates. 

Evidence Cited 
IIA6.1 Sample Program Review Data: Course Scheduling 

a. Philosophy, p. 2
b. Psychology, p. 2
c. Administration of Justice, p. 2

IIA6.2 2014-2020 Institutional Goals, Objective 1.7 
IIA6.3 R2C Meeting Agenda & Results 
IIA6.4 Schedule Development Timeline, fall 2015 
IIA6.5 CBT Projects, 2/9/16 

II.A.7 The institution effectively uses delivery modes, teaching methodologies, and 
learning support services that reflect the diverse and changing needs of its 
students, in support of equity in success for all students. 

Evidence of Meeting the Standard 
• The College identifies students’ diverse and changing needs, and implements systematic

plans to support success for all students [IIA7.1, IIA7.9]

https://drive.google.com/open?id=0B5p6Gr3C16kublk1QTctUUtjSDQ
https://drive.google.com/open?id=0B5p6Gr3C16kuR2Y2ZWE1NmVaQkE
https://drive.google.com/open?id=0B5p6Gr3C16kuRVlsQ0hzcG0zSE0
https://drive.google.com/open?id=0B5p6Gr3C16kuczM2cWNQQ3lrTms
https://drive.google.com/open?id=0B5p6Gr3C16kuWkdkV1BQWlVwYW8
https://drive.google.com/open?id=0B5p6Gr3C16kud2c0d0NuTFd6cm8
https://drive.google.com/open?id=0B5p6Gr3C16kuRk5Edy1lbUVlZ1E
https://drive.google.com/open?id=0B5p6Gr3C16kublk1QTctUUtjSDQ
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• The College has expanded both online courses offerings and services that support the
delivery of online instruction in order to meet student needs, while focusing on success
and equity for online learners [IIA7.2 – IIA7.8]

• The College provides professional development opportunities for faculty related to
pedagogical approaches to supporting diverse learning styles [IIA7.10 – IIA7.12].

• Learning support services reflect the diverse and changing needs of MPC’s students, and
support success for all students [IIA7.13 – IIA7.17].

Analysis and Evaluation 
MPC continually strives to improve the effectiveness of its delivery modes, teaching 
methodologies, and learning support services in order to support the success of all students.  
MPC faculty members recognize and appreciate the inherent relationship between teaching and 
learning. Course content, instructional methods, and student learning needs and styles must work 
in tandem for learning to occur.  Existing processes, committees, and colleague interactions 
ensure that appropriate teaching methodologies are in use.  Dialogue concerning the appropriate 
credit type, delivery mode, and location of courses and programs initially occurs at the 
department and division level.  The Academic Affairs Advisory Group, Curriculum Advisory 
Committee, the Institutional Committee on Distance Education, Academic Senate, and Academic 
Affairs administrative team contribute to decisions and dialogue as appropriate.  

Faculty determine methods of instruction for all courses.  Course outlines of record clearly 
document the methods of instruction to be used in the course.  Discipline faculty identify the 
diverse needs and learning styles of their students and provide the best method of delivery for 
instruction.  Within a College department and/or division, faculty may employ a range of 
instructional strategies, including lecture, group work, portfolio or project-based work, lab-based 
teaching, online learning including hybrid modality, collaborative strategies, and integration of 
creative media, studio work, presentations, and debate.  All courses, including developmental, 
pre-collegiate, short-term training, and Career Technical Education courses, and as courses 
offered through instructional agreements or via distance education modes of delivery, conform to 
the course content and course objectives in the course outline. 

The College identifies and supports the diverse and changing needs of its students using several 
methods.  MPC’s Student Equity Plan provides one example of a comprehensive and systematic 
plan to address students’ diverse and changing needs in support of equity in success for all 
students.  The plan includes activities designed to increase success rates for traditionally at-risk 
subpopulations of students.  The plan also includes measurable goals tied to specific success 
indicators, such as goals for improving course completion rates within individual target 
populations and specific program areas [IIA7.1].  In addition, the Student Equity Plan outlines 
MPC’s strategy for reducing the number of students who are on academic/progress probation 
and/or dismissal, and provide additional resources and support to veterans, foster youth, low-
income students, and students with disabilities to help increase their course completion rates.  
The College has established similar target population-specific goals to address ESL and Basic 

https://drive.google.com/open?id=0B5p6Gr3C16kuQkRLNU9XNHE5bFE
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Skills completion, degree and certificate completion, and transfer based on data collected and 
analyzed in the Student Equity Plan.   
 
Meeting Student Needs & Supporting Student Equity through All Delivery Modes 
Since fall 2013, MPC has expanded both online courses offerings and services that support the 
delivery of online instruction in order to meet student needs.  As course offerings expanded, the 
MPC Online Support Team developed support resources and professional development offerings 
with a specific emphasis on increasing success for all students [IIA7.2].  Resources supporting 
success for online students include: 
 

• An online help desk, which allows students and faculty to request support at any time.  
To ensure a timely and consistent response to support requests, MPC Online Support 
Team members monitor the helpdesk during peak usage times (Monday – Thursday 
8:00am – 9:00pm, Friday 8:00am – 5:00pm, and remote monitoring on weekends).  The 
help desk system also provides a library of tutorials and responses that answer the most 
commonly asked questions [IIA7.3].  

• Face-to-Face drop-in support for students and faculty, available Monday-Friday by 
appointment or during established times in the MPC Online support office in the Library 
and Technology Center 

• Faculty and student support resources in text and video format on the MPC Online home 
page [IIA7.4] 

 
In addition, the MPC launched a new online student orientation in fall 2015.  The MPC Online 
Student Orientation addresses topics related to the online learning environment, including 
accessing online courses, technology readiness, and study skills for online courses.  The 
orientation helps students determine whether online learning is an appropriate fit for their 
individual learning style [IIA7.5].  
 
MPC Online professional development offers many opportunities for faculty related to teaching 
methodologies that support the diverse and changing needs of MPC’s students.  The MPC Online 
Support Team launched the MPC Online Teaching Certification program in fall 2013 [IIA7.6].  
The certification program consists of two levels: (1) MPC Online Teaching Certificate and (2) 
MPC Online Course Design Certificate.  Courses in each series are based on the California 
Community College @ONE online training curriculum and have been adapted to incorporate 
MPC’s Effective Strategies for Online Teaching & Learning, which include strategies for 
supporting student success, engagement, and a range of learning styles [IIA7.7].  The MPC 
Online Support Team also hosts semi-monthly “Coffee and Chat” sessions with faculty to 
discuss effective online teaching strategies in a less formal setting.  The fall 2015 Coffee Chat 
series focused exclusively on student success [IIA7.8].  
 
  

https://drive.google.com/open?id=0B5p6Gr3C16kubXZjZExfV3paa0E
https://drive.google.com/open?id=0B5p6Gr3C16kuVi1xRmNtSXh5TWM
https://drive.google.com/open?id=0B5p6Gr3C16kueG9ZZkZlRnZVbW8
https://drive.google.com/open?id=0B5p6Gr3C16kualRDZmU3WV8xbzA
https://drive.google.com/open?id=0B5p6Gr3C16kuenVsNmtJMVltOFU
https://drive.google.com/open?id=0B5p6Gr3C16kuZDYtNHlfTVZFZGc
https://drive.google.com/open?id=0B5p6Gr3C16kud25OOGVHN2M1azQ
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Using Teaching Methodologies to Meet Student Needs & Support Equity in Success  
College personnel (including faculty, counselors, and learning center staff) assess students’ 
learning styles using a variety of formal and informal methods, including individual conferences 
with students, English and Study Skills Center workshops, and through formal assessments 
offered in Personal Development classes.  The College provides professional development 
opportunities related to pedagogical approaches to supporting diverse styles through Basic Skills 
Committee summer workshops, reading conferences, and MPC Online professional development 
for continued training.  Extended training has been offered to all MPC faculty and staff during 
flex days, as well as through division and department meetings. 
 
Basic Skills faculty and staff have ongoing dialogue on pedagogy and best practices for learning 
and meeting the needs of students, based on the recognition of multiple learning styles.  The 
College formed its Basic Skills Committee in 2007, in response to the statewide Basic Skills 
Initiative.  Since that time, the Basic Skills Committee has provided funding and support for 
projects directly aimed at addressing the needs of students who do not assess into college-level 
Math or English, as well as those students who are English language learners.  Each funded 
project includes measurable outcomes to help the College evaluate their effectiveness and 
determine whether the project could be expanded or institutionalized [IIA7.9, IIA7.10].  
 
The Basic Skills Committee dedicates a portion of its funding each year to support professional 
development related to basic skills students’ needs for faculty and staff.  Those who receive 
funding provide a report to the Basic Skills Committee demonstrating how the content of the 
professional development will help support success for basic skills students.  For example, a 
math instructor who attended a statewide Umoja X conference reported that the conference 
helped broaden his understanding and ability to support under-represented students in general, 
and African-American students in particular.   
 
The Basic Skills Committee also sponsors professional development events on campus, 
including 2-day OnCourse workshops in fall 2013 and 2014.  Through the OnCourse training, 
faculty gain experience with learner-centered strategies that improve student success and 
retention [IIA7.11].  MPC faculty have found the training meaningful and immediately 
applicable; several faculty have since gone on to the annual national conference or to one of On 
Course’s 3-4 day retreats.  
 
MPC’s Foundation also supports professional development for faculty and staff through their 
donor-supported Faculty and Staff Advancement Awards (FASA) [IIA7.12].  Projects sponsored 
during the fall 2014 FASA cycle included support for discipline-specific teaching methodology 
courses, conferences dedicated to learning, and integration of reading and writing lab co-
requisites to better support Basic Skills English students. 
 
  

https://drive.google.com/open?id=0B5p6Gr3C16kuTmw3aG9kSkhPYWs
https://drive.google.com/open?id=0B5p6Gr3C16kuQWNMRXdzbzZ4bFE
https://drive.google.com/open?id=0B5p6Gr3C16kuWjFUZGNVOUVRUVE
https://drive.google.com/open?id=0B5p6Gr3C16kuOWRYQnVoa1lsZEU
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Using Learning Support Services to Meet Student Needs & Support Equity in Success  
Learning support services reflect the diverse and changing needs of MPC’s students, and support 
success for all students.  Personal Development courses taught by MPC’s counseling faculty 
provide students with general skills for academic development and success.  PERS 10: 
Introduction to College Success, a 1-unit course that provides students with information 
necessary for transition into MPC, includes topics such as assessment result analysis, AA/AS 
degrees and certificate options, transferring to CSU and UC, schedule building, and introduction 
to the College’s student services, school policies, and academic culture.  A 3-unit follow-up 
course (PERS 50: Making College Count) teaches students how to evaluate their personal 
learning styles; employ effective strategies for time management, studying, and stress 
management; identify values and goals; and successfully take advantage of campus resources 
and services. 

The Access Resource Center (ARC) offers academic counseling, specialized instruction, and 
classroom accommodations to students with a verified disability [IIA7.13].  ARC staff tailor 
services to support the academically-related functional limitations of individual students, in order 
to promote access and help students participate actively in campus programs and activities.  In 
addition, the ARC offers a full array of Learning Skills (LNSK) classes to support students with 
disabilities, including Strategies for Attention Deficit Disorder, Assistive Technology 
Applications, and Strategies Labs in reading, writing, math, thinking and reasoning, auditory 
processing, and self-advocacy.  The ARC offers counseling support to students, focusing 
specifically on students with disabilities. 

Academic learning support centers on campus include the English and Study Skills Center and 
the Math Learning Center.  The English and Study Skills Center (ESSC) offers individualized 
instruction and services to assist students in developing the skills they need to succeed in 
college-level courses [IIA7.14].  Students who need help with assignments from English classes 
or classes that require English skills are encouraged to come to the ESSC for assistance.  In 
addition to tutoring services and lab classes, the ESSC offers regular workshops on topics 
ranging from grammar, to writing personal statements for College applications, to study skills.  
ESSC services are provided at the main ESSC location in the Library and Technology Center 
and two to three times each week at the Marina Education Center [IIA7.15].  ESSC handouts and 
quick references are posted on the ESSC website for all students to access as needed.  

To support the success of English as a Second Language students (ENSL) and improve ESSC 
services for this population of students, the Basic Skills Committee supports the development 
and delivery of in-service training for ESSC staff by one of the College’s English as a Second 
Language (ENSL) faculty members.  Tutors learn skills and gain resources for supporting ENSL 
students and helping to increase their course retention and matriculation to ENGL 1A, College 
Composition [IIA7.16].  Likewise, the Math Learning Center (MLC) offers traditional face-to-
face support at the main campus and Marina Education Center [IIA7.17].  To address learning 
support in the application of math skills, a series of face-to-face one-half unit to one-unit Study 

https://drive.google.com/open?id=0B5p6Gr3C16kueEl3cWJrNlpVZG8
https://drive.google.com/open?id=0B5p6Gr3C16kuN0wwRWdrSFh3NnM
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https://drive.google.com/open?id=0B5p6Gr3C16kuTjg1bmM5TEI4cHM
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Skills classes are offered to support students in science, technology, engineering, or math 
(STEM). 

Recent faculty recruitments also reflect the diverse needs and changing demographics of MPC 
students. The Digital Services Librarian and Math Learning Center Coordinator positions (filled 
in fall 2014) include specific duties related to support for basic skills students [IIA7.18, IIA7.19], 
and demonstrate an example of an effort to meet the needs of increasing numbers of college-
unprepared students on campus.  The positions had strong support from MPC’s Basic Skills 
committee. 

Conclusion: Monterey Peninsula College meets Standard II.A.7. 

Evidence Cited: 
IIA7.1 Student Equity Plan 
IIA7.2 ICDE Strategic Goals, 2015-2016 
IIA7.3 MPC Online Help Desk  
IIA7.4 MPC Online Faculty Training and Support 
IIA7.5 MPC Online Student Orientation & Support 
IIA7.6 MPC Online Teaching Certification Program 
IIA7.7 Effective Strategies for Online Teaching and Learning 
IIA7.8 Coffee Chat Schedule, Fall 2015 
IIA7.9 Basic Skills Committee Annual Report, 2013-2014 
IIA7.10 Basic Skills Committee Annual Report, 2014-2015 
IIA7.11 OnCourse Workshop Evaluations 
IIA7.12 Faculty & Staff Advancement Awards 
IIA7.13 ARC Website 
IIA7.14 ESSC Website 
IIA7.15 Marina Education Center Website 
IIA7.16 ENSL Service Training Project 
IIA7.17 MLC Website 
IIA7.18 Digital Services Librarian 
IIA7.19 Math Learning Center Coordinator 

II.A.8 The institution validates the effectiveness of department-wide course and/or 
program examinations, where used, including direct assessment of prior 
learning.  The institution ensures that processes are in place to reduce test bias 
and enhance reliability. 

Monterey Peninsula College does not at this time use departmental and/or program 
examinations.  

https://drive.google.com/open?id=0B5p6Gr3C16kuRS1RTUkyY2NjNk0
https://drive.google.com/open?id=0B5p6Gr3C16kuWVlzMVhtdDZlNnc
https://drive.google.com/open?id=0B5p6Gr3C16kuQkRLNU9XNHE5bFE
https://drive.google.com/open?id=0B5p6Gr3C16kubXZjZExfV3paa0E
https://drive.google.com/open?id=0B5p6Gr3C16kuVi1xRmNtSXh5TWM
https://drive.google.com/open?id=0B5p6Gr3C16kueG9ZZkZlRnZVbW8
https://drive.google.com/open?id=0B5p6Gr3C16kualRDZmU3WV8xbzA
https://drive.google.com/open?id=0B5p6Gr3C16kuenVsNmtJMVltOFU
https://drive.google.com/open?id=0B5p6Gr3C16kuZDYtNHlfTVZFZGc
https://drive.google.com/open?id=0B5p6Gr3C16kud25OOGVHN2M1azQ
https://drive.google.com/open?id=0B5p6Gr3C16kuTmw3aG9kSkhPYWs
https://drive.google.com/open?id=0B5p6Gr3C16kuQWNMRXdzbzZ4bFE
https://drive.google.com/open?id=0B5p6Gr3C16kuWjFUZGNVOUVRUVE
https://drive.google.com/open?id=0B5p6Gr3C16kuOWRYQnVoa1lsZEU
https://drive.google.com/open?id=0B5p6Gr3C16kueEl3cWJrNlpVZG8
https://drive.google.com/open?id=0B5p6Gr3C16kuN0wwRWdrSFh3NnM
https://drive.google.com/open?id=0B5p6Gr3C16kuYXVrVVJhRXcxUVE
https://drive.google.com/open?id=0B5p6Gr3C16kuNGtHZ0V2X2g3YlE
https://drive.google.com/open?id=0B5p6Gr3C16kuTjg1bmM5TEI4cHM
https://drive.google.com/open?id=0B5p6Gr3C16kuRS1RTUkyY2NjNk0
https://drive.google.com/open?id=0B5p6Gr3C16kuWVlzMVhtdDZlNnc


148 MPC Institutional Self-Evaluation Report 

II.A.9 The institution awards credit, degrees, and certificates based on student 
attainment of learning outcomes.  Units of credit awarded are consistent with 
institutional policies that reflect generally accepted norms or equivalencies in 
higher education.  If the institution offers courses based on clock hours, it 
follows Federal standards for clock-to-credit-hour conversions. (ER 10) 

Evidence of Meeting the Standard 
• MPC awards credit for courses based on student attainment of student learning outcomes

(SLOs) and course objectives.  MPC’s curriculum development processes use both
student learning outcomes and course objectives to describe the skills and knowledge that
students will be able to demonstrate as they successfully exit a course [IIA9.1].

• Instructors assign course grades based on students’ proficiency with course objectives
and learning outcomes.  By earning course credit in courses within a chosen program of
study, students fulfill degree and/or certificate requirements.  Students cannot achieve
their degree or certificate without attaining satisfactory (i.e., “C or better”) levels of
proficiency in the stated student learning outcomes for their major courses [IIA9.2].

• MPC’s courses use the Carnegie Unit, where for every one hour of lecture, the student
has two hours of outside coursework/homework assigned to supplement classroom
learning.  Students are informed of the number of units to be awarded for each course in
the College Catalog [IIA9.3, IIA9.4] and class schedules [IIA9.5], as well as via
individual course syllabi.

Analysis and Evaluation 
Awarding Credit Based on Student Attainment of SLOs 
MPC awards credit for courses based on student attainment of student learning outcomes (SLOs) 
and course objectives.  MPC’s curriculum development processes use both student learning 
outcomes and course objectives to describe the skills and knowledge that students will be able to 
demonstrate as they successfully exit a course [IIA9.1, p. 45].  SLOs are broader in scope; course 
objectives have a more specific and narrow focus, and support or build towards the broader 
SLOs.  Course outlines of record document how attainment of each course objective will be 
measured or assessed (e.g., written examination, performance evaluation, skills demonstration, 
portfolio presentation, oral presentations).  As the Curriculum Advisory Committee (CAC) 
reviews and approves course outlines, it considers whether the objectives and their respective 
methods of assessment are appropriate (see Standard II.A.2).  As instructors assess the degree to 
which students meet the course objectives, there is an implicit connection to students’ attainment 
of the broader SLOs for the course.  To receive course credit, students must earn a letter grade of 
at least a “D” in the course (or “Pass” in a pass/no pass course).  Thus, MPC awards credit based 
on an assessment of the attainment of course objectives and, by extension, the broader SLOs 
based on those objectives.  

https://drive.google.com/open?id=0B5p6Gr3C16kuajFTUWVKZ0J1U3c
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Awarding Degrees and Certificates Based on Student Attainment of SLOs 
Attainment of student learning outcomes is central to the basic structure underlying MPC’s 
degree and certificate awards.  Instructors assign grades based on students’ proficiency with 
course objectives, which in turn, support the broader SLOs for the course as described above.  
Students earn course credits by achieving a passing letter grade.  By earning course credit in 
courses within a chosen program of study, students fulfill degree and/or certificate requirements.  
Students cannot achieve their degree or certificate without attaining satisfactory (i.e., “C or 
better”) levels of proficiency in the stated student learning outcomes for their major courses 
[IIA9.2, p. 50] 

For example, a Political Science Associate in Arts for Transfer degree is awarded when a student 
earns credits in the appropriate courses and therefore attains the following program learning 
outcomes: 

1. Identify the primary theories and methods associated with the four major subfields of the
political science.

2. Explain the relationship of political outcomes (i.e., constitutions, laws, treaties, wars,
etc.) to the institutional structures that have produced them.

3. Identify the primary variables in the political development of the institutions of U.S.
government.

4. Relate the primary theories of political motivation to the actions of political actors, both
individual and institutional.

Students attain these program-specific learning outcomes (as well as the general education 
outcomes and competencies) by completing a prescribed program of study [IIA9.3, p. 67].  The 
course of study consists of either the CSU or IGETC General Education Pattern and 60 
transferable units, including 18-19 total units selected from specific courses within the Political 
Science discipline.  Student learning outcomes within individual courses in the program build 
into the program-level outcomes, as shown in the example in Figure 1. 

Figure 1: Relationship between Program Learning Outcome and Course SLOs 

Program Outcome:  Explain the relationship of political outcomes (i.e., constitutions, laws, treaties, wars, etc.) to 
the institutional structures that have produced them. 

Examples of related SLOs from courses in the Political Science AD-T 
• Explain contemporary political and legislative outcomes in terms of the national principles from

the Declaration of Independence and US Constitution. (POLS 1) 
• Show how foreign policy is made and how other international actors have used power in pursuit of

their interests. (POLS 4) 
• Describe both U.S. and California constitutions and examine how they treated African Americans

as a civic population. (POLS/ETNC 16) 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
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As students attain satisfactory proficiency in the student learning outcomes related to political 
outcomes and institutional structures in the individual courses, they build toward attainment of 
the learning outcomes for the program.   
 
In another example, a Cisco Networking and Security Professional – Certificate of Achievement 
is awarded to students who earn credits in the appropriate courses and attain the following 
learning outcomes: 
 

1. Configure Cisco routers to perform local and wide area network routing using various 
routing protocols.  

2. Configure Cisco switches to perform network switching. 
3. Implement and configure security on local and wide area networks. 

 
Students attain the learning outcomes for the certificate program as they complete the prescribed 
program of study [IIA9.4, p. 80].  This includes completing 20 units from courses related to 
network fundamentals (CSIS 76A, CSIS 179), switches and routers (CSIS 177A and 178), and 
network security (CSIS 198).  Course outlines and explicitly state how students will be assessed 
and graded, based on the degree to which they attain the objectives and outcomes for each 
course.  As with the Political Science AA-T example described above, student learning outcomes 
within the individual courses in the certificate program build into the certificate-level outcomes.   
 
Units of Credit Reflect Accepted Norms in Higher Education  
MPC awards units based on acceptable norms.  Courses follow the “Carnegie Unit,” where for 
every one hour of lecture, the student has two hours of outside coursework/homework assigned 
to supplement classroom learning.  Students are informed of the number of units to be awarded 
for each course in the College Catalog and class schedules [IIA9.5], as well as via individual 
course syllabi.  
 
Conclusion: Monterey Peninsula College meets Standard II.A.9. 
 
Evidence Cited 
IIA9.1 Faculty Handbook: Student Learning Outcomes, p. 45 
IIA9.2 2015-2016 College Catalog: Degree & Certificate Information, p. 50 
IIA9.3 Program Description: AAT in Political Science (Catalog, p. 67)  
IIA9.4 Program Description: CoA, Cisco Networking & Security Professional (Catalog, p. 80) 
IIA9.5 Fall 2015 Course Schedule 
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II.A.10  The institution makes available to its students clearly stated transfer-of-credit
policies in order to facilitate the mobility of students without penalty.  In 
accepting transfer credits to fulfill degree requirements, the institution certifies 
that the expected learning outcomes for transferred courses are comparable to 
the learning outcomes of its own courses.  Where patterns of student enrollment 
between institutions are identified, the college develops articulation agreements 
as appropriate to its mission. (ER 10) 

Evidence of Meeting the Standard 
• The College provides transfer policies and related information to students through the

College Catalog and Career & Transfer Resource Center, as well as through individual
meetings between counselors and students [IIA10.1 – IIA10.3].

• The College has articulation agreements in place with other institutions where patterns of
student enrollment between institutions have been identified [IIA10.5].

Analysis and Evaluation 
Accessible Transfer-of-Credit Policies 
MPC counselors work closely with students to develop education plans that focus on 
transferability of courses.  Counselor-student dialogue serves as one way in which the College 
makes its transfer-of-credit policies available and accessible to students.  Counselors provide 
essential information to students when they first enter MPC and require aid in assessing previous 
course work from other institutions.  Counselors also provide information on transfer-of-credit 
policies to students as they prepare to transfer from MPC to another institution [IIA10.1].  

The Career and Transfer Resource Center works closely with counselors and students to provide 
clear transfer-of-credit policies to students and to insure that students understand what is required 
to transfer.  Services at the Center include academic planning workshops, transfer workshops, 
application workshops, sponsoring visits from university representatives, and communicating the 
essentials of Transfer Agreement Guarantee (TAG) programs that allow students to receive early 
notification of conditional acceptance to 11 University of California campuses [IIA10.2].  These 
efforts facilitate the mobility of students from other institutions to from MPC to other 
institutions, while minimizing unnecessary coursework or student financial resources. 

The Course Catalog, Schedule of Classes, and Course Syllabi communicate transfer of credit 
policies, as well.  The course descriptions in the Course Catalog and Schedule of Classes include 
number of units, type(s) of grades earned, total number of hours, means of instruction, course 
content, and transferability.  Course syllabi specify objectives consistent with those in officially 
approved course outlines or include student learning outcomes, thus, providing a means by 
which MPC students who are transferring to other institutions can provide documented MPC 
course learning outcomes facilitating transferability.  Furthermore, the MPC Catalog details the 

https://drive.google.com/open?id=0B5p6Gr3C16kubHEyQ2JrMm12c1U
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steps required to transfer to the CSU, UC systems, Local Private Colleges, and Out-of-State 
universities [IIA10.3, p. 114-115]. 

Certification of Other Institutions’ Learning Outcomes  
Counselors perform course content evaluations of coursework taken at other institutions to 
determine which courses fulfill certificate, degree, and/or transfer requirements at MPC.  
Counselors and students work together to assess coursework from other institutions.  After 
obtaining information about the course from the student, the counselor works with transcripts 
and/or directly with other institutions to assess course-to-course-to-articulation status; this 
includes comparing MPC course descriptions with catalog descriptions for courses taken at other 
institutions.  If a student has completed coursework at a UC, CSU, or another California 
community college and wants to transfer to a UC or CSU, counselors refer to articulation 
information on the ASSIST.org website to determine how the courses apply to general education 
requirements and the student’s major.  Counselors document the applicable courses on students’ 
advising sheets and place them in the student’s matriculation file.  When courses are articulated 
they are defined as comparable to or accepted in lieu of courses at a receiving campus; thus, 
course learning outcomes articulate, as well. 

If a student has completed coursework at a private or out-of-state college, MPC counselors 
access the catalog of the college in question and review course descriptions to determine whether 
courses on the student’s transcript are comparable to courses at MPC, and whether these courses 
satisfy general education and/or the major requirements.  Counselors use professional judgment 
to make decisions during the course evaluation process, and seek assistance from MPC faculty in 
the subject area if they cannot make a determination.   

Articulation Agreements and Patterns of Enrollment  
The College establishes articulation agreements as curriculum is developed and revised, and in in 
response to requests from MPC faculty, and other institutions.  The Articulation Officer sits on 
the Curriculum Advisory Committee, which allows for direct awareness of curriculum decisions 
that might affect current agreements or require new ones.  The Articulation Officer uses 
maintenance reports on the ASSIST.org website identify appropriate articulation with other 
institutions in the state [IIA10.4].  Information on the ASSIST site also helps the Articulation 
Officer support faculty as they develop or revise courses to meet articulation requirements. 

The Articulation Officer reviews existing curriculum at least three times a year in order to report 
curriculum changes to the ASSIST coordination site.  Further review of curriculum changes 
occurs as the Articulation Officer prepares the annual Summary of Curricular Changes 
Transferable Courses for distribution to all two and four-year public institutions in California.  
Reviewing summaries of curricular changes from the four-year institutions helps the College 
identify necessary and possible articulation changes.  

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
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The College develops articulation agreements with other institutions in support of its mission to 
provide for students wishing to pursue transfer goals.  MPC’s transferable courses and programs 
offer equivalent content and rigor to lower division programs in four-year colleges and 
universities.  Extensive articulation has been established and maintained over the last several 
decades with all institutions identified as primary transfer institutions. 

As of fall 2015, MPC offers 17 AA-T or AS-T degrees in association with SB1440 [IIA10.5, p. 
50-51].  These degrees guarantee admission to CSU campuses for any MPC students who 
complete the requirements satisfactorily, and ensure that the transferring student will need no 
more than 60 units after transfer to earn a bachelor’s degree.  

Conclusion: Monterey Peninsula College meets this Standard II.A.10. 

Evidence Cited 
IIA10.1 Counseling & Academic Advising Website 
IIA10.2 Career & Transfer Center Website 
IIA10.3 2015-2016 College Catalog: Transfer Steps, p. 114-115 
IIA10.4 Assist.org 
IIA10.5 2015-2016 College Catalog: AD-T List, p. 50-51 

II.A.11 The institution includes, in all of its programs, student learning outcomes
appropriate to the program level in: communication competency, information 
competency, quantitative competency, analytical inquiry skills, ethical 
reasoning, the ability to engage diverse perspectives, and other program-specific 
learning outcomes.  

Evidence of Meeting the Standard 
• MPC uses its GEOs as its general education program outcomes and as its institutional-

level learning outcomes.  All broad discipline areas have an assigned GEO [IIA11.1,
IIA11.3].

• Students who wish to graduate must meet specific graduation requirements in Reading
and Writing, Mathematics, and Information Literacy.  Graduation requirements are
clearly stated in the College Catalog [IIA11.2].

• Degree and certificate programs also include program-specific outcomes that describe the
application of general competencies within the context of a specific discipline area.
Competencies for reading, writing, information literacy, and quantitative analysis are
built into the curriculum and general education requirements [see Tables 1 and 2 below].

Analysis and Evaluation 
All MPC programs incorporate general competencies related to communication, information 
literacy, quantitative and analytical inquiry, ethical reasoning, and respect for diverse 
perspectives through course SLOs, program SLOs, and General Education Outcomes (GEOs).  
MPC uses its GEOs as its general education program outcomes and as its institutional-level 
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learning outcomes.  Institutional Outcomes describe the skills or abilities that should characterize 
those students that leave MPC after spending multiple semesters at MPC pursuing degree, 
certificate, or transfer goals and successfully engaging in the GE program.  In addition, students 
who wish to graduate must meet specific graduation requirements in Reading and Writing, 
Mathematics, and Information Literacy.  GEOs and graduation requirements are clearly stated in 
the College Catalog [IIA11.1, p. 55; IIA11.2, p. 51]  

All broad discipline areas have an assigned GEO [IIA11.3, p. 56-58].  Degree and certificate 
programs also include program-specific outcomes that describe the application of general 
competencies within the context of a specific discipline area.  For example, program-level 
outcomes for the Associate of Arts in History for Transfer degree specify how students will 
apply skills described in the Social Sciences GEO (GEO D) in the context of the discipline of 
history.  Competencies for reading, writing, information literacy, and quantitative analysis are 
built into the history curriculum and general education requirements.  Upon successful 
completion of the program, students have demonstrated attainment of the program-level 
outcome, the GEO, and competencies such as communication and ethical reasoning. Tables 1 
and 2 below provide examples of the relationship between the GEO, Program Learning 
Outcomes, and competencies in a transfer and CTE program. 

Table 1: AA-T History -- Program Area Outcomes and Competencies 
GEO D: Social Sciences Program Learning Outcomes: Competency / PLO Relationship 

Upon successful completion of 
this area, students will have 
demonstrated an ability to:  

critically examine and 
comprehend human nature and 
behavior, social traditions, and 
institutions. 

Upon successful completion of the 
program, students will have 
demonstrated the ability to: 

• Read and analyze primary and
secondary sources.

• Write College-level analytical
essays on historical subjects.

• Describe the basic
chronological history of the
U.S., Europe, and elective non-
European regions chosen by the
student.

• .Use race, class, and gender as
categories of analysis to
understand history

Communication (demonstrating 
ability through writing or 
presentation through writing) 

Information (ability to read and 
analyze primary and secondary 
sources  

Quantitative (examination will 
include some quantitative analysis) 

Analytical (Critically examining 
includes analytics) 

Ethical reasoning, engaging diverse 
perspectives (examination of social 
traditions) 

History AA-T Outcomes and Requirements from the 2015-2016 College Catalog [IIA11.4a, p. 65] 
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Table 2: Automotive Technology Program Area Outcomes and Competencies 
GEO E2: Lifelong Learning / 
Careers  

Program Learning Outcomes Competency / PLO Relationship 

Upon successful completion of this 
area, students will have 
demonstrated  

an ability to accurately assess 
knowledge, skills, and abilities in 
relationship to their educational, 
career, and/or personal goals. 

Upon successful completion of the 
program, students will be able to:  

• Demonstrate the necessary
skills and work habits for entry-
level employment and
advancement in trades
associated with automotive
maintenance and repair.

• Use repair manuals and parts
catalogs.

• Diagnose problems with
automatic transmissions.*

• Repair automatic
transmissions*

• Service front wheel drives and
transaxles.*

Communication (demonstrating 
ability through writing or 
presentation) 

Information (ability to identify and 
analyze trade-specific data) 

Quantitative (accurate assessment 
of maintenance issues) 

Analytical (accurate diagnosis of 
maintenance issues) 

Ethical reasoning and engaging with 
diverse perspectives (examination 
of personal goals; entry-level 
employment skills and work habits  

**From the “Fast Track: Automatic Transmissions” certificate.  Similar outcomes exist for fast track certificates 
on brake systems, automotive steering and suspensions, and standard transmissions. 
Automotive Technology Degree/Certificate Outcomes from the College Catalog [IIA4.b, p. 72-73] 

Through this structure, the College has ensured that programs include content related to 
communication, information literacy, quantitative and analytical inquiry, ethical reasoning, and 
the ability to engage with diverse perspectives.   

During the preparation of the SER, the College determined that program level outcomes in place 
for Associate Degrees for Transfer (AD-Ts) and CTE degrees and certificates described the 
competencies and knowledge students gain through program completion with much greater 
specificity than the GEOs currently used as program learning outcomes for Associate of Arts and 
Associate of Science degrees.  As the Learning Assessment Committee streamlines program 
assessment processes, it will facilitate a discussion about developing more specific program 
learning outcomes for those programs with only a GEO in place.  

Conclusion: Monterey Peninsula College meets Standard II.A.11; however, there are 
opportunities for continued improvement in this area.   

Actionable Improvement Plan 
The College will re-evaluate its current practice of using GEOs as sole program-level learning 
outcomes for Associate of Arts and Associate of Science degree programs, and design improved 
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learning outcomes where necessary and appropriate, in order to describe skills and knowledge 
students will obtain through program completion with greater specificity. 

Evidence Cited 
IIA11.1 2015-2016 College Catalog: MPC General Education Areas, p. 55 
IIA11.2 2015-2016 College Catalog: Graduation Requirements, p. 51 
IIA11.3 Faculty Handbook: GEO Mapping, p. 56-58 
IIA11.4 Sample Program Descriptions, 2015-2016 College Catalog 

a. History AA-T, p. 65
b. Automotive Technology, p. 72-73

II.A.12 The institution requires of all its degree programs a component of general
education based on a carefully considered philosophy for both associate and 
baccalaureate degrees that is clearly stated in the catalog.  The institution, 
relying on faculty expertise, determines the appropriateness of each course for 
inclusion in the general education curriculum, based upon student learning 
outcomes and competencies appropriate to the degree level.  The learning 
outcomes include a student’s preparation for and acceptance of responsible 
participation in civil society, skills for lifelong learning and application of 
learning, and a broad comprehension of the development of knowledge, practice, 
and interpretive approaches in the arts and humanities, the sciences, 
mathematics, and social sciences.  (ER 12) 

Evidence of Meeting the Standard 
• Per established Board Policy, the College requires that its degree programs include a

general education component.  MPC’s General Education components are clearly
outlined in the College Catalog [IIA12.1 – IIA12.3].

• MPC’s Curriculum Advisory Committee, working with discipline faculty, determines the
appropriateness of each course for inclusion in the general education curriculum [IIA12.6
– IIA12.8].

• The College’s general education curriculum provides students with broad exposure to
knowledge, practice, and interpretive approaches in the arts and humanities, the sciences,
mathematics, and social sciences.  General education learning outcomes (GEOs) include
a student’s preparation for and acceptance of responsible participation in civil society,
skills for lifelong learning and application of learning [IIA12.3 – IIA12.4].

Analysis and Evaluation 
The California State Board of Education has authorized Monterey Peninsula College to confer 
the Associate in Arts (AA), Associate in Arts for Transfer (AA-T), Associate in Science (AS), 
and Associate in Science for Transfer (AS-T) degrees.  These degrees are awarded to students 
who have satisfied competency requirements (reading, writing, mathematics, and information 
competency), General Education requirements, major/area of emphasis requirements, a minimum 
of 60 degree-applicable units with a 2.0 (“C”) grade point average, and local completion 
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requirements of 12 units, with at least six in a major concentration area.  The College Catalog 
clearly outlines the specific requirements for attaining each degree and certificate awarded by the 
College [IIA12.1, p. 51]. 
 
MPC structured its General Education (GE) program through a faculty-driven process, with the 
core philosophy that students who have fulfilled the GE requirements should be prepared to 
participate in civil society, and have a broad, general understanding of the knowledge, practices, 
and approaches in the arts, humanities, the sciences, mathematics, and social sciences [IIA12.2].  
The MPC GE program is divided into six broad areas, each with a direct relationship to the arts, 
humanities, sciences, mathematics, social sciences, lifelong learning, self-development, and/or 
culture understanding.  Each GE area has a General Education Outcome (GEO), which clearly 
states what skills and knowledge students are expected to learn as they complete requirements 
for that area [IIA12.3, p. 55]  
 
MPC’s GE program aligns with the CSU GE-Breadth and the Inter-segmental General Education 
Transfer Curriculum (IGETC) general education patterns.  All three GE patterns are similar in 
scope and expectations [IIA12.4, p. 55].  All three GE patterns and the MPC GEOs are clearly 
stated in the College Catalog [IIA12.5, p. 53-56]. 
 
Determining Appropriateness of Courses to Include in the General Education Curriculum 
MPC faculty request that courses be included in the General Education curriculum as they 
develop or revise course proposals.  The Curriculum Advisory Committee (CAC) then considers 
whether the course meets the standards for inclusion in MPC’s GE pattern [IIA12.6].  After 
approval by the CAC, MPC also submits courses to the CSU and UC systems for approval to be 
included in the CSU-Breadth and IGETC GE patterns.  Therefore, the CAC carefully compares 
any courses under consideration for the MPC GE program to the GE standards published by the 
CSU and UC systems, as well.  Both the CSU and IGETC Standards are posted on the CAC 
website so that faculty can review them as they develop or revise their courses, prior to 
requesting inclusion in the GE patterns [IIA12.7].  In addition to the standards for each GE 
pattern, the document “Guiding Notes for General Education Course Reviewers,” published by 
the CCC Chancellor’s Office, assists the CAC in their determination.  Typically, the CAC 
considers courses for inclusion in the CSU and IGETC patterns in the fall semester, and for 
inclusion in the MPC GE pattern in the spring semester.   
 
The GE Requirements subcommittee reviews each course proposed for GE inclusion by 
comparing the course description, objectives, and content to established standards for each 
pattern.  After this review, the subcommittee makes a recommendation about whether a course 
meets the standards for inclusion.  The full CAC considers the subcommittee’s recommendations 
at its GE review meetings.  For example, at its GE review on 22 April 2015, the CAC discussed 
and then approved the subcommittee’s recommendation to include Business 49: Professional 
Selling in MPC GE Area E2: Lifelong Learning and Self-Development, as an Introduction to 
Careers course.  At the same time, the CAC denied the request for Business 49 to be included in 
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MPC GE Area A2: Communication and Analytical Thinking, as the course content did not 
demonstrate the interconnection or bridging of many different disciplines required by the MPC 
GE Standards [IIA12.8].  
 
The CAC follows this process when reviewing courses for potential inclusion in CSU and 
IEGTC patterns, as well.  As with the recommendation for the local GE requirements, the full 
CAC hears the recommendations of the GE review subcommittee and makes a determination 
about whether courses are appropriate for inclusion by comparing the course description, 
objectives, and, content to the established standards for the CSU and IGETC patterns.  Once the 
CAC determines that a course meets the standards for inclusion, the course is submitted to CSU 
and UC reviewers for articulation.  As of the spring 2016 semester, 309 GE courses at MPC 
articulate with the CSU GE pattern, and 207 courses with the IGETC pattern [IIA12.9].  
 
Providing Broad Comprehension of the Development of Knowledge: General Education 
Outcomes (GEOs) 
MPC’s GE program has comprehensive learning outcomes for the students who complete it.  
Together, the GEOs lead to: 

• An understanding of the basic content and methodology of the major areas of knowledge, 
through experiences within the humanities and fine arts, the natural sciences, and the 
social sciences; 

• The capability to be a productive individual and lifelong learner, through the 
development of skills related to oral and written communication, information 
competency, computer literacy, scientific and quantitative reasoning, critical 
analysis/logical thinking, and the ability to acquire knowledge through a variety of 
means; and, 

• Recognition of what it means to be an ethical human being and effective citizen, through 
development of qualities such as an appreciation of ethical principles, civility and 
interpersonal skills, respect for cultural diversity, historical and aesthetic sensitivity, and 
the willingness to assume civic, political, and social responsibilities.  

 
Students meet these competencies as they complete the GE courses.  Students develop oral and 
written communication skills as they engage in classroom discussions, demonstrate knowledge 
through examinations or presentations, by writing papers, delivering speeches, , and participating 
in group activities.  Laboratory work in a variety of science classes requires students to collect 
and analyze data using a wide range of equipment and computerized technologies.  Many classes 
also require that students use MPC Online or other websites to access resources, turn in 
assignments, and/or share information with classmates. 
 
Courses in the natural sciences and mathematics strongly emphasize scientific and quantitative 
reasoning.  In an effort to promote inter-disciplinary dialogue, instructors within the physical and 
biological sciences have developed a common SLO for all courses in their area.  The common 
SLO addresses the importance of using quantitative reasoning as students use the scientific 

https://drive.google.com/open?id=0B5p6Gr3C16kudHhxQnFISERDalE
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method to investigate phenomena in the natural world, and then correctly apply concepts, 
theories, and technology to explain these phenomena. 

Developing Skills for Lifelong Learning and Application of Learning 
By completing courses within the General Education requirements, students have the opportunity 
to explore their options and discover what it means to be productive, lifelong learners.  Students 
also have opportunities to develop transferrable skills.  As demonstrated above, each GE pattern 
(CSU GE-Breadth, IGETC, and MPC GE) includes written communication, scientific and 
quantitative reasoning, critical analysis/logical reasoning, and the ability to acquire knowledge 
through a variety of means (e.g., different pedagogy, disciplines, or instructors).  Students gain 
information competency skills through the written communication requirement for each GE 
program, and/or through formal information competency courses offered by the Library (LIBR 
50: Introduction to Library and Research Skills, or LIBR 80: Internet Literacy).  

Likewise, students develop computer literacy in many areas of the GE curriculum.  Increasingly, 
courses integrate basic computer literacy skills into class activities, providing students with the 
opportunity to build skills in this area as they successfully participate in class.  English and 
speech communication classes, for example, typically require students to hand in work that is 
typed and appropriately formatted.  Other courses require the use of MPC Online to access class 
resources, extend discussions, and turn in coursework.  Students may build their skills or explore 
computer literacy as a professional field by enrolling in a Business Skills Center course under 
Area E2 in the MPC General Education track.  

Preparing Students for Responsible Participation in Civil Society 
Throughout the General Education curriculum, students gain exposure to concepts related to 
responsible participation in civil society.  Ethics, discussions of attributes of effective citizens, 
respect for cultural diversity, and other components of civic responsibility are explored in 
philosophy, speech communication, women studies, ethnic studies, political science, humanities, 
biology, anthropology, and English courses, among others.  Participation in these courses 
introduces students to varied perspectives on social values and responsibilities.  Many programs 
provide opportunities to consider the ethical implications of study and application of skills. 

The importance of responsible citizenship is also incorporated into topics such as workplace 
standards, encouragement of cooperation, and respect for others in academic and professional 
settings.  Group activities in all classes require students to practice civility, use appropriate 
interpersonal skills, express cultural sensitivity, and take personal responsibility for their 
contribution to group tasks.  The widespread use of such pedagogical methods provides students 
with the tools to recognize the meaning of ethics and effective ways to contribute to their 
academic and local community.  

Monterey Peninsula College students appear to feel that they have the capacity to be lifelong 
learners. Students gave a rating of 5.83 (out of 7) to the Noel-Levitz Student Satisfaction 
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Inventory item, “I am able to experience intellectual growth here.”  In addition, students feel that 
“there is a good variety of courses provided on this campus” (satisfaction rating of 5.57 out of 7), 
and that “nearly all classes deal with practical experiences and applications” (5.57 out of 7) 
[IIA12.10]. 

Conclusion: Monterey Peninsula College meets Standard II.A.12. 

Evidence Cited 
IIA12.1 2015-2016 College Catalog: Degree Requirements, p. 51 
IIA12.2 Board Policy 3001: General Education 
IIA12.3 2015-2016 College Catalog: MPC General Education Areas, p. 55 
IIA12.4 2015-2016 Faculty Handbook: GE Mapping Table, p. 55 
IIA12.5 2015-2016 College Catalog: GE Patterns, p. 53-56 
IIA12.6 MPC GE Standards 
IIA12.7 CAC website 
IIA12.8 CAC Minutes, 4/22/15, p. 4 
IIA12.9 Articulation Report, Spring 2016 
IIA12.10 Noel-Levitz Student Satisfaction Inventory: 2014 vs. 2009 

II.A.13 All degree programs include focused study in at least one area of inquiry or in
an established interdisciplinary core.  The identification of specialized courses in 
an area of inquiry or interdisciplinary core are based upon student learning 
outcomes and competencies, and include mastery, at the appropriate degree 
level, of key theories and practices within the field of study.   

Evidence of Meeting the Standard 
• MPC awards the Associate of Arts, Associate of Arts for Transfer, Associate of Science,

and Associate of Science for Transfer degrees.  To earn one of these degrees, a student
must complete a minimum of 60 degree-applicable units, including courses selected from
a major concentration (i.e., a specific discipline or area of inquiry).  Each major
concentration focuses around at least one area of inquiry or interdisciplinary core
[IIA13.1 – IIA13.3].

Analysis and Evaluation 
Requiring Focused Study in an Area of Inquiry or Interdisciplinary Core 
Monterey Peninsula College awards the Associate of Arts, Associate of Arts for Transfer, 
Associate of Science, and Associate of Science for Transfer degrees.  To earn one of these 
degrees, a student must complete a minimum of 60 degree-applicable units, including courses 
selected from a major concentration (i.e., a specific discipline or area of inquiry).  Each major 
concentration focuses around at least one area of inquiry or interdisciplinary core [IIA13.1, p. 
61-67, IIA13.2, p. 52, IIA13.3, p. 57].  In addition to providing focused study within a specific 
area of inquiry, transfer majors enable students to complete the lower division requirements of 
similar programs at four-year Colleges or universities; career-technical (CTE) majors prepare 
students for a specific occupation or career path. 
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Specialized Courses Based on Student Learning Outcomes and Competencies  
As discussed in Standard II.A.3, all courses at MPC, including specialized courses within a 
specific area of inquiry and interdisciplinary courses, have Student Learning Outcomes (SLOs).  
MPC faculty and departmental chairs remain active in their professional fields to ensure course 
content, learning outcomes, and objectives reflect current thinking in the disciplines.  During the 
learning outcomes assessment process (i.e., instructor and program reflections), faculty consider 
all aspects of SLOs including their appropriateness to key theories in the field.  In this way, MPC 
faculty expertise provides one level of assurance that specialized courses are based on SLOs that 
reflect key theories and practices within the field of study.  Standard II.A.9 outlines how course-
level SLOs build to mastery and attainment of program-level outcomes within a specific area of 
inquiry. 

MPC’s Curriculum Advisory Committee (CAC) provides another level of assurance that courses 
are based on key theories and practices within the field of study.  During the curriculum review 
process, the CAC assesses the course in terms of its place within its discipline.  Additionally, 
CAC considers stated course objectives in terms of their appropriateness to the degree level.  
Since course objectives build into course SLOs, the CAC assessment helps to ensure that the 
course SLOs reflect key theories and practices within the field of study at the appropriate degree 
level.  

All courses at MPC, including specialized courses in an area of inquiry or interdisciplinary core, 
include student learning outcomes and competencies, as discussed in Standard II.A.3 and II.A.9.  
In addition to regular review of course objectives and SLOs during the curriculum development 
and review process, the C-ID articulation process also helps the College assure that course SLOs 
reflect key theories and practices within the field of study.  During the C-ID process, each course 
is reviewed to ensure the course content (including learning outcomes and objectives) meet 
expectations for lower-level coursework and leads to mastery of appropriate competencies and 
key theories within the specific area of inquiry.   

Conclusion: Monterey Peninsula College meets Standard II.A.13. 

Evidence Cited 
IIA13.1 2015-2016 College Catalog: ADT Program Descriptions, p. 61-67 
IIA13.2 2015-2016 College Catalog: AA/AA-T/AS-T Majors with CSU and IGETC GE, p. 52 
IIA13.3 2015-2016 College Catalog: AA/AS Majors with MPC-GE, p. 57 

II.A.14 Graduates completing career-technical certificates and degrees demonstrate
technical and professional competencies that meet employment and other 
applicable standards and preparation for external licensure and certification. 
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Evidence of Meeting the Standard 
• MPC’s career-technical certificate and degree programs prepare students to enter the

workforce, and the curricula supports student attainment of technical and professional
competencies, employment standards, and employer expectations in each given field.
Program learning outcomes are clearly stated in the College Catalog [IIA14.1].

• In fields where external licensure or certification is required for employment or optional
for job advancement, program curricula are structured to prepare students for their exams
[Table 1 below, IIA14.3 – IIA14.6].

Analysis and Evaluation 
MPC’s career-technical certificate and degree programs prepare students to enter the workforce, 
and the curricula supports student attainment of technical and professional competencies, 
employment standards, and employer expectations in each given field.  In fields where external 
licensure or certification is required for employment (Nursing), the curriculum is intentionally 
based on industry standards to prepare students for their exams.  Each program has program- and 
course-level learning outcomes in place that align with employment and other applicable 
standards [IIA14.1, IIA14.2].  All career-technical programs have local advisory committees 
made up of representatives of local industry and potential employers.  Advisory groups meet at 
least once per year to review the curriculum and make recommendations to ensure that the 
student learning outcomes are consistent with current industry and employer expectations.  

MPC’s career-technical programs include several examples of competency-based curricula to 
ensure that graduates demonstrate technical and professional competencies for employment and, 
if applicable, are prepared for external licensure and certification in their field.  For example, 
more than 80% of MPC’s Nursing program graduates have become employed as registered 
nurses within nine months of graduation.  In addition, the pass rates for those students taking the 
National Council Licensure Exam (NCLEX), which is required for employment in this field, 
have exceeded 90% in four of the past five years. 

Table 1: Licensure Pass Rates, Nursing 

 
10/11 11/12 12/13 13/14 14/15 

NCLEX RN Exam Pass Rates)1 96.23 100% 86.67% 95.65% 93.33% 
Source:  
1 NCLEX Pass Rates. CA Board of Registered Nursing. http://www.rn.ca.gov/schools/passrates.shtml 

MPC’s Automotive Technology program also prepares students for a national exam.  The ASE 
(Automotive Service Excellence) Certification is the current industry standard certification for 
automotive technicians.  Although voluntary and not required for employment in this field, ASE 
certification leads to better job opportunities for technicians.  In order to earn certification in an 
area of automotive maintenance (e.g., Brakes), prospective candidates must pass an ASE 
certification exams on in that subject area and provide proof of two years relevant work 
experience.  Most of MPC's Automotive Technology courses are designed around the ASE 

https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
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http://www.rn.ca.gov/schools/passrates.shtml
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requirements and help students prepare for the certification exams.  Courses that emphasize ASE 
Certification preparation clearly state this objective in the catalog description [IIA14.3].  Course 
syllabi further reinforce the connection between the class and the ASE certification, both in the 
stated student learning outcomes and the description of the final exam [IIA14.4].  

As ASE Certification is voluntary in the automotive industry and students generally sit for the 
exam after two years of work experience (often after they leave MPC), it is difficult to track 
certification pass rates.  However, the National Institute for Automotive Service Excellence, the 
organization that administers the ASE Certification, offers a student-level certification.  As 
students successfully complete the final exam in each ASE prep course, they receive a student-
level ASE certification in that area of focus.  In the spring 2014 semester, the ASE awarded 49 
student certificates to MPC students.  Program faculty estimate that 70% of students enrolled in 
the Automotive Technology program in 2013-2014 received student-level certification in at least 
one ASE area. 

The Automotive Technology program builds opportunities for supervised professional 
experience into the curriculum.  Two courses in particular, AUTO 161: Supervised Automotive 
Trade Experience I and AUTO 162: Supervised Automotive Trade Experience II, give students a 
chance to develop professional work habits in a functioning repair shop environment [IIA14.5].  
Known on campus as “Auto Tech Skills Lab,” these two courses simulate the environment of an 
auto repair facility.  Students have the opportunity to perform general maintenance and light 
repair on cars brought in by MPC personnel under the supervision of MPC instructors.  The 
primary goal for the lab is to enhance student learning; Automotive Technology instructors select 
repair jobs for the Auto Tech Skills Lab based primarily on whether the potential repair will 
benefit student learning, and secondarily on whether the Automotive Technology program has 
the correct tools and information to service the vehicle properly [IIA14.6]. 

The institution relies on input from advisory committees to help ensure that its CTE graduates 
demonstrate technical and professional competencies that meet employment and other applicable 
standards.  Input from the advisory committees helps the institution structure its CTE programs 
and establish student learning outcomes to meet the expectations of local employers.  For 
example, members of the Administration of Justice Advisory Committee are active professionals 
in the local criminal justice system, including representatives from the county District Attorney’s 
office, local police departments, state police, and correctional facilities.  Advisory Committee 
members have helped to open educational opportunities for students, both in terms of sites for 
fieldwork experience access to sites for field trips.  One member of the Advisory Committee was 
able to help the department chair arrange for class visits to the Salinas Valley Correctional 
Facility.  Committee members have also made suggestions about professional expectations that 
have led to curriculum revisions.  In one case, a committee member representing the California 
Highway Patrol indicated that underdeveloped essay writing skills have become a barrier for 
entry into the Highway Patrol.  As a result, the department has incorporated more essay writing 
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into ADMJ courses to give students opportunities to practice writing within their discipline that 
goes beyond writing case briefs and police reports.  

Conclusion: Monterey Peninsula College meets Standard II.A.14. 

Evidence Cited 
IIA14.1 2015-2016 College Catalog 
IIA14.2 CTE Programs Website 
IIA14.3 Catalog Course descriptions: Automotive Technology 
IIA14.4 Sample Syllabus: AUTO 106  
IIA14.5 Course Outlines of Record: AUTO 161 & AUTO 162  
IIA14.6 Auto Tech Skills Lab Policies and Frequently Asked Questions 

II.A.15  When programs are eliminated or program requirements are significantly
changed, the institution makes appropriate arrangements so that enrolled 
students may complete their education in a timely manner with a minimum of 
disruption. 

Evidence of Meeting the Standard 
• The College has policies and procedures in place that outline the process for program

discontinuance in a manner that allows students to complete their education with minimal
disruption [IIA15.1 – IIA15.2].

• When program requirements are significantly changed, the College provides information
to students to ensure that they are aware of the changes and can complete their education
with minimal disruption [IIA15.5 – IIA15.7].

Analysis and Evaluation 
Monterey Peninsula College is committed to providing students with excellent instructional 
programs.  When circumstances require that a program must be significantly changed or 
discontinued, the College considers the needs of students, and takes steps to minimize 
disruptions to students within the program, as outlined in Board Policy 3005: Academic Program 
Discontinuance and its accompanying administrative procedures.  

Program Discontinuance 
Board Policy 3005: Academic Program Discontinuance requires MPC to adopt and follow 
procedures for discontinuing academic programs [IIA15.1].  Administrative Procedure 3005: 
Procedure for Academic Program Discontinuance outlines the discontinuance process and the 
steps taken to provide for the needs of students in the event that a program is eliminated 
[IIA15.2].  Both the Board Policy and accompanying administrative procedure were last 
reviewed and re-affirmed by the Governing Board in June 2007.  

The discontinuance procedure is initiated for a program exhibiting one or more early warning 
signs (e.g., significant or ongoing drop in enrollments or completion rates; changes in the local 
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job market; lack of available qualified program personnel; diminished pool of prospective 
students, etc.).  The process allows for a focused examination and analysis of a program, and 
based on the results of the examination, may lead to one of three outcomes: no further action, 
College assistance for the program, or discontinuance.  
 
Once a recommendation to initiate the discontinuance procedures for a program, the Vice 
President, Academic Affairs (VPAA) establishes an ad hoc discontinuance committee and 
charges them with conducting a focused, objective evaluation of the program in question.  To 
help prevent bias, discontinuance committees consider the following information during any 
discontinuance process:  

• Enrollment trends over 3 years, and influences on those enrollments  
• Persistence and completion rate trends  
• Retention rate trends  
• FTES/FTEF trends  
• Scheduling trends  
• Program resource availability, including equipment, staffing, facilities, marketing and 

outreach efforts to date, and any partnerships  
• Balance of College offerings within and across disciplines  
• Alternative program options  
• Transfer issues  
• Permanent or cyclical barriers  
• Costs/FTES trends  
• Costs to revitalize the program 

 
In discussions of career-technical programs, committees also consider:  

• In-depth labor market and self-employment data 
• Information/issues related to programmatic accreditation, licensing, or certification 
• Regional issues (e.g., duplication of programs, enrollment/demand trends)  
• Curriculum and industry standards  
• Licensure issues (including examination pass rates, if applicable) 

 
After reviewing the data and completing its evaluation, the committee reaches consensus about 
next steps.  The committee presents its findings to the program faculty, area dean, and Academic 
Senate.  Committee recommendations for College assistance or discontinuance are taken to 
College Council for action; College Council makes the assistance or discontinuance 
recommendation to the Superintendent/President on behalf of the institution.   
 
Once a program has been discontinued, program staff contact students currently enrolled in the 
program to assess their needs and concerns.  Counselors work with any students who are unable 
to complete the program during the discontinuance period, and assist them in making alternate 
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arrangements for program completion (such as locating transfer options or other feasible and 
reasonable alternatives).  
 
In the current accreditation cycle, only one program, Marine Science and Technology (MAST), 
has been recommended for discontinuation.  In Nov. 2013, the VPAA convened a discontinuance 
committee to discuss the possibility of discontinuing the MAST program due to low enrollments 
and declining completion rates.  After its review of program vitality data, the committee 
recommended discontinuance based on several factors, including low enrollment, declining 
enrollment, limited local job opportunities in the field, insufficient funding, and lack of full-time 
faculty. In its recommendations, the committee noted that it expected the impact of 
discontinuance on students to be minimal, as few students were actively enrolled in the program 
[IIA15.3].   
 
The committee further recommended that four courses from the MAST program be maintained, 
as they were believed to be viable courses that could continue to attract enrollment.  Two of 
these four courses (MAST 10 and MAST 31) were added to the Oceanography program.  The 
final two, MAST 111 and MAST 178, remain as .5-unit electives for students wishing to train as 
docents at the Monterey Bay Aquarium [IIA15.4].  After discussing the ramifications of the 
recommendation, the Academic Senate concurred with the committee, and supported its 
recommendation to the College Council.   
 
Significant Program Changes 
When program requirements are significantly changed, departmental faculty determine what 
course substitutions are appropriate for any courses being deleted or renumbered.  Faculty and 
counselors work to communicate changing requirements with students currently enrolled in the 
program alternatives with students to ensure they understand their options.  Information about 
renumbering is printed in the College Catalog [IIA15.5, p. 121-123]. 
 
For example, curriculum revisions in the Art department resulted in a new course numbering 
system that went into effect in fall 2013.  To help students prepare for and understand the 
changes, the Art department communicated with students in several different ways to ensure that 
the changes were broadly publicized.  In addition to in-class announcements and mailings to 
students, the Art department produced informational posters that were hung around the 
department [IIA15.6], and published an FAQ on the department blog that explained the changes 
[IIA15.7].   
 
Conclusion: Monterey Peninsula College meets Standard II.A.15. 
 
Evidence Cited 
IIA15.1 Board Policy 3005: Academic Program Discontinuance 
IIA15.2 Administrative Procedure 3005: Procedures for Academic Program Discontinuance 
IIA15.3 MAST Discontinuance Recommendation 
IIA15.4 2015-2016 College Catalog: Remaining MAST Courses 
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IIA15.5 2015-216 College Catalog: Course Department/Number Changes, p. 121-123 
IIA15.6 Art Department Poster: Information about Renumbering 
IIA15.7 Creative Arts Blog: FAQ on Renumbering 

II.A.16 The institution regularly evaluates and improves the quality and currency of all
instructional programs offered in the name of the institution, including 
collegiate, pre-collegiate, career-technical, and continuing and community 
education courses and programs, regardless of delivery mode or location.  The 
institution systematically strives to improve programs and courses to enhance 
learning outcomes and achievement for students. 

Evidence of Meeting the Standard 
• The College regularly evaluates instructional programs, including collegiate, pre-college,

and career-technical programs.  Improvements to courses and programs are made as
curriculum is reviewed during program review.  Ongoing improvements may also emerge
from annual Program Reflections dialogue [IIA16.1 – IIA16.7].

• The College gathers input from CTE Advisory committees to ensure that its career-
technical programs reflect current industry standards and desired outcomes [IIA16.8].

• The College’s Continuing Education courses are evaluated and improved using methods
appropriate for the course in question [IIA16.10 – IIA16.11].

Analysis and Evaluation 
Evaluating and Improving Quality and Currency: Collegiate and Pre-Collegiate Programs 
To ensure that instructional programs remain vibrant and relevant, every instructional program 
participates in a comprehensive program review every six years.  The program review process 
requires that each department’s faculty review quantitative and qualitative data to evaluate the 
health and quality of programs, identify gaps, and establish goals and improvement plans for the 
following six years.  When evaluating program health and quality, faculty the relevance of 
course and program offerings; appropriateness of course learning outcomes; currency of content; 
and anticipated or emerging needs for future development.  The Academic Affairs Program 
Review template also includes an examination of student learning and achievement, in which 
faculty review student learning outcomes data (including quantitative and qualitative course 
assessments and departmental dialogue about program outcomes), and student success and 
retention data [IIA16.1].   

During the comprehensive program review, program faculty complete a curriculum review as 
one part of its review of currency and quality of the program.  The Curriculum Advisory 
Committee (CAC) reviews proposed program and course revisions during the curriculum review, 
evaluating the quality and currency of each course and program, regardless of location or mode 
of delivery.  Members of the CAC’s Technical Review subcommittee have specific assignments 
as they review a course proposal, including review of course objectives and SLOs, and the 
methods of evaluation used to assess each course objective [IIA16.2].  For example, the course 
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development process requires that a representative reading assignment from the course be 
submitted for review. The faculty member proposing the course describes how the assignment 
promotes critical thought and outlines specific skills developed by the assignment [IIA16.3].  As 
the Technical Review subcommittee reviews the proposal, members evaluate the quality and 
currency of the representative assignment and provide feedback or request revisions from the 
course originator as necessary.  This process leads to programmatic changes designed to enhance 
student learning and support student achievement.  

The Reflections process provides a structure for ongoing evaluation of program quality and 
currency within the program review cycle.  Faculty from each program evaluate and discuss 
issues of quality and improvement during program reflections dialogues each fall, and as they 
build action plans for their program each spring.  These evaluations may lead to program 
changes ranging from the addition of new courses to new assessment methods or methods of 
instruction [IIA16.4, p. 80-82]  

For example, program reflections within the Counseling Department resulted in the development 
of a new course, PERS 10: Introduction to College Success.  Beginning in fall 2011, the 
counseling department’s discussions noted the lack of adequate time during 1:1 counseling 
appointments to apprise individual students of the many academic requirements and complete 
education plans. Mandates within of the Student Success and Support Program, including the 
requirement for all students to complete education plans, highlighted this problem.  Through 
continued reflection on these and other influences, the department developed PERS 10 to provide 
students with information necessary for transition into College, schedule-building, school 
policies and culture, and education planning [IIA16.5, p. 221]. 

After the course was launched, evaluation during departmental Reflections revealed the need to 
allow more time for students to complete all of the content of the course successfully [IIA16.6].  
As a result, the course was revised from.5-unit to 1-unit. 

Evaluating and Improving Quality and Currency: Career-Technical Programs 
Career-technical education (CTE) programs participate in the program review processes 
described above as their parent division goes through comprehensive program review every six 
years.  In addition, Education Code (§ 78016) requires that Colleges evaluate the effectiveness of 
their CTE programs every two years.  The two-year review process provides an opportunity to 
ensure the quality and currency of the program and respond to evolving or emerging industry and 
labor market needs.  As with comprehensive program review, CTE faculty may determine that 
changes to learning outcomes or program design are warranted in order to improve student 
achievement and/or ensure program quality.  During the Medical Assisting program review in 
summer 2013, faculty made several changes to improve both quality and currency of the 
program.  First, they determined that student learning outcomes for several courses were 
outdated.  As a result, MEDA faculty reviewed and revised all SLOs, rewrote and re-sequenced 
courses, and established requisites to guide students through the program in a more progressive 

https://drive.google.com/open?id=0B5p6Gr3C16kuNFhKaGRiZ3JoOEk
https://drive.google.com/open?id=0B5p6Gr3C16kuQVF2NWhhd3RDUWs
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kuUVV0Y1dPSGswb2M
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manner.  A third clinical course was added to the program in order to cover all required 
competencies for a medical assistant and allow time to foster a deeper understanding and 
practical application of critical concepts. The reflections process also provides CTE faculty with 
a structure for regular and ongoing evaluation of the quality and currency of their programs.  For 
example, reflections discussions led faculty to proposed extending the program from two 
semesters to three, in order to give program graduates time to develop the desired soft skills and 
maturity that would make them more employable [IIA16.7, p. 38]. 
 
In addition to the institutional processes of program review and reflections, each CTE program 
receives feedback on the quality and currency of the curricula from its local advisory committee.  
Each advisory committee meets at least once each year with the department chair and as many 
faculty and staff of the program who can attend.  Advisory committee discussions focus on the 
relevance of MPC’s curriculum to specific industry and workforce needs. Advisory committee 
members’ organizations often serve as externship and internship sites; these “hands-on” 
experiences complement MPC’s CTE curricula, and provide opportunities to assess how well the 
curricula prepare students for practical application of skills and knowledge.   
 
Finally, several of MPC’s CTE programs adhere to the standards of field-specific state 
certification and national accrediting agencies [IIA16.8, p. 2].  In each case, the certification 
and/or programmatic accreditation requirements help the College to ensure and maintain quality 
and currency of content.   
 
Evaluating and Improving Quality and Currency: Continuing Education Courses 
Regular evaluation of Continuing Education courses occurs in one of two ways, depending on 
the type of course in question.  Courses that provide job training (Certified Nurse Assistant 
(CNA), Pharmacy Technician, and Phlebotomy Technician training) adhere to state standards 
regarding curriculum, externships, and instructor certifications.  The College offers these classes 
in partnership with external organizations, and each organization assumes responsibility for 
regular instructor evaluations [e.g., IIA16.9]. 
 
All other Continuing Education courses conclude with an evaluation survey administered to 
students during the last class meeting.  Course instructors and the Dean of Instruction with 
oversight for Continuing Education review the survey results, and use them to make 
improvements to the course [IIA16.10].  For example, surveys for the first CNA class offering 
indicated that many students wanted additional hands-on skills practice during class time prior to 
beginning their clinical experience.  Using this feedback, course developers established a lab 
classroom with hospital beds and wheelchairs where students can learn and practice required 
skills prior to and during their clinical rotations in community facilities. 
 
Conclusion: Monterey Peninsula College meets Standard II.A.16. 
 
Evidence Cited 

https://drive.google.com/open?id=0B5p6Gr3C16kuUVV0Y1dPSGswb2M
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Standard II.B: Library and Learning Support Services 

II.B.1 The institution supports student learning and achievement by providing library 
and other learning support services to students and to personnel responsible for 
student learning and support.  These services are sufficient in quantity, 
currency, depth, and variety to support educational programs, regardless of 
location or means of delivery, including distance education and correspondence 
education. Learning support services include, but are not limited to, library 
collections, tutoring, learning centers, computer laboratories, learning 
technology, and ongoing instruction for users of library and other learning 
support services.  (ER 17) 

Evidence of Meeting the Standard 
• In accordance with Board Policy 3050: Library, the MPC Library maintains a diverse

collection of print, audio-visual, and online resources that support and enhance the
educational programs of the College [IIB1.1].

• The MPC Library offers services consistent with expectations for libraries in higher
education, including reference services, research databases, library instruction and
information literacy courses, interlibrary loan, course reserves, spaces for both
collaborative and individual study, and computers designated for student use.  Faculty,
staff, and students in good standing may take advantage of all of the library’s services,
regardless of location or mode of instruction [IIB1.2].

• The College provides sufficient learning support services including tutoring, learning
centers, and computer labs to support students and personnel responsible for student
learning and support [Table 1 below; IIB1.12 – IIB1.19].

Analysis and Evaluation 
Monterey Peninsula College’s library and learning support services include library collections 
and services, as well as learning support centers that provide tutoring and support for general and 
program-specific areas of study.  Individual learning support service centers also provide 
computer labs, access to learning technology, and ongoing instruction appropriate to the specific 
population of students served, as outlined below in Table 1.   

The College systematically assesses these services through Program Review, Program 
Reflections, and other department-identified measures to ensure that they are sufficient in 
quantity, currency, depth, and variety to support student learning and achievement in all 
educational programs, regardless of location or mode of delivery. 
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Table 1: Library and Learning Support Services at MPC 

Service Regular Semester Hours Population served Services 
MPC Library  
(LTC 2nd & 3rd floors) 

M-TH 7:45 AM – 7:00 PM 
F 7:45 AM – 12:00 PM 

All students. Computer lab; study rooms; access to 
library collections (print, A/V, and 
online); course reserves; research 
assistance and general reference help 

English and Study 
Skills Center (ESSC)  
(LTC 1st floor) 

M-TH 8:00 AM-7:00 PM 
F 8:00 AM – 12:00 PM 
SU 9:00 AM – 1:00 PM 

All students Computer lab; Individualized reading 
and writing instruction; research 
paper/essay editing; reading, writing, 
study skills support 

Reading Center 
(LTC 1st Floor) 

M-TH 8:00 AM – 7:00 PM 
F 8:00 AM – 12:00 PM 

All students  One on one, or small group tutoring in 
reading, spelling, and pronunciation 

Marina Learning 
Center (MA 101—
103)  

M-TH 8:00 AM – 9:00 PM 
F 8:00 AM – 4:30 PM 

All students, with a 
focus on Marina-
specific needs 

Library services (Course reserves & 
online collections); some services from 
Business Skills Center, ESSC, MLC, 
Reading Center 

High Tech Center for 
Students w/ 
Disabilities 
(HSS 105) 

M-TH 9:00 AM – 4:00 PM Designated for Access 
Resource Center 
students 

Classes in word processing, computer 
applications, math, drop-in lab for 
student projects 

Math Learning Center 
(BMC 103) 

M & W 9:30 AM – 6:00 PM 
T & TH 10:00 AM - 6:00PM 
F 10:00 AM – 12:00 PM 
SU 1:00 PM – 5:00 PM 

Designated for 
students in math (or 
math-heavy) courses 

Drop-in math tutoring for students 
enrolled in MATH (below 20A), science 
(excludes Physics 3), or a CTE course 
involving mathematics 

Nursing Learning 
Resource Center 
(NU 105) 

M-TH 9:00 AM – 6:00 PM 
 

Designated for 
Nursing students 

Computer lab, equipment for nursing 
skills practice, textbooks, videos, and 
software 

TRIO Learning Center 
(SC 123) 

M-TH 9:00 AM – 7:00 PM 
F 9:00 AM – 1:00 PM 

Designated for TRIO 
and EOPS students 

Textbooks, computers/laptops, smart 
keyboards, scientific and graphing 
calculators, free printing and copying, 
instruction and workshops on time 
management, scholarships, financial aid, 
career exploration, etc. 

Business Skills Center 
(BMC 201)  

M-TH 10:30 AM – 3:30 PM 
T & TH 5:30 PM – 8:30 PM 

Designated for 
students in Business 
Skills courses 

Courses in Microsoft Word, Excel, 
PowerPoint, Microsoft Window, 
Quicken, and Accessing Business 
Information via the Internet. 

Graphics Art Lab 
(GA building) 

M-TH 9:00 AM – 9:00 PM 
F 9:00 AM – 4:00 PM 

Designated for 
Graphic Arts students 

Apple computers, scanners, black and 
white laser printer, 8 color, large-format 
output device. 

 
Library and Technology Center (LTC) 
The Library and Technology Center opened in June of 2003.  The MPC Library occupies the 
second and third floors of the LTC, and maintains open computer labs on each of its two floors.  
The English Study Skills Center and Reading Center occupy the first floor of the LTC.  In 
addition, the LTC building also houses the Office of Institutional Research (LTC 319) and the 
Center for Instructional Technology, the primary support office for MPC Online (LTC 317).  
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The library collection consists of approximately 79,000 volumes, including 28,384 eBooks, 117 
print periodical subscriptions, 4,314 audio-visual items (1,516 CDs, 1,344 DVDs, 1,060 
audiocassettes, and 394 videos), roughly 4,100 items designated for course reserve.  Librarians 
participate in regular collection development and weeding activities in order to maintain an 
appropriate balance between historical and current information.  As of fall 2015, items in the 
library’s physical collection had an average publication date of 1993.   
 
The library maintains subscriptions to approximately 50 licensed full-text databases and online 
reference sources. Library databases and eBooks may be accessed 24/7 from off-campus by 
students faculty, and staff via library website, using an MPC Library card for authentication 
[IIB1.3].  Databases and eBooks have proven to be an effective way to extend library collections 
to support student learning at hours and locations where the physical collection may not be 
available.  Online resources continue to be particularly essential for supporting students at the 
Marina Education Center and Public Safety Training Center, as well as students taking courses 
primarily through MPC Online.  All online resources are available from the library’s website 
[IIB1.2] 
 
As of fall 2015, the MPC Library staff consists of four full-time faculty librarians, seven full-
time classified employees, six part-time adjunct librarians, and four part-time classified 
employees.  The library employs work-study students when appropriate (and when students are 
available).  To ensure sufficient coverage of services, responsibilities are divided to give each 
librarian oversight of a general service area (reference and public services, instruction, digital 
services, and technical services).  Each librarian serves as a subject liaison to other departments 
on campus for collection development purposes (see Standard II.B.2).  Librarians participate in 
selection and de-selection in order to maintain a balance between historical and current 
information; as of fall 2015, the average publication date of items in the library’s physical 
collection is 1993. 
 
Ongoing instruction for students, faculty, staff, and community patrons occurs in several 
different ways.  Faculty librarians staff the reference desk during all but the first 15 minutes of 
the library’s daily hours during the regular semester, and all but the first hour during the summer.  
During reference interactions, librarians conduct one-on-one and small group instruction on how 
to find, access, evaluate, and effectively use the resources in the library’s collection.  While the 
majority of reference instruction takes place in person at the reference desk, librarians also work 
with patrons by phone and email, as well.   
 
Ongoing instruction also occurs through bibliographic instruction sessions, conducted at the 
request of classroom faculty.  Librarians work collaboratively with course instructors to prepare 
subject-specific presentations tailored to specific assignments, course learning outcomes, and 
needs of the students [IIB1.4].  Librarians teach roughly 120 of these sessions per year, and in 
the 2014-2015 year, delivered library instruction to just over 4000 students through this method 
of instruction [IIB1.5].  Librarians evaluate the effectiveness sessions through ongoing 

https://drive.google.com/open?id=0B5p6Gr3C16kudmo0LXVJV3hqTVk
http://www.mpc.edu/academics/library-learning-centers/library
https://drive.google.com/open?id=0B5p6Gr3C16kudkt5NVFHZkZuaDQ
https://drive.google.com/open?id=0B5p6Gr3C16kuTVhOQllXLXU5NjA
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discussion with classroom instructors, as well as through indirect and direct observation of 
students during sessions.   
 
Research guides developed by library faculty provide targeted instruction on topics related to 
information competency and use of the library collections [IIB1.6].  The research guides point 
students to selected print resources, licensed periodicals, databases, reliable Internet sites, and 
academic support topics such as citation.  Students and faculty can access the guides directly 
through the library’s website.  Faculty can also embed links to the guides into course materials to 
supplement in-person instruction.  As with other online resources, the guides allow library staff 
to extend instruction services beyond the operating hours and physical footprint of the library 
building.   
 
Library faculty also conduct ongoing instruction through a 1-unit online course related to library 
and information literacy skills (LIBR 50: Introduction to Library and Research Skills).  The 
LIBR 50 curriculum has been based on the ACRL (Association of College and Research 
Libraries) Information Literacy Competency Standards for Higher Education, and fills the local 
graduation requirement for information competency [IIB1.7].  LIBR 80: Internet Literacy also 
fills this requirement; LIBR 80 is a more technology-intensive course focusing on more 
advanced information literacy skills [IIB1.8].  The effectiveness of the LIBR 50 and LIBR 80 
curricula is evaluated as student learning outcomes are assessed each semester, as well as during 
program review.  
 
The library facilities include two smart classrooms with digital projectors and interactive 
instructor workstations that can be used for instruction.  The larger of these classrooms can be 
split into two small classrooms if necessary, although this does not happen often in practice.  
This large instruction room contains thirty-five student workstations and two instructor stations.  
Both smart classrooms can support assistive listening equipment.  
 
The open computer lab in the LTC building contains 155 computers designated for student use.  
All 16 study rooms are equipped with DVD and VHS players, and there are three stand-alone 
DVD/VHS viewing carrels on the main floor.  The computers in the library’s open labs allow 
access to the online catalog and all online resources, as well as Internet resources, class-specific 
software, and the complete Microsoft Office suite with podcasts and online tutorials.  The 
computers are also equipped with accessibility/assistive technology programs, such as Zoom 
Text, Narrator, and an on-screen keyboard; Kurzweil 3000 has been loaded on four of the lab 
computers; one computer workstation is specifically designated as an assistive workstation.  
Assistance for all computers and equipment in the LTC is provided by trained technicians within 
the LTC and supported by campus Information Services staff.  
 
To evaluate the effectiveness of library services, library staff have established five Service Area 
Outcomes (SAOs) based on the mission of the MPC Library [IIB1.9].  Staff evaluate the 
library’s performance against these SAOs during Program Reflections [e.g., IIB1.10, p. 31-34].  

http://libguides.mpc.edu/index.php
https://drive.google.com/open?id=0B5p6Gr3C16kuYTFfQy01QUY3anM
https://drive.google.com/open?id=0B5p6Gr3C16kuWE5UQXBvWlNmdDg
https://drive.google.com/open?id=0B5p6Gr3C16kuT1ZNV2Uyb3RYaE0
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
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Library staff also collect and analyze data regarding use of the library and its collections, 
including circulation statistics, database usage data, the number and type of reference questions 
asked, lab computer usage trends, the number of bibliographic instruction sessions offered, and 
the number of students attending these sessions [IIB1.11].  Library staff also LIBR 50 and LIBR 
80 are both assessed using the achievement of student learning outcomes of the courses.  More 
detail about the specific methods used to evaluate library services (including all of the library’s 
courses) can be found in Standard II.B.3.  
 
Learning Support Services  
English and Study Skills Center (ESSC) 
The English and Study Skills Center (ESSC) provides reading, writing, and study skills support 
to MPC students from a broad range of educational backgrounds and across all academic 
disciplines [IIB1.12].  Administrative oversight for the ESSC is provided by the Humanities 
Division; ESSC staff work closely with the English Department, conducting lab activities for 
students enrolled in developmental reading and writing courses, as well as delivering 
individualized instruction in reading and writing skills. The ESSC also runs a program of study 
skills related workshops to enhance its study skills offerings [IIB1.13].  The ESSC is staffed by 
one full-time faculty member, four part-time faculty, one full-time Instructional Technology 
Specialist, 6 part-time classified staff.  Each semester, the employees of the ESSC serve between 
900-1200 students. 
 
In addition to professional faculty and staff and a comprehensive library of instructional 
materials, the ESSC provides students access to computers, printers, copiers, and document 
scanners.  The ESSC’s physical space contains an open lab area, a media room for the production 
of group projects, and a classroom, which contains 30 student workstations, instructional 
projection equipment, and a SMART board.  The ESSC shares open lab space (174 seats with 
113 computers) with the Reading Center on the first floor of the LTC building.   
 
Reading Center 
The Reading Center offers one-on-one or small group tutoring, with a focus on reading 
development skills [IIB13.14].  All MPC students enrolled in at least one class are eligible to 
enroll one of the Reading Center courses and receive structured assistance with foundational 
reading skills (e.g., phonemic awareness, comprehension, critical thinking skills, etc.).  
Additionally, Reading Center staff provide assessment for students registered in the lower levels 
of the College’s reading course sequence.  Students who are identified as at-risk as a result of the 
assessment are referred for individualized or small-group tutoring.  
 
Administrative oversight for the Reading Center is provided through the Humanities Division.  
The Reading Center staff includes one full-time faculty member, two part-time faculty members, 
one coordinator, and 10 permanent, part-time instructional specialists.  
  

https://drive.google.com/open?id=0B5p6Gr3C16kuUExyUU8wVkYyYms
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https://drive.google.com/open?id=0B5p6Gr3C16kuMzRxVWluU2tYbmc
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High Tech Center for Students with Disabilities  
The High Tech Center (HTC) supports the instructional component of MPC’s Access Resource 
Center [IIB1.15].  The High Tech Center has two distinct labs/classrooms: the Adaptive 
Computer Technology (ACT) Lab and the Computer Assisted Instruction (CAI) Lab.  The ACT 
Lab has 17 computers and offers classes in word processing, computer applications, and math, as 
well as a drop-in lab for student-specific projects.  All classes and labs are tailored to meet the 
needs of students with disabilities.  Training in adaptive computer technologies to enable 
students with a variety of types of disabilities to access computer programs is an integral 
function of the ACT Lab.  In addition, the production of all of the alternate media materials for 
the campus is facilitated through the ACT Lab.  The CAI Lab/Classroom has 15 computers and 
offers a range of specialized classes and labs in basic skills, cognitive skills, and study skills 
development. 
 
The High Tech Center is staffed by three full-time faculty members and three part-time 
instructional specialists. On average, the program serves 350 students per semester.  All of the 
instructors in the High Tech Center are learning disability (LD) specialists.  Each specialist is 
trained in LD assessment and interpretation.  Teaching loads of faculty members vary and 
include multiple responsibilities outside of teaching in the HTC.  
 
Math Learning Center  
The Math Learning Center (MLC) offers math tutoring for students enrolled in courses requiring 
mathematics skills [IIB1.16].  Tutoring and coaching in the MLC can accommodate all learners 
and math levels up through calculus (MATH 20) and advanced physics (PHYS 3).  The MLC 
maintains a small library of math textbooks and calculators for students to borrow while using 
the MLC, and also keeps eight computers available for students working on coursework for 
online math classes.  In addition to tutoring services, the MLC provides test-proctoring services 
for math instructors who need to give tests outside of the classroom.  The MLC is staffed by one 
full-time faculty member and six student tutors.  
 
Nursing Learning Resource Center 
The Nursing Learning Resource Center [provides a variety of materials to support nursing 
student learning, including equipment for nursing skills practice, textbooks, videos, and software.  
The Nursing Learning Resource Center is staffed by a full-time Instructional Technology 
Specialist for Nursing, and also by a nursing faculty member approximately 24 hours per week. 
 
The Nursing Learning Resource Center includes a computer lab, which contains 21 computer 
stations for nursing students to use for class preparation and enhancement of learning. The full-
time instructional technician ensures that the equipment is functioning and assists students in 
accessing learning materials. 
 
  

https://drive.google.com/open?id=0B5p6Gr3C16kuYk1vZlpaWGYxYlE
https://drive.google.com/open?id=0B5p6Gr3C16kuTjg1bmM5TEI4cHM
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TRIO Learning Center 
The TRIO Learning Center (TLC) supports TRIO participants and EOPS-eligible students as 
they develop the study skills and academic strategies necessary to succeed in College level 
courses [IIB1.17].  TLC instructors work collaboratively with certificated counselors to identify 
and address non-academic issues that may affect a student’s overall academic performance.  TLC 
staff provide one-on-one and/or small group instruction in topics such as time management, 
scholarships, financial aid, and career exploration, as well as instructional support and study 
skills development for English, math, and chemistry courses.  Additional services include a 
textbook lending library, computer access, scientific and graphic calculators, and free printing 
and copying. 
 
The TLC also serves as the site for the Upward Bound after school tutorial program.  Upward 
Bound participants receive tutorial assistance in literature, composition, world languages, 
mathematics, and science.  The after school tutorial program is open to UB participants four days 
a week from 3:00 p.m. to 7:00 pm.  Upward Bound participants receive personal, academic, and 
career counseling services by certificated counselors who have offices in the TRIO Learning 
Center.  Upward Bound services also include assistance with college preparation, such as 
SAT/ACT prep and assistance completing college applications and financial aid forms.  
 
TRIO services (including the TLC) are provided year-round; permanent staffing includes five 
full-time faculty, one part-time faculty member, and three full-time classified staff.  
Approximately 18 temporary staff are employed each summer to provide instructional and 
support services to TRIO students. 
 
Business Skills Center 
The Business Skills Center (BSC) offers computer applications instruction in a self-paced lab 
environment [IIB1.18].  Courses are constructed to meet specific student learning outcomes 
related to basic business computing and technology, such as Microsoft Word, Excel, PowerPoint, 
Windows, and basic financial software like Quicken.  Hands-on exercises and assignments 
develop skills, and learning outcomes are assessed through class examinations.   
 
Oversight for the BSC is provided by a full-time (10-month) classified coordinator, and courses 
are taught by four adjunct instructors.  There are 42 computers available for student use, two of 
which are configured for adaptive learning.  Approximately 230 students were enrolled in 
Business Skills classes in fall 2015.    
 
Graphic Arts Lab 
The Graphic Arts Lab supports the graphic arts instructional program by providing students with 
access to specific digital tools and resources.  Software and hardware in the lab mirrors the 
resources in the graphic arts classroom, allowing students to use these specialized resources to 
complete coursework outside of regular class time.  The lab contains nine Apple computers; two 
scanners; one black and white laser printer; and one large-format, eight-color inkjet printer.  

https://drive.google.com/open?id=0B5p6Gr3C16kuMUtPNm5yRjRxOUE
https://drive.google.com/open?id=0B5p6Gr3C16kuLVRkRzI4WEhxMDg
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The Instructional Technology Specialist for Graphic Arts oversees the facility and provides 
instructional support as needed. The offices of the Instructional Technology Specialist and the 
program director are contiguous to the Graphic Arts lab. 
 
In addition to the presence of the instructional technology specialist, program instructors are 
present throughout the week. They schedule regular hours for assistance and advisement, as well 
as individual student appointments as requested. The Graphic Arts lab serves an average of 30 
enrolled graphic arts students per semester. They accommodate additional students (typically 
non-program students) who drop in to use the resource in a limited capacity. 
 
To evaluate the effectiveness of learning support services, personnel in each service participate 
in Program Reflections and program review with their parent division.  Services with their own 
courses, such as the ESSC, Reading Center, and Business Skills Center, evaluate the 
effectiveness of their curricula through the instructor reflections process.  Standard II.B.3 
discusses learning support service participation in reflections and program review in detail. 
 
Library and Learning Support Services at the Marina Education Center  
Library and library learning support services at the Marina Education Center (MEC) are offered 
as a mix of in-person and online services [IIB1.19].  All students, regardless of their primary 
campus or mode of instruction, may use the library’s online resources and take advantage of 
online learning support services offered through each of the service areas on the main campus.  
 
In-person library and learning support services are coordinated through the Learning Center at 
Marina, a three-room cluster at the MEC.  The main office in MA101 houses the library services 
and study area.  Library services at Marina include course reserve checkout, library card 
application, and access to the library catalog, website, and databases.  There are four laptops for 
student use in room MA101. MA102 is the office for Student services and has seven laptops for 
student use as well as a GoPrint printing station.  Room MA103 houses a computer lab and 
classroom used by the English Study Skills Center, the Math Learning Center, and the Business 
Skills Center to support their course offerings in Marina.  MA103 has 33 computer workstations 
and is open during the times when the ESSC, MLC, and BSL are holding classes.  
 
Conclusion: Monterey Peninsula College meets Standard II.B.1. 
 
Evidence Cited 
IIB1.1 Board Policy 3050: Library 
IIB1.2 Library Website 
IIB1.3 Library Databases  
IIB1.4 Sample Request for Library Instruction via email 
IIB1.5 2014-2015 Instruction Statistics  
IIB1.6 LibGuides Website 
IIB1.7 LIBR 50: Course Outline of Record 
IIB1.8 LIBR 80: Course Outline of Record  

http://www.mpc.edu/academics/campus-centers/education-center-at-marina
https://drive.google.com/open?id=0B5p6Gr3C16kuVEQ3RlNQMnpHZ1k
http://www.mpc.edu/academics/library-learning-centers/library
https://drive.google.com/open?id=0B5p6Gr3C16kudmo0LXVJV3hqTVk
https://drive.google.com/open?id=0B5p6Gr3C16kudkt5NVFHZkZuaDQ
https://drive.google.com/open?id=0B5p6Gr3C16kuTVhOQllXLXU5NjA
http://libguides.mpc.edu/index.php
https://drive.google.com/open?id=0B5p6Gr3C16kuYTFfQy01QUY3anM
https://drive.google.com/open?id=0B5p6Gr3C16kuWE5UQXBvWlNmdDg
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IIB1.9 Library Service Area Outcomes 
IIB1.10 2014-2015 Program Reflections, p. 31-34 
IIB1.11 2014-2015 Library Statistics 
IIB1.12 ESSC Website 
IIB1.13 Sample ESSC Workshop Calendar 
IIB1.14 Reading Center Website 
IIB1.15 High-Tech Center Website 
IIB1.16 Math Learning Center Website 
IIB1.17 TRIO Learning Center Website 
IIB1.18 Business Skills Center Website 
IIB1.19 Marina Education Center Website 

II.B.2 Relying on appropriate expertise of faculty, including librarians and other 
learning support services professionals, the institution selects and maintains 
educational equipment and materials to support student learning and enhance 
the achievement of the mission. 

Evidence of Meeting the Standard 
• The College relies on the expertise of librarians and learning support services

professionals to select and maintain educational equipment and materials that support
student learning and enhance the achievement of the mission of the institution, as
evidenced by the library’s collection development policy [IIB2.1].

• Curriculum development processes include library input [IIB2.3].

Analysis and Evaluation  
Faculty librarians select (and deselect) print, digital, and audio-visual materials for the library 
collection following an internal collection development policy based on the Association of 
College and Research Libraries (ACRL) Standards for Libraries in Higher Education and ALA’s 
Association for Library Collections and Technical Services (ALCTS) [IIB2.1].  Librarians rely 
on input from discipline faculty, descriptions of curricula, patron requests, and reviews in 
standard professional publications such as Choice and Resources for College Libraries to guide 
selection decisions.  Librarians also participate in an ongoing process of de-selection to ensure 
currency and relevancy of the collection.  

Each faculty librarian acts as a subject liaison to several instructional departments based on 
his/her educational background and interests in order to promote collaboration with instructional 
faculty and ensure that the library’s collection aligns with and supports curriculum.  Instructional 
faculty make recommendations for additions to (or deletions from) the collection on a regular 
basis; these collaborative relationships become especially important when programs are being 
restructured or redeveloped.  For example, in fall 2014, a new Gender and Women’s Studies 
instructor was hired to transition that program from Women’s Studies to Gender and Women’s 
Studies.  Library faculty and staff worked with this instructor throughout the 2014/2015 
academic year to acquire materials that directly supported the shift in curriculum [IIB2.2].  
Likewise, library faculty worked with a Child Development faculty member and the Associate 

https://drive.google.com/open?id=0B5p6Gr3C16kuT1ZNV2Uyb3RYaE0
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
https://drive.google.com/open?id=0B5p6Gr3C16kuUExyUU8wVkYyYms
https://drive.google.com/open?id=0B5p6Gr3C16kuN0wwRWdrSFh3NnM
https://drive.google.com/open?id=0B5p6Gr3C16kueTEtV2tfb1gzRGc
https://drive.google.com/open?id=0B5p6Gr3C16kuMzRxVWluU2tYbmc
https://drive.google.com/open?id=0B5p6Gr3C16kuYk1vZlpaWGYxYlE
https://drive.google.com/open?id=0B5p6Gr3C16kuTjg1bmM5TEI4cHM
https://drive.google.com/open?id=0B5p6Gr3C16kuMUtPNm5yRjRxOUE
https://drive.google.com/open?id=0B5p6Gr3C16kuLVRkRzI4WEhxMDg
http://www.mpc.edu/academics/campus-centers/education-center-at-marina
https://drive.google.com/open?id=0B5p6Gr3C16kuNlhGZDR3NEpjWFk
https://drive.google.com/open?id=0B5p6Gr3C16kubkRoRHJjQk9pdlU
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Dean for Instructional Technology to identify and license a database that would provide better 
resources to support students taking online Child Development courses.  

In addition, the Library Division also has a standing seat on the Curriculum Advisory Committee 
(CAC).  As CAC reviews curriculum proposals and revisions, the librarian on the committee 
confirms that the library has sufficient and appropriate materials to support the objectives and 
outcomes of the courses under consideration [IIB3.3].  

Instructional equipment in the library and learning support centers includes computers in the 
LTC Open Lab and ESSC lab, and computers and projectors in the library’s bibliographic 
instruction classroom and in the ESL classroom.  All of this equipment is maintained by 
instructional technology specialists in the respective departments, in collaboration with the 
campus Information Services department.   

Most computers in the Library and Technology Center were upgraded during the 2008-2009 
academic year, including 78 of the computers in the library labs, 52 in the ESL classroom and 
open lab, and 86 in the ESSC classroom and open lab.  All of the computers in the library 
classrooms were replaced with new equipment in summer 2008, and are nearing the end of their 
lifespan.  Computer use by students continues to increase, as do students’ expectations around 
the availability of online resources.  Ongoing maintenance and refreshment of the computers in 
the open lab has been a subject of discussion between the library and Information Services staff.  
Establishing a staggered refreshment cycle for the open lab computers in the LTC building is a 
goal of both the library and Information Services [IIB2.4; IIB2.5].   

Conclusion: Monterey Peninsula College meets Standard II.B.2. 

Evidence Cited 
IIB2.1 Library Collection Development Policy 
IIB2.2 Sample Faculty Acquisition Request 
IIB2.3 CAC Committee Tech Review Assignments 
IIB2.4 Library Action Plan, Spring 2015 
IIB2.5 2015-2016 Tech Refresh Plan 

II.B.3 The institution evaluates library and other learning support services to assure 
their adequacy in meeting identified student needs.  Evaluation of these services 
includes evidence that they contribute to the attainment of student learning 
outcomes.  The institution uses the results of these evaluations as the basis for 
improvement. 

https://drive.google.com/open?id=0B5p6Gr3C16kuZm1GTFFCNVZHN28
https://drive.google.com/open?id=0B5p6Gr3C16kuVWNzX25ZN1FQMHM
https://drive.google.com/open?id=0B5p6Gr3C16kuWU9BTndPMUV6RzQ
https://drive.google.com/open?id=0B5p6Gr3C16kuNlhGZDR3NEpjWFk
https://drive.google.com/open?id=0B5p6Gr3C16kubkRoRHJjQk9pdlU
https://drive.google.com/open?id=0B5p6Gr3C16kuZm1GTFFCNVZHN28
https://drive.google.com/open?id=0B5p6Gr3C16kuVWNzX25ZN1FQMHM
https://drive.google.com/open?id=0B5p6Gr3C16kuWU9BTndPMUV6RzQ
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Evidence of Meeting the Standard 
• The College evaluates library and other learning support services through the program

review process, student learning outcomes assessments, program reflections dialogue,
and analysis of usage data [IIB3.1, IIB3.3-6].

• The College uses the results of evaluation of its services as the basis for improvement to
better support attainment of learning outcomes [IIB.2 – IIB.6].

Analysis and Evaluation 
The MPC Library completes a comprehensive program review (CPR) every six years in order to 
evaluate the effectiveness of its services and the degree to which they support students’ 
achievement of identified learning outcomes [IIB3.1a].  The process includes a curriculum 
review, enrollment data, student performance data (including student completion, success, 
retention and persistence rates), and a service assessment surveys (distributed to students, staff, 
and faculty).  The library uses the program review to evaluate the effectiveness of its services 
and set performance improvement plans where necessary.  Annual updates and action plans 
allow the library to track progress its plans and ensure that budget-dependent action items are 
considered during the College’s annual planning and resource allocation process [IIB3.2].  

Learning support services participate in program review with their parent division.  For example, 
the English and Study Skills Center and Reading Center complete program review with the 
Humanities Division, the Math Learning Center completes program review with the Physical 
Science Division, etc. [IIB3.1b, IIB3.1c].  The College has found this process to be an effective 
way to confirm that learning support services support identified student needs and contribute to 
the achievement of student learning outcomes within specific disciplines.   

Outcomes Assessment Processes 
Student Learning Outcomes are in place for courses offered through the library and learning 
centers and assessed through the Instructor Reflections processes outlined in Standard IB and 
IIA.  Ongoing assessment of student attainment of these SLOs leads to improvements in each of 
these program areas [IIB3.3a, IIB3.3b].  The library and learning support services participate in 
Program Reflections, as well.  As with program review, learning support services participate 
with their parent divisions/departments [IIB3.4].    

As described in Standard IIB1, The library uses five Service Area Outcomes (SAOs) to assess 
the effectiveness of its services and support for learning beyond its structured curriculum. To 
assess how well the library attains its Service Area Outcomes, staff collect and analyze data 
related to database usage, group study room checkouts, reference transactions, bibliographic 
instruction sessions, circulation of regular and reserve materials, and interlibrary loans [IIB3.5].  
Each of these datasets provides rich information about the adequacy of library services and how 
well the library meets the needs of students.  Library staff monitor statistical data throughout the 
year and use them to inform discussions about SAOs, as well as to make improvements as needs 
emerge.  For example, monitoring the traffic at the reference and circulation desk allows library 

https://drive.google.com/open?id=0B5p6Gr3C16kuWWtSM2U2NmNrRkE
https://drive.google.com/open?id=0B5p6Gr3C16kuVWNzX25ZN1FQMHM
https://drive.google.com/open?id=0B5p6Gr3C16kubGNDWmhxNDZpa2c
https://drive.google.com/open?id=0B5p6Gr3C16kubDREcVVrTHI3V28
https://drive.google.com/open?id=0B5p6Gr3C16kuOWR3WVVIbUtIb3c
https://drive.google.com/open?id=0B5p6Gr3C16kuUUIyeUJFaC1NbkE
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
https://drive.google.com/open?id=0B5p6Gr3C16kuUExyUU8wVkYyYms
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staff to make informed decisions about staffing, signage, and gaps in service as well as 
determining concepts that can be reinforced through instruction sessions or online tutorials.  
Library staff discusses these data as they evaluate SAOs during Program Reflections each fall 
[IIB3.4, p. 31-34].  Periodic status updates on goals and outcomes occur during monthly staff 
meetings. 

Student Feedback 
Student evaluations are conducted every three years for full-time faculty as part of the faculty 
evaluation process and assist in improving student learning.  In the library, students provide 
feedback both on instructors of library classes and on librarians at the reference desk.  This 
information helps individual librarians better meet the needs of their students.  Outside of 
program review and Accreditation cycles, surveys of library services are done on an ad hoc basis 
to inform decisions about improvements to services.  For example, library staff conducted a 
survey s about the library hours at the end of the spring 2015 semester.  During fall 2015, library 
faculty and staff used the survey results to inform ongoing discussions about how to expand 
library hours [IIB3.6].  

Student surveys are regularly conducted in the learning support services, as well, although 
specific methods and schedules for feedback vary by department.  The ESL Center and the 
Reading Center regularly solicit input from students via surveys to help evaluate and improve the 
quality of their services.  In addition, students fill out evaluations at the end of each semester in 
the Reading Center. Nursing faculty request input from students and faculty about the Nursing 
Learning Resource Center each year as part of an annual Nursing Program Systematic 
Evaluation meeting in May or June of each year.  The Business Skills Center evaluates student 
satisfaction annually using a survey eliciting questions covering achievement of student learning 
outcomes, course objectives, performance of staff, adequacy of instructional material, and 
individual class satisfaction.  In each case, this feedback helps to identify areas for improvement, 
and leads to changes where warranted.  

Conclusion: Monterey Peninsula College meets Standard II.B.3. 

Evidence Cited 
IIB3.1 Program Review Examples 

a. Library
b. Humanities (ESSC, Reading Center)
a. Mathematics

IIB3.2 Library Action Plan, Spring 2015 
IIB3.3 Instructor Reflections Examples 

a. LIBR 50
b. ENGL 351

IIB3.4 Fall 2014 Program Reflections Examples 
a. Library, p. 31-34
b. Reading Center, p. 25-27
c. ESSC, p. 17-21

https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
https://www.surveymonkey.com/results/SM-CT3M9VCD/
https://drive.google.com/open?id=0B5p6Gr3C16kuWWtSM2U2NmNrRkE
https://drive.google.com/open?id=0B5p6Gr3C16kubGNDWmhxNDZpa2c
https://drive.google.com/open?id=0B5p6Gr3C16kubDREcVVrTHI3V28
https://drive.google.com/open?id=0B5p6Gr3C16kuVWNzX25ZN1FQMHM
https://drive.google.com/open?id=0B5p6Gr3C16kuOWR3WVVIbUtIb3c
https://drive.google.com/open?id=0B5p6Gr3C16kuUUIyeUJFaC1NbkE
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
https://drive.google.com/open?id=0B5p6Gr3C16kuNU1xdE5aOU5HSUE
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IIB3.5 2014-2015 Library Usage Statistics 
IIB3.6 Library Hours survey results 

II.B.4 When the institution relies on or collaborates with other institutions or other 
sources for library and other learning support services for its instructional 
programs, it documents that formal agreements exist and that such resources 
and services are adequate for the institution's intended purposes, are easily 
accessible, and utilized.  The institution takes responsibility for and assures the 
security, maintenance, and reliability of services provided either directly or 
through contractual arrangement.  The institution regularly evaluates these 
services to ensure their effectiveness.  (ER 17) 

Evidence of Meeting the Standard 
• The MPC Library maintains collaborative relationships with other institutions and

contracts with standard library service providers to enhance library services and support 
instructional programs [IIB4.1, IIB4.4].   

• The College takes direct responsibility for the security, maintenance, and reliability of its
library and learning support services [IIB4.5 – IIB4.6]. 

Analysis and Evaluation 
Currently, the library is the only learning support service at Monterey Peninsula College that 
relies on collaboration or contractual agreements to enhance services.   

Integrated Library System 
The MPC Library uses Ex Libris Voyager as its integrated library system (ILS).  The ILS drives 
the library’s online catalog, and allows library staff to perform tasks related to circulation, 
acquisitions, serials management, database maintenance (i.e., cataloging), and materials 
inventory.  The Voyager server has been hosted by the library at California State University, 
Monterey Bay (CSUMB) since 1997, when both CSUMB and MPC originally implemented 
Voyager for their libraries.  The CSUMB library provides similar hosting services for two other 
area community colleges. Each individual library has remote access to its own dedicated server 
space at CSUMB for the purposes of running reports, importing/exporting data, and customizing 
online catalogs.  CSUMB library staff coordinate the timing of any required maintenance or 
software updates and provides technical support on the extremely rare occasions when issues 
arise.   

Prior to March 2013, the Voyager hosting arrangement with CSUMB was based on verbal 
agreements.  MPC librarians worked with library staff at CSUMB and the other libraries to 
document these verbal agreements, clarify each college’s responsibilities regarding Voyager, and 
establish a timeline for notification of any change to this hosting arrangement [IIB4.1].  In 
August 2015, CSUMB library staff notified MPC of its intent to migrate away from Voyage as 
part of a CSU-wide plan to implement a shared library system.  As of fall 2015, CSUMB has 

https://drive.google.com/open?id=0B5p6Gr3C16kuUExyUU8wVkYyYms
https://www.surveymonkey.com/results/SM-CT3M9VCD/
https://drive.google.com/open?id=0B5p6Gr3C16kuZmRvSjZoWDE1M28
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indicated that it will cease Voyager hosting services by the end of calendar year 2017.  This 
timeline allows MPC to evaluate its options for a new ILS and plan its own migration. 
 
Resource Sharing via Consortia Memberships 
The MPC Library is a member of two consortia, each of which offers benefits that allow the 
library to extend and enhance its services.  The Monterey Bay Area Cooperative Library System 
(MOBAC) is a membership organization of 18 academic, public, and special libraries in 
Monterey, Santa Cruz and San Benito counties.  MOBAC provides members the ability to lend 
and borrow materials with each other at no cost, and includes a courier service for transport of 
materials between libraries.  MOBAC membership enables the MPC Library to enhance its 
interlibrary loan services and provide quick service for students and faculty.  Other benefits of 
MOBAC membership include collaboration and information sharing, as well as low- or no-cost 
professional development workshops for library staff.   
 
The MPC Library is also a member of the Community College Library Consortium (CCLC).  A 
partnership between the Community College League of California and the Council of Chief 
Librarians, CCLC manages a cooperative buying program for community colleges.  Membership 
in this group allows the MPC Library to take advantage of consortia pricing and license online 
resources at reduced rates. Quantitative statistics related to these services, such as monthly 
database usage and the number of interlibrary loans processed and received, help the librarians 
evaluate the contracts with CCL and MOBAC to make sure they are effective [IIB4.2, IIB4.3].   
 
Contracts for Standard Library Services  
The library uses two standard vendors in the library industry that allow for greater efficiency in 
acquisitions, cataloging, and interlibrary loan.  Through the Online Computer Library Center 
(OCLC), the library has access to high-quality library catalog data and interlibrary loan services.  
Additionally, the library has ordered the majority of its materials from YBP Library Services 
since 2011, when it contracted with YBP for “shelf-ready” book orders [IIB3.4].  Books arrive at 
the library fully cataloged and processed, with spine labels, security strips, and property stamps 
affixed.  Switching to shelf-ready processing significantly reduced fulfillment time for each book 
order, meaning that materials are available to students and faculty much sooner.   
 
Library staff monitor and evaluate services received from OCLC and YBP throughout the year to 
ensure that they remain effective.  For example, staff double-check the quality of catalog records 
that come with each YBP book order as materials are checked in.  Staff also monitor the 
turnaround time for each book order.  The contract for “shelf-ready” services is reviewed 
annually to ensure that the services remain cost-effective.   
 
Maintenance of Facilities and Equipment  
MPC provides for the maintenance of its physical library and learning support facilities 
(including those at the Marina and Seaside campuses) directly, rather than contracting these 
services to an external vendor.  The campus Facilities Department oversees routine maintenance 

https://drive.google.com/open?id=0B5p6Gr3C16kuZTdSendrMzlRTXM
https://drive.google.com/open?id=0B5p6Gr3C16kuaUxDTXdTdm5mdEk
https://drive.google.com/open?id=0B5p6Gr3C16kuN2RvTW9QYjl1bms
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and custodial tasks, and responds to any requests for non-routine maintenance [IIB4.5].  The 
implementation of the SchoolDude tracking system discussed in Standard IIIB has greatly 
streamlined building maintenance.  The online maintenance log feature allows staff in the LTC 
to report problems and check the status of a reported issue.  This system reduces duplication of 
reporting of building issues, provides staff with an estimate of when the problems will be fixed, 
and allows Facilities and LTC staff to identify patterns or trends in maintenance problems over 
time, which has led to improvements in both routine services and resolution of larger problems in 
the building.  
 
Technology staff assigned to the respective library and learning support areas handle the 
maintenance of equipment in their area, with general support from the campus Information 
Technology department.  In the LTC, the Library Systems Technology Coordinator and 
Instructional Technology Specialists in the library, ESSC, and Reading Center maintain the 
computer labs, study rooms, and copy rooms.  Campus IT maintains equipment at the Marina 
and Seaside locations.  
 
Security 
The MPC Security Department oversees general security for the campus [IIB4.6], including the 
library.  Within the LTC, several additional specific measures have been implemented to keep 
the building secure and prevent equipment loss.  All of the LTC’s external doors are fitted with 
alarms, controlled via Radionics alarm pads.  During hours when staff are not present, all doors 
are alarmed; during building hours, the main public entrances are un-alarmed.  When the door 
alarm rings during normal hours, a staff member with a building alarm code responds, secures 
the area, and resets the alarm.  Campus Security responds to door alarms when the building is 
closed.  The classroom currently used as the Learning Center at the Marina site of the MPC 
Education Center also has a security alarm system.  
 
The LTC is equipped with a Siemens Cerberus fire safety system, which monitors all fire and 
electrical systems in the building.  In the event of a fire alarm, Monterey Dispatch notifies the 
Monterey Fire Department and MPC Security.  The Monterey Fire Department and MPC 
Security verify the alarm, and in the case of an actual emergency, the Building Response Team 
goes into effect.  
 
Security cameras inside the LTC allow monitoring of activity throughout the building, at 
building entrances and exits, and in areas where cash may be handled (e.g., the library 
Circulation Desk).  A high definition camera was installed at the main entrance of the Library 
and Technology Center in August 2014 to allow better monitoring of foot traffic into and out of 
the building.  Security footage is stored for 3 months, and can be reviewed by designated staff on 
an as-needed basis.  
 
Additionally, library staff keep a log of all disruptive incidents involving library patrons.  These 
incidents entered into the campus-wide incident tracking system, which helps the campus’s 

https://drive.google.com/open?id=0B5p6Gr3C16kuMDR2TklCNjZ4YlU
https://drive.google.com/open?id=0B5p6Gr3C16kuSFhtNTdJY1ZaR3M
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Behavioral Assessment Resource Team (BART) identify potential patterns of disruptive or 
threatening student behavior and work towards prevention. The Public Services Librarian 
represents the library at BART meetings.  
 
The main entrance of the LTC has controlled entry with a 3M 3804BC security system, with four 
gates located next to the library Circulation Desk. To prevent theft of library material and 
equipment, the library’s physical inventory is tagged with magnetic strips that are disabled when 
materials are checked out.  Any tagged items that are taken through the gate without having been 
properly checked out by library staff will trigger the gate alarm and prompt the librarian on duty 
to conduct a bag check. 
 
The Learning Center at the Marina Education Center also has an alarm system. The evening 
campus supervisor closes and secures the Marina campus as part of the regular closing routine. 
 
Conclusion: Monterey Peninsula College meets Standard II.B.4.  
 
Evidence Cited 
IIB4.1 Memorandum of Clarification between CSUMB and MPC, Hartnell, and Gavilan 
IIB4.2 2014-2015 Database Statistics  
IIB4.3 2015 ILL Reports 
IIB4.4 YBP Technical Services Agreement 
IIB4.5 Campus Facilities Website 
IIB4.6 Campus Security Website 
 
  

https://drive.google.com/open?id=0B5p6Gr3C16kuZmRvSjZoWDE1M28
https://drive.google.com/open?id=0B5p6Gr3C16kuZTdSendrMzlRTXM
https://drive.google.com/open?id=0B5p6Gr3C16kuaUxDTXdTdm5mdEk
https://drive.google.com/open?id=0B5p6Gr3C16kuN2RvTW9QYjl1bms
https://drive.google.com/open?id=0B5p6Gr3C16kuMDR2TklCNjZ4YlU
https://drive.google.com/open?id=0B5p6Gr3C16kuSFhtNTdJY1ZaR3M
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Standard II.C: Student Support Services 

II.C.1 The institution regularly evaluates the quality of student support services and 
demonstrates these services, regardless of location or means of delivery, 
including distance education and correspondence education, support student 
learning and enhance the achievement of the mission of the college. (ER 15) 

Evidence of Meeting the Standard: 
• The College offers comprehensive, high-quality Student Services programs aligned with

the College mission of fostering student learning and achievement within its diverse
community.  Student Services support the goals of students pursing transfer, career
training, basic skills, and lifelong learning opportunities, regardless of location or means
of delivery [IIC1.1].

• The College regularly evaluates the quality of its student services using a variety of
methods, including program review, which includes a specific assessment of how the
program aligns with and supports the mission of the College [IIC1.3].

• Other methods of evaluation of the quality of student support services include learning
outcome and/or service area outcomes assessment, reports submitted to external agencies,
and ad hoc analyses [IIC1.3, IIC1.4, IIC1.8, IIC1.9, IIC1.10].

Analysis and Evaluation 
Monterey Peninsula College (MPC) offers comprehensive, high-quality Student Services 
programs aligned with the College mission [IIC1.1].  By creating a student-centered environment 
that encourages educational success and promotes student development, regardless of location or 
means of delivery, Student Services assure student access, academic and personal progress, 
learning, and success.  Many services are coordinated across several programs in order to more 
effectively assist students with multiple facets of their goals, including developing of college 
readiness skills, exploring available programs and resources, understanding College policies,  
and identifying personal goals.  Student Services departments and programs also collaborate with 
Academic Affairs, Administrative Services, and external groups in the surrounding Monterey 
Peninsula community to ensure consistent access to programs and services.  Many services are 
available online or via the website to support broader access, regardless of students’ primary 
instructional location or mode of delivery [IIC1.2].   

The College regularly evaluates the quality of its student services using a variety of methods. All 
Student Services programs participate in the comprehensive program review process [IIC1.3], 
which includes a specific assessment of how the program aligns with and supports the mission of 
the College.  Student Services programs and departments also take part in other ongoing 
evaluation processes at the College, including annual program review updates and action 
planning, Program Reflections, and course or service area outcomes (SAO) assessment.  Many 
programs also use standards of assessment set by external agencies (including the State 

https://drive.google.com/open?id=0B5p6Gr3C16kuNnBBOFhzbTNOQzQ
https://drive.google.com/open?id=0B5p6Gr3C16kuTkxmU2dxSk9LcFE
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Chancellor’s Office and Federal agencies), professional standards, and campus climate and 
satisfaction surveys. For example, as part of its Student Success and Support Programs (3SP) 
implementation, the College reviews data related to course completion, program completion, 
completion of a first semester education plan, and use of follow-up services for at-risk students.  
These data are reported to the State Chancellor’s Office, and evaluated at the institutional and 
programmatic levels (i.e. Counseling, Admissions & Records, etc.) and used to enhance the 
quality of services. Results from evaluative processes inform planning and decision-making at 
the department, unit, and College-level as the institution works to ensure that its services support 
and enhance student learning and achievement. 

Program Review 
The comprehensive program review process provides a holistic approach to assess and evaluate 
the strengths and weaknesses from both an internal perspective, and from an outside perspective 
through the Self-Study Peer Review component, the evaluation section of the Program Review 
process. The program review process allows for programs/departments to make the necessary 
adjustments, changes, and/or additions to support the mission of the College, as well as the goals 
and objectives of the program/department undergoing Program Review. For example, during its 
previous last program review cycle, the Counseling Department reviewed the existing MPC 
Orientation and identified revisions that could be enacted to better meet student needs and fulfill 
requirements of the Student Success Task Force (now the Student Success and Support Program) 
[IIC1.4].  As a result, the MPC Orientation course (Personal Development 200 – PERS 200: 
Orientation to College) was redeveloped, and converted to a 0.5-unit course transferrable to CSU 
(PERS 10: Orientation to College) [IIC1.5].   

While the comprehensive program review for each Student Services program takes place on a 
six-year cycle, annual updates to Student Services program reviews incorporate data that can be 
used to evaluate program progress on an on-going basis.  These data include student 
demographics, results of student satisfaction surveys, and student needs assessments.  
Satisfaction surveys include questions regarding the usefulness of existing student support 
services, and help to identify gaps in support services as they develop.  For example, in summer 
2014, the EOPS/CARE programs conducted a student needs assessment.  Survey results 
indicated that the majority of students wanted support in the areas of financial aid/financial 
literacy, course selection/class schedules, transfer, and academic advising.  To meet these needs, 
EOPS/CARE staff refined the content of its Scholarship workshops and added an additional 
workshop in the fall 2014 semester.   

The EOPS/CARE student needs assessment also revealed an increased need for basic skills 
support for EOPS/CARE students.  To meet this need, the EOPS/CARE programs collaborated 
with the TRIO/SSS program to increase tutorial support in the TRIO Learning Center (TLC).  
Evaluation of this change showed that the number of students who used the tutorial services in 
the TLC increased as the service expanded.  In Fall 2013, 100 students used the tutorial services 
in the TLC; in Fall 2014, 170 students used tutorial support services.  

https://drive.google.com/open?id=0B5p6Gr3C16kualJuZE0xVGl6U0k
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External Standards Used in Evaluation 
Several programs conduct and share mandated student support evaluations with external 
agencies.  Program staff use the results from reporting processes as a method of evaluating 
student support services.  Results of these processes inform planning and decision-making in 
support of student learning and success.   

TRIO programs submit regular performance reports to the U.S. Department of Education (DOE) 
[IIC1.6a, IIC1.6b, IIC1.6c].  The College’s three TRIO programs (Math/Science Upward Bound, 
Student Support Services, and Upward Bound) report on grant objectives established by the 
Department of Education.  Using data collected from each of the programs at the College, each 
individual program evaluates the results and plans accordingly.  

Ad Hoc Evaluation Processes 
In fall 2013, every Student Services program completed a business process analysis, detailing 
and evaluating the steps involved in delivering services to students.  Process mapping allowed 
programs to enhance, further develop, and/or streamline the steps and processes involved in 
providing services to students.  For example, the Office of Admissions and Records identified 
opportunities to streamline admissions processes for students.  First, the application process for 
students has seen significant improvement.  Prior to the Fall 2013 application process, students 
who applied online had to wait 24-48 hours for their applications to be processed because 
applications submitted through the online application portal had to be manually downloaded and 
entered into the MPC Student Information System (SIS) by Admissions and Records staff.  By 
the end of the Fall 2013 semester, and after collaboration with the MPC Office of Information 
Technology, changes were made that allow information from the online application to be 
automatically entered into SIS.  The result is that students receive tailored welcome emails 
within five to fifteen minutes of submitting their online application. The welcome emails include 
important information such as their student ID number, residency information and any holds that 
may have been placed on their account [IIC1.7].  

Student Equity 
MPC further evaluated its student services offerings with the Student Equity Plan [IIC1.8].  This 
report evaluated critical areas related to College access and student retention. It was determined 
that the College will work to increase the course completion rates for students, with an emphasis 
on low-income, educationally disadvantaged populations.  As a result of this and collaborative 
efforts with the MPC Basic Skills Initiative committee, MPC offered SCORE+ (Success in 
College through Outreach and Resources for Excellence), a Summer Bridge program in August 
2015 that focused on basic skills mathematics support for students combined with counseling 
and campus resource support [IIC1.9].   
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Evaluating Services at Marina and Seaside Centers 
Services are available to students in person at the Monterey campus, Marina Education Center, 
and Seaside Public Safety Training Center.  Annually, staff meet to discuss the needs of students 
at the Marina Education Center and the Seaside Public Safety Training Center and to ensure that 
sufficient services are provided. 

Conclusion: Monterey Peninsula College meets Standard II.C.1. 

Evidence Cited: 
IIC1.1 Student Services Website 
IIC1.2 Table of Online Student Services 
IIC1.3 Student Services Program Review Process 
IIC1.4 Counseling Department Program Review 
IIC1.5 MPC Student Success and Support Program Plan 
IIC1.6 TRIO APR  

a. 2012-2013
b. 2013-2014
c. 2014-2015

IIC1.7 Student Enrollment Process Business Process Analysis, 12/16/13 
IIC1.8 MPC Student Equity Plan 
IIC1.9 SCORE+ Proposal 

II.C.2 The institution identifies and assesses learning support outcomes for its student 
population and provides appropriate student support services and programs to 
achieve those outcomes.  The institution uses assessment data to continuously 
improve student support programs and services.  

Evidence of Meeting the Standard 
• MPC’s Student Services departments and programs seek authentic ways to assess

program-level Student Learning Outcomes (SLOs) and Services Area Outcomes (SAOs), and

evaluate the effect that program improvements have on student learning and success.
Since 2007, all Student Services departments and programs have actively participated in
the creation, implementation, and on-going assessment of SLOs and SAOs through
Program Review and Program Reflection processes [IIC2.1, IIC.2].

• Assessment data are considered in Program Review and Program Reflections processes
as appropriate in order to evaluate service area outcomes [IIC2.1, IIC.2].  Examples are
provided in the analysis and evaluation below.

Analysis and Evaluation 
Student Services Program Review includes a comprehensive evaluation of student progress 
toward and attainment of SLOs and SAOs [IIC2.1].  In addition to department-specific methods 
of outcome assessment, these evaluations may include relevant data from campus-wide surveys.  
Although not all departments and programs routinely administer a Student Satisfaction Survey, 
some Student Services units survey their students directly (e.g., Intercollegiate Athletics, Student 
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Health Services) as part of the Program Review process.  Evaluation of students’ SLO and SAO 
attainment continues during the annual Program Reflections dialogue.  Program Reflections 
provide an opportunity for personnel to discuss student learning and explore potential 
programmatic changes that could lead to student learning improvements [IIC2.2].   
 
The Program Review and Program Reflections processes ensure that program goals, activities, 
and outcomes are evaluated on an annual basis and that all areas of the College contribute to 
MPC students’ learning processes.  Student Services departments and programs use both 
processes to identify gaps, make improvements, and evaluate the results of improvements.  
Selected examples of how the processes support improvements are discussed below.   
 
The Access Resource Center (formerly known as Supportive Services & Instruction) Spring 
2012 Program Review discussed whether the modification of several assessment methods had 
helped staff better measure students’ progress toward two specific program SAOs focused on 
technical competence and critical thinking: 

(1) Students will identify and use technology and alternate media appropriate for their 
functional limitations. 

(2) Students will identify, explore and utilize knowledge of their disability and functional 
limitations to assist in academic planning. 

 
To improve students’ attainment of SLO (1) above, the Learning Skills 325 class (LNSK 325) 
was modified in Fall 2011 to include direct instruction on two of the most commonly used pieces 
of adaptive technology [IIC2.3, p. 13].  Since 2012, the ARC staff has continued to implement 
improvements that support students’ attainment of this SLO.  ARC staff trained work-study 
students and developed a mentoring program to assist other students in learning how to set up 
and access their MPC email accounts, to schedule testing appointments online, and to navigate 
WebReg, MPC’s online registration system.  The ARC office established a designated space for 
mentors to work with students.  The mentorship program provides a greater number of students 
with the skills and resources to identify and use the technological tools available to support their 
learning, and supports better attainment of SLO1.  
 
Recent Program Reflections for ARC have looked toward the implementation of a new data 
management system, the Student Accommodations Manager (SAM) to support student 
attainment of SLO (2), as the automation of the accommodation provision will provide staff with 
increased time to support students with self-advocacy and exploration of how to maximize use of 
their accommodations.  Additionally, increased understanding of the resources and tools 
available as a result of growth of the mentoring program will increase students’ attainment 
toward SLO (2) [IIC2.4, p. 178]. 
 
The Student Financial Services office assesses students‘ attaintment of the following SAOs:  

(1) Students will know when to complete their financial aid file and students will enroll prior 
to the Financial Aid Enrollment Deadline for the second day of class. 
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(2) Students will have an understanding of the Satisfactory Academic Progress Policy and 
know how to complete their probation contracts and apply for a dismissal appeal. 

Recognizing that late FAFSA submissions delay financial aid awards and thereby impact 
students’ overall success, Student Financial Services improved its ability to handle electronic 
acceptance of documents and began making direct financial aid presentations to students during 
MPC orientations in advance of the 2013-2014 academic year.  As a result, Student Financial 
Services noted an increase in the number of students who had completed their financial aid 
applications prior to the start of the term, as compared to the previous fall term (see table below) 
[IIC2.5, p. 74]. 

Semester Data Collection Date # of FAFSA Applications Received 
Fall 2012 End of October 2012 6,735 
Fall 2013 End of August 2013 6,859 

Source: Student Financial Services 

In their assessment of SLO (2) above, the Student Financial Services office discovered a 51% 
decrease in the number of students on financial aid warning (defined as a GPA below 2.0, or 
below 67% pace progression in units attempted) from fall 2012 to fall 2013 (see table below). 

Semester Data Collection Date Students on Financial Aid Warning 
Fall 2012 October 2012 411 
Fall 2013 October 2013 211 

Source: Student Financial Services 

In their dialogue about the SLOs, Student Financial Services staff attributed the decrease to 
students’ increased familiarity and understanding of the Satisfactory Academic Progress policy 
and students’ new ability to submit their warning contracts electronically [IIC2.6, p. 77; IIC2.7, 
p. 176].  During the 2013-2014 academic year, Student Financial Services staff identified other
improvements that could be made to enhance attainment of SLO(2), and removed a barrier to 
students associated with Satisfactory Academic Progress process.  Rather than ask students to 
submit a 60 unit petition form, the revised process allowed for students to submit an electronic 
acknowledgement that they will be funded only up to 90 units attempted [IIC2.8, p. 89].  The 
removal of a Counselor’s signature and the option for the form to be submitted electronically, 
increased the submission rates, expedited the process of students being awarded, and reduced 
paper waste. 

In addition to department or program-specific improvements, the Program Reflections process 
helps Student Services identify improvements that might affect outcomes across the unit.  For 
example, one theme that emerged across student services programs during the fall 2014 Program 
Reflections was the need to more effectively leverage the MPC website, in order to both move 
forms and process online and better communicate the availability of services [IIC2.9].  Many 
Student Services departments and programs have taken advantage of increased flexibility of the 
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College’s redesigned website to springboard these efforts.  The Admissions & Records Office, 
for example, has extensively updated their pages to include updated information (including a 
detailed breakdown explaining student fees and instructions on how to register for classes using 
WebReg) and web-accessible forms [IIC2.10] 

To improve the effectiveness of both Program Review and Program Reflections processes, two 
Student Services staff meetings in the 2014-2015 academic year were dedicated to learning 
outcomes processes.  In these meetings, staff from all Student Services programs met together to 
review, update, and/or create new SLOs and/or SAOs for their units.  Staff also spent time 
discussing and selecting appropriate methods of assessment for learning outcomes, and 
developing or updating program and department mission statements to align with the College’s 
mission [IIC2.11]. 

Conclusion: Monterey Peninsula College meets Standard II.C.2. 

Evidence Cited: 
IIC2.1 Student Services Program Review Process 
IIC2.2 Program Reflections Form 
IIC2.3 Access Resource Center Program Review (formerly Supportive Services & Instruction) 
IIC2.4 Access Resource Center Program Reflections, Spring 2014 (p. 178)  
IIC2.5 Access Resource Center Program Reflections, Fall 2014 (p. 74) 
IIC2.6 Student Financial Services Program Reflections, Fall 2013 (p. 77)  
IIC2.7 Student Financial Services Program Reflections, Spring 2014 (p. 176) 
IIC2.8 Student Financial Services Program Reflections, Fall 2014 (p. 89) 
IIC2.9 Program Reflections Summary, Fall 2014 
IIC2.10 Admissions & Records Website: A&R Forms 
IIC2.11 Student Services Meeting: SAO Alignment 

II.C.3 The institution assures equitable access to all of its students by providing 
appropriate, comprehensive, and reliable services to students regardless of 
service location or delivery method. (ER 15) 

Evidence of Meeting the Standard 
• Monterey Peninsula College assures equitable access to the College through an open-

access admissions policy.  MPC recruits and admits a diverse student population that
closely resembles that of the community served by the College [IIC3.1].

• The College is committed to the delivery of student support services that meet the
evolving needs and expectations of its students and community.  The College offers
services in multiple formats (e.g., online, in person, via telephone, via email) to all
students, regardless of location or method of instructional delivery, which allows students
to access services through the format that is most useful for their specific need [IIC3.2].

Analysis and Evaluation 
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Monterey Peninsula College assures equitable access to the College through an open-access 
admissions policy.  MPC recruits and admits a diverse student population that closely resembles 
that of the community served by the College [IIC3.1, p. 9]. The College is committed to the 
delivery of student support services that meet the evolving needs and expectations of its students 
and community, as evidenced by the comprehensiveness and reliability of services offered to 
students at all locations.  The College offers services in multiple formats (e.g., online, in person, 
via telephone, via email) to all students, regardless of location or method of instructional 
delivery, which allows students to access services through the format that is most useful for their 
specific need.  Online tools including WebReg and Ask a Counselor augments the array of 
appropriate, comprehensive, and reliable student support services available to all MPC students 
at each physical location [IIC3.2].  Information about these services can be found on the College 
website, as well as in the College Catalog.  

When a gap in equable access to services is identified, the College takes action to address the 
situation.  For example, beginning with fall 2014, the College assigned a counselor to focus on 
support for English as a Second Language students.  The counselor uses a case management 
model and collaborates with ESL faculty to ensure that the needs of this student population is 
met and that they have adequate service and support while at the College [IIC3.1].   

Admissions & Records 
Students complete applications for admission online through CCC Apply.  The Office of 
Admissions & Records makes accommodations for hard-copy applications when necessary and 
appropriate.  After submitting an online application, students receive email notification that the 
College has received their application; students receive an additional welcome email notifying 
them that their application has been processed (typically within 15 minutes or less).  The 
welcome email includes important information, including student ID number, residency 
information, and any registration holds that may have been placed on their account [IIC3.3].  
Once admitted, students may register and pay for classes online [IIC3.4]. 

Assessment, Orientation, Counseling/Advising, and Education Planning 
All new students are required to complete MPC Orientation and Schedule Building & 
Educational Planning workshops in order to receive priority registration.  The orientation covers 
topics important for students’ success, such as key academic dates and deadlines, academic 
terminology, tuition costs and financial aid information, programs in Student Services, students’ 
rights and responsibilities, and an overview of the registration process. The orientation is also 
available online for students who are unable to attend an in-person workshop [IIC3.5].  Schedule 
Building & Educational Planning workshops offered through the Counseling Department assist 
new and returning students with building their first semester schedule.  This three-hour workshop 
expands on the orientation to include information about time management, understanding 
assessment results, factors to consider prior to choosing courses and creating a class schedule, 
transfer patterns, developing a first semester educational plan, and how to schedule a meeting 
with a counselor. 
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Marina Education Center 
MPC’s online student services are available to all students regardless of location.  In addition, in-
person services are provided at the Marina Education Center (MEC) for core services, including 
Admissions & Records, counseling, advising, and transfer services, assessment, financial aid, 
orientation, and library course reserves [IIC3.6].  The majority of Student Services staff at MEC 
are generalists, which helps to ensure that students at this location have equitable and timely 
access to support for routine needs.  When non-routine needs arise, MEC Student Services staff 
collaborate with Student Services staff on the main campus over the phone to address the 
students’ needs in real time.  More specialized services, including ESL counseling and 
registration support, EOPS services, and accessibility services are available on an as-needed 
basis.  MEC staff track student visits and service requests and use that information to analyze 
and evaluate service levels annually; this analysis leads to changes if necessary.   
 
At the beginning of each semester, the MPC Bookstore ships required course materials to the 
MEC campus, and some Bookstore staff are temporarily assigned to work at MEC main office 
for the first four days of the fall and spring semesters.  This arrangement makes it easier for 
MEC students to purchase required course materials.  In addition, the MEC and Bookstore staff 
collaborated to bring a supply vending machine to the Marina Education Center so that students 
have access to purchase basic supplies (e.g., Scantron forms, flash drives, etc.) when the MEC 
Office is closed. 
 
Seaside Public Safety Training Center 
Services provided at the Seaside Public Safety Training Center (SPSTC) are tailored to meet the 
needs of the specific programs offered at that site.  Because the majority of the students attending 
the Public Safety Training Center are enrolled in short-term courses (i.e., 1 day – 1 week in 
length), Student Services and SPSTC staff determined that general information about services 
was the most helpful and appropriate. General information about public safety programs 
materials, enrollment deadlines, counseling, registration pathways, and follow-up services are all 
available on a self-serve basis, via prominently displayed bulletin boards in the PSTC.  Four 
computers in the main entrance hallway are available for students’ use, and provide access to all 
of the College’s online student services.  
 
Student Portal (WebReg) 
The student portal available through WebReg (the College’s online registration system) offers 
online access to many counseling, advising, and other education planning services to students 
[IIC3.4].  Information in the portal is personalized to each student, and can only be accessed 
through a secure log-in.  All students, regardless of location or primary method of instruction, 
can use the portal to schedule counseling, assessment, and orientation appointments; view 
assessment results; and access education plans.  Other available information includes (but is not 
limited to): 

• class schedule and fees, 

http://www.mpc.edu/academics/campus-centers/education-center-at-marina
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• student education plans,
• financial aid status and subsequent required documents,
• unofficial transcripts,
• priority registration status, and
• personal and district announcements.

The portal also provides students with 24-hour access to online counseling and advising support 
via the “Ask a Counselor” feature.  The “Ask a Counselor” feature is not real-time, but it does 
allow students to ask non-urgent questions at their convenience.  Each day, an assigned 
counselor responds to “Ask a Counselor” submissions.  Counselors post responses in the student 
portal, under the “Personal Announcements” link.  The “Ask a Counselor” feature works well for 
routine questions; counselors may request students to schedule an in-person appointment to 
address more in-depth questions or issues. 

Conclusion: Monterey Peninsula College meets Standard II.C.3. 

Evidence Cited: 
IIC3.1 Student Equity Plan 
IIC3.2 Table of Online Student Services  
IIC3.3 Online Application 
IIC3.4 Student Portal 
IIC3.5 Online Orientation 
IIC3.6 Marina Education Center Website 

II.C.4 Co-curricular programs and athletics programs are suited to the institution’s 
mission and contribute to the social and cultural dimensions of the educational 
experience of its students.  If the institution offers co-curricular or athletic 
programs, they are conducted with sound educational policy and standards of 
integrity. The institution has responsibility for the control of these programs, 
including their finances. 

Evidence of Meeting the Standard 
• In accordance with established Board Policies, co-curricular student activities (including

student government and clubs) and intercollegiate athletics align with the mission of the
College and contribute to the social, cultural, and educational experiences of students
[IIC4.1, IIC4.2, IIC4.9, IIC4.10].

• The Office of Student Activities oversees the Associated Students of Monterey Peninsula
College (ASMPC), its sub-councils, and other student clubs.  The Student Activities
Coordinator approves new clubs, activates existing clubs each fall, and oversees
programmatic activities (including finances) [IIC4.2, IIC4.3].
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• The Office of Student Affairs is evaluated for effectiveness through the Program Review,
Program Reflections, the Annual Updates/Action Plan process, and Student Satisfaction
Surveys as part of the Program Review process [IIC4.4, IIC4.5, IIC4.6].

• The College Athletics Director manages the athletics program in its entirety.  Each
individual team in the athletics program is coached by an employee of the College, who
oversees policies, procedures, and finances of the team.  Coaches report directly to the
Athletic Director [IIC4.10].

• The athletics program participates in campus-wide evaluation processes, including
comprehensive program review, Program Reflections, Instructor Reflections, and annual
program review update/action planning [IIC4.13, IIC4.14, IIC4.15].

• External evaluations are completed as required to ensure compliance with Title IX and
the Equity and Athletics Disclosure Act [IIC4.16].

Analysis and Evaluation 
Co-Curricular Programs 
The Office of Student Activities oversees and coordinates all non-athletic co-curricular programs 
at the College, including Associated Students of Monterey Peninsula College (ASMPC), the 
official governing body of the students, and all student clubs.  The Office of Student Activities 
has a full-time coordinator who reports directly to the Vice President of Students Services.  The 
Student Activities Coordinator also approves new clubs and oversees the programmatic activities 
of ASMPC and student clubs, including finances.   

ASMPC supports the College’s mission to by providing students with opportunities to engage in 
leadership roles in students clubs, shared governance committees, and other campus activities.  
ASMPC has established academic requirements and clear expectations for students participating 
in elected leadership roles, as stated in the bylaws [IIC4.7].  To participate, students must have a 
2.0 GPA and maintain enrollment in a minimum of five units in ASMPC and student clubs. The 
Student Activities Coordinator and club advisors conduct verification of enrollment and GPA 
each semester using the information from the student’s unofficial transcripts that is accessible via 
the College’s database, Student Information Systems (SIS).  The Student Activities Coordinator 
verifies eligibility for ASMPC members, and the club advisor is responsible for verifying 
eligibility for their student membership.  

In accordance with Board Policy 4420: Advisors and Sponsors for Student Clubs and 
Organizations [IIC4.1], each student club and organization is advised by a designated College 
employee, who supervises and assists with program activities and events, and oversees budget 
allocations, fund expenditures, and club elections processes.  At the beginning of every fall 
semester (or when a new club is proposed), student clubs are required to submit a club activation 
form, advisor agreement, and a copy of the club’s constitution stating the purpose and goals of 
the club [IIC4.3].  This allows the Student Activities Coordinator confirms that the club’s advisor 
is a current MPC employee, and that the goals and purpose of the club align with the College 

https://drive.google.com/open?id=0B5p6Gr3C16kuUDNyb1FNQ20tTUk
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mission.  The approval of each new club is based on the club constitution and is subject to 
approval by the Student Activities Coordinator.  
 
ASMPC’s structure includes three sub-councils (Activities Council, the Inter-Club Council, and 
the Student Representation Council).  ASMPC, the sub-councils, and student clubs are an 
integral component of the campus community and create enriching activities for the student 
body.  Each council and/or club provides organized activities, support, and events for their 
members and the campus community at-large [IIC4.2].  At this time, there are no clubs at the 
Marina campus; however, many of the clubs currently have members that attend both campuses.  
The Activities Council includes a seat for a Marina representative, who serves as a liaison 
between both campuses to ensure that ASMPC and student clubs are promoted at both locations. 
 
To publicize and promote club activities, ASMPC hosts an event called “Lobo Day” each 
semester.  During Lobo Day, student clubs and many campus departments participate in this on 
campus event to promote their program, activities, and/or services to the campus community. In 
fall 2015, ASMPC coordinated with staff at the Marina Education Center to hold the very first 
Lobo Day event at that location, in addition to Lobo Day activities held on the main campus.  
Other regularly sponsored events include a Thanksgiving luncheon for the campus community, a 
Faculty and Staff Appreciation luncheon in the spring, and an annual Earth Day event.  
 
Both ASMPC and student clubs hold annual elections for officers in order to provide 
opportunities for eligible students to serve as campus leaders.  ASMPC bylaws and club 
constitutions outline responsibilities of student officers, including promotion of student 
activities; cooperation with other students, faculty, and administration; and helping to develop 
initiative and responsibility of club members [IIC4.7].  In addition, ASMPC appoints student 
members to fill student representative seats in campus governance committees.  Student 
representation on these committees gives students an invaluable opportunity to develop 
leadership and teamwork skills, while also ensuring that the student perspective is represented in 
College dialogue.  ASMPC representatives are also invited to address faculty, staff, and 
administrators during Flex Day activities each semester.  
 
Representatives of student clubs participate in the Inter-Club Council (ICC).  A sub-council of 
ASMPC, ICC brings together all student organizations for advocacy, networking, and .is open to 
many different types of clubs (e.g. academic, social, recreational, arts, cultural, religious, etc.) 
that enhance student learning and contribute to student life [IIC4.2].  Clubs may request funds 
from the ICC to help defray the costs of events.  When clubs receive funding from the ICC to 
support club events, they must submit a Post-Event Evaluation form summarizing the event and 
providing an accounting of funds [IIC4.8].  
 
Intercollegiate Athletics  
As stated in Board Policy 4425: Intercollegiate Athletics [IIC4.9], MPC recognizes that 
intercollegiate athletics support the overall development of students by providing opportunities 
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to develop physically and emotionally, as well as opportunities to learn and apply skills related to 
teamwork and citizenship.  The College offers twelve intercollegiate athletic teams for men and 
women in 12 sports [IIC4.10].  MPC is a member of the California Community College Athletic 
Association (CCCAA) and competes in the Coast Conference and the Northern California 
Football Conference.  In addition, the Athletics Program fosters student learning and 
achievement for student athletes in a structured learning community.  Students joining their 
respective teams form a cohort; share experiences inside and outside of the classroom; have a 
system of support that monitors students’ academic progress; and when necessary, their 
Coach/Counselor will refer the student to the appropriate resource(s) to help support their 
academic and personal success. 

The Athletics Program supports the mission of the College by supporting the educational goals 
of student athletes.  In order to participate in athletics, students must maintain academic 
standards based on conference requirements.  The College’s athletic program adheres to the 
CCCAA constitution, which specifies eligibility rules [IIC4.11].  Eligibility rules require that 
student athletes be actively enrolled in 12 units at the time of participation in a sport.  To 
maintain eligibility for a subsequent season, student athletes must successfully complete 24 units 
between seasons, and must maintain a 2.0 GPA along with academic progress requirements 
[IIC4.12].   

To ensure that student athletes have adequate support to meet and maintain these requirements, 
the Athletics Program collaborates with other departments/programs on campus to provide 
quality support services and develop a college-going culture within the program.  For example, 
collaboration between the Men’s and Women’s basketball programs and MPC’s TRIO/Student 
Support Services (SSS) program further support eligible students’ academic and personal goals.  
Student athletes in TRIO/SSS program meet with a TRIO/SSS Counselor twice a semester, 
record a minimum of two hours of mandatory study hall per week in the TRIO Learning Center 
(TLC), and participate in a series of retention workshops focused on study skills, college and 
career preparation, and life skills.   

Each team is coached by an employee of the College who oversees all aspects of the team, 
including policies, procedures, and finances.  Coaches report directly to the Athletic Director, 
who manages the athletics program in its entirety.  The Athletic Director reports to the Vice 
President of Student Services. To ensure that the Athletics Program maintains standards of 
integrity, program staff participate in regular trainings on the CCCAA constitution.  The 
Athletics Program also hosts staff and individual meetings on decorum to ensure consistent 
expectations and application of guidelines.  All student athletes attend an orientation where they 
receive a code of conduct and discuss expectations for behavior.  The Athletics Program 
collaborates with the Office of Admissions & Records to conduct the student eligibility process 
and determine academic eligibility for new and continuing student athletes. Appropriate policies 
and procedures are in place to ensure eligibility requirements are met, including weekly athletic 
progress reports to confirm ongoing eligibility. 

http://www.mpc.edu/student-life/athletics
http://www.cccaasports.org/services/constitution
https://drive.google.com/open?id=0B5p6Gr3C16kuRTZiWGJJaEFCcU0
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Conclusion: Monterey Peninsula College meets Standard II.C.4. 

Evidence Cited: 
IIC4.1 Board Policy 4420: Advisors and Sponsors for Student Clubs and Organizations 
IIC4.2 Inter-Club Council Website 
IIC4.3 Club Activation Forms 
IIC4.4 Student Activities Program Review 
IIC4.5 Student Activities Program Reflections 

a. 2012-2013, p. 53-55; 157-159
b. 2013-2014, p. 75; 174
c. 2014-2015, p. 87

IIC4.6 Student Activities Annual Update/Action Plan, 2014-2015 (p. 169) 
IIC4.7 ASMPC Bylaws and Constitution 
IIC4.8 ICC Post-Event Evaluation Form 
IIC4.9 Board Policy 4425: Intercollegiate Athletics 
IIC4.10 MPC Athletics Website 
IIC4.11 CCCAA Constitution 
IIC4.12 Student Eligibility Verification Forms 
IIC4.13 Athletics Program Review 
IIC4.14 Athletics Program Reflections 

a. 2012-2013, p. 40; 145
b. 2013-2014, p. 167
c. 2014-2015, p. 52

IIC4.15 Athletics Activities Annual Update/Action Plan, 2014-2015 (p. 154-157) 
IIC4.16 Statement of Compliance with Title IX Gender Equity 
IIC4.17 EADA Report, Oct. 2015  

II.C.5 The institution provides counseling and/or academic advising programs to 
support student development and success and prepares faculty and other 
personnel responsible for the advising function.  Counseling and advising 
programs orient students to ensure they understand the requirements related to 
their programs of study and receive timely, useful, and accurate information 
about relevant academic requirements, including graduation and transfer 
policies. 

Evidence of Meeting the Standard 
• The Counseling Department provides assistance with education planning, coursework

evaluation, and transfer and/or other academic requirements [IIC5.1, IIC5.7].  
• The College provides orientations, schedule building and education planning workshops,

and college success courses that provide timely, accurate, and useful information about
general and program-specific requirements [IIC5.8, IIC5.9].

Analysis and Evaluation 
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The College hires certificated counselors to provide counseling services for academic, career-
technical education (CTE), transfer, athletic, and basic skills programs, as well as general career 
counseling and crisis intervention services.  The Counseling Department provides assistance with 
education planning, coursework evaluation, and transfer and/or other academic requirements 
[IIC5.1].  Counselors work with students in person, by phone, and electronically through the 
“Ask a Counselor” feature in the student portal, as described in Standard II.C.3.  During the 
majority of the semester, students are able to schedule 60-minute counseling appointments in 
person, by phone, and through WebReg [IIC5.2]; during the three weeks prior to each semester, 
counseling appointments are available as drop-in sessions only, to meet the higher student 
demand of this peak time. 

In addition to general counseling, counseling services are provided for specific populations of 
students through:  

• Access Resource Center (ARC) (formerly DSPS)
• California Work Opportunities and Responsibility to Kids (CalWORKs)
• Cooperative Agencies Resources for Education (CARE)
• Extended Opportunity Program and Services (EOPS)
• International Student Center
• TRIO Student Support Services (SSS)

All counselors work with students to complete abbreviated, transitional, and comprehensive 
education plans to provide clear paths for students’ educational goals.  Referrals for on and off 
campus resources are provided for students requiring additional support for personal or career 
counseling.   

The Counseling Department conducted 7,400 counseling sessions in 2014-2015 [IIC5.3], and has 
been implementing changes to reach students in need of counseling more effectively.  From 
2008-2009 through 2012-2013, the percentages of students who scheduled counseling 
appointments and attended their appointment time have been in the averaging in the 80 percentile 
[IIC5.4, p. 69].  The Counseling Department currently uses SARS to schedule student 
appointments.  In their fall 2013 Annual Update/Action Plan, the department discussed 
purchasing E-SARS, a feature of SARS to remind students to attend their scheduled counseling 
appointments [IIC5.5].  The subsequent purchase and implementation of this tool has increased 
of the number of students who show up for their appointments.  This tool also allows students to 
confirm or cancel appointments, which in turn, allows other students to sign-up for sessions that 
open as a result of a cancelation.  In fall of 2014, the implementation of a counseling tent outside 
the Student Services building during peak registration times (three weeks prior to each semester) 
has been effective for answering quick questions and directing students to appropriate locations 
and resources, and has resulted in reduced wait times and shorter lines to see a counselor during 
registration. 

https://drive.google.com/open?id=0B5p6Gr3C16kubHEyQ2JrMm12c1U
https://drive.google.com/open?id=0B5p6Gr3C16kuaEVJRVJrcUJwbjA
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Counseling faculty attend numerous professional development conferences and seminars to 
ensure they provide accurate and timely information to students [IIC5.6, p. 28].  In particular, the 
University of California and California State University systems’ Annual Counselor Conferences 
provide MPC counseling faculty with information regarding transfer admissions and program 
updates.  As the majority of MPC’s transfer students apply to campuses in these two systems, 
counselor attendance to these conferences helps ensure that students receive reliable and current 
information.  In addition, counseling faculty also invite representatives from four-year 
institutions to regularly scheduled counseling meetings at MPC.   

Counselors provide transfer information is provided to students during in-person sessions, as 
well as on the Career & Transfer Resource Center (CTRC) website [IIC5.7a, IIC7.b].  In 
addition, counselors also collaborate with the Career Resource/Transfer Center to host Transfer 
Day, an on-campus open house event in which students can interact with representatives from 
four-year colleges and universities [IIC5.7c].  

The Counseling Department maintains regular communication with academic programs at MPC 
by assigning individual counseling faculty to liaise with one or more academic divisions.  In 
addition, specialized programs such as Nursing and athletics have designated counselors that 
provide program-specific counseling and advising for students within those programs.  The Early 
Childhood Education (ECED) program was able to obtain grant funding to support a full-time, 
counselor to support ECED students.  As a result of the subject-specific support for educational 
and career planning, the ECED program has experienced increased enrollment, retention, course-
level success, and program completion rates. For example, in 2011-2012, seven students were 
awarded an AS degree in ECED. In 2014-2015, 16 AS degrees in ECED were awarded. Due to 
this positive result, the grant funding has been extended through the 2016-2017 academic year.  

Counselors collaborate with Academic Affairs and other departments in Student Services 
departments to ensure that faculty and students receive current and accurate information.  
Counselors frequently invite representatives of other departments on campus to counseling 
meetings to discuss program trends that may affect students’ educational goals.  At the local 
level, Student Services hosts a “High School Breakfast,” which is a half-day informational 
session to increase collaboration and to promote effective communication with our local and out-
side high school districts.  This event has primarily been scheduled at the beginning of the spring 
semester, and beginning next year, there will be a session offered in the fall as well. MPC 
counselors regularly attend these sessions to partake in the plenary discussions and to continue to 
build relationship and communications between the counselors at the College and at the high 
schools.  

To ensure that students understand academic requirements (both general and program-specific) 
and expectations for success in college, the College has taken several steps to increase the 
effectiveness and efficiency of orientation processes for incoming students.  The Counseling 
Department implemented Schedule Building & Educational Planning workshops to assist 

https://drive.google.com/open?id=0B5p6Gr3C16kualJuZE0xVGl6U0k
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students with understanding their assessment results, how to read a class schedule, and how to 
develop a semester educational plan.  The workshops are led by a counselor and students develop 
their fall semester educational plan, which may also include a summer course(s).  The College 
provides orientations, which are conducted face-to-face in a group setting, for new students and 
for students who are returning from an extended absence. An estimated 4,500 students 
participated in orientation in 2014-2015.  The PERS 10: Introduction to College Success course 
is also built into the student orientation process, and provides general information about the 
College’s policies and procedures, introduction to major and career exploration, and the various 
types of degrees and certificates offered (e.g. technical and transfer) [IIC5.8].  

In addition to these in-person services, in fall 2014 the College purchased Comevo, software that 
provides an online orientation with video components and quizzes to ensure competency in 
subject areas.  As with the face-to-face orientation, the online orientation covers topics important 
for students’ success, such as key academic dates and deadlines, tuition costs and financial aid 
information, programs in Student Services, students’ rights and responsibilities and the 
registration process [IIC5.9].  

Conclusion: Monterey Peninsula College meets Standard II.C.5. 

Evidence Cited: 
IIC5.1 Counseling Department Website 
IIC5.2 Counseling Website: Appointment Information 
IIC5.3 Student Equity Plan 
IIC5.4 Counseling Program Reflections Fall 2013, p. 69 
IIC5.5 Counseling Annual Update/Action Plan 2013-14 
IIC5.6 Counseling Program Review  
IIC5.7 Career & Transfer Resource Center Website 

a. Transfer Checklist
b. Transfer Resources
c. Transfer Day

IIC5.9 Course Outline of Record: PERS 10 
IIC5.10 Student Success and Support Program Plan (Credit Students) 

II.C.6 The institution has adopted and adheres to admission policies consistent with its 
mission that specify the qualifications of students appropriate for its programs. 
The institution defines and advises students on clear pathways to complete 
degree, certificate, and transfer goals. (ER 16)  
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Evidence of Meeting the Standard 
• Monterey Peninsula College adheres to established policies for admissions and

enrollment that are consistent with its mission as an open-access institution [IIC6.1,
IIC6.2].

• Degree, certificate, and transfer requirements are clearly defined and accessible for
students in person, catalog, and online [IIC6.6].

Analysis and Evaluation 
Monterey Peninsula College adheres to established policies for admissions and enrollment that 
are consistent with its mission as an open-access institution, as well as with the mission of the 
California Community College system as a whole  [IIC6.1, IIC6.2].   

Qualifications for admission to the College are clearly defined in the College Catalog [IIC6.3, p. 
11]. The Office of Admissions & Records oversees admissions, and ensures that policies and 
procedures are followed.  Individual programs may have specific requirements for students 
wishing to enroll (e.g., School of Nursing, International Programs), and these requirements are 
clearly defined in the College Catalog [IIC6.4, p. 12].  The College also clearly communicates its 
requirements for K-12 students who wish to enroll concurrently [IIC6.5, p. 12] 

Degree, certificate, and transfer requirements are clearly defined and accessible for students in 
person, catalog, and online [IIC6.6a, p. 50-52; IIC6.6b].  Counselors are available to students in 
person, online, and via email to provide advising for degrees, certificate completion, and transfer 
goals.  

Conclusion: Monterey Peninsula College meets Standard II.C.6. 

Evidence Cited: 
IIC6.1 Board Policy 4105: Admission Policy 
IIC6.2 Board Policy 3100: Open Enrollment 
IIC6.3 2015-2016 College Catalog, p. 11 
IIC6.4 2015-2016 College Catalog: Program-Specific Admissions Requirements, p. 12 
IIC6.5 2015-2016 College Catalog: Requirements for Concurrent Enrollment, p. 12 
IIC6.6 Defined requirements for degrees, certificates, and transfer 

a. 2015-2016 College Catalog, p. 50-52
b. Program Advising Sheets

II.C.7 The institution regularly evaluates admissions and placement instruments and 
practices to validate their effectiveness while minimizing biases. 

Evidence of Meeting the Standard 
• The Office of Admissions & Records participates in Program Review, and evaluates its

Service Area Outcomes through Program Reflections.  In these evaluations, the A&R
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staff regularly review admissions practices for effectiveness and makes improvements as 
needed [IIC7.1, IIC7.2].  

• The College coordinates its assessment processes (including placement instruments)
through the Office of Student Success and Equity and the Assessment Center.
Assessment practices are evaluated through Program Review and Program Reflections
[IIC7.5, IIC7.7, IIC7.8].

• The College uses assessment instruments that are regularly reviewed to ensure validity
and minimize bias [IIC7.6].

Analysis and Evaluation 
In spring 2015, the College transitioned its application processes to Open CCC Apply to process 
its applications.  Use of this standardized system helps to reduce bias and ensures that the 
College complies with state eligibility requirements.   

The Office of Admissions & Records evaluates its practices for effectiveness through program 
review, Program Reflections, and ad hoc processes such as departmental business process 
analyses [IIC7.1, p. 76; IIC7.2, p. 151; IIC7.3].  Results of these evaluations may lead to 
improvements in effectiveness.  For example, in January 2014, Admissions and Records staff 
worked with the Information Technology Department to automate the application acceptance 
process.  This improvement reduced the time for application processing from three days to five 
minutes, allowing much faster notification to potential students.  More recently, the Office of 
Admissions and Records recently improved accessibility to the admissions process by making 
student forms available online as fillable PDFs [IIC7.4].  

The College coordinates its assessment processes (including placement instruments) through the 
Office of Student Success and Equity (formerly, Matriculation), which operates the Assessment 
Center.  In order to enroll in math, English, and most English as a Second Language courses, 
students must take an assessment or demonstrate proficiency through transfer of credit or prior 
assessment results [IIC7.5a, IIC7.5b, IIC7.5c, IIC7.5d].  Assessment Center staff adhere to Title 
5 of the California Code of Regulations guidelines and professional ethical standards, and use 
assessment instruments approved by the California Community College Chancellor’s Office.   

Assessment instruments are reviewed for disproportionate impact and validity, either by third-
party test vendors or, in the case of locally developed writing assessments, by the Office of 
Institutional Research and discipline faculty.  The Chancellor’s Office approves the use of the 
instruments based on these evaluations on a biannual basis.  All instruments in use at MPC have 
been approved by the Chancellor’s Office, with the exception of the ESL writing assessment 
[IIC7.6].  As of fall 2015, the College is in the process of seeking Chancellor’s Office approval 
for this instrument.   

For English placement, the MPC uses the College Test for English Placement (CTEP), which is 
designed to assess students’ skills in the area of reading.  This 30-minute test consists of seven 
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reading passages, followed by multiple-choice questions that provide the student with problems 
for analysis and evaluation. The second portion of the assessment test requires students to write 
essays. Students are allotted 45 minutes to respond to a writing prompt.  Writing tests are scored 
by two readers, who using a rubric to ensure consistent scoring.   

The College uses the Mathematics Diagnostic Testing Program (MDTP) instrument for 
placement in math courses.  Students must select one of four options for their math assessment 
exam: Algebra Readiness, Elementary Algebra, Intermediate Algebra, and/or Pre-Calculus.  The 
first three tests are 45 minute timed exams and the Pre-Calculus test is a 60 minute timed exam.  
Tests are scored using a Scantron reader. 

To place English as a Second Language (ESL) students, the College uses the ACCUPLACER 
ESL Reading Skills and ESL Listening tests.  Each untimed test is comprised of 20 questions to 
measure student’s ability to listen to and understand spoken English, as well as their ability to 
read short passages in English.  Students also complete a 45-minute writing essay.  As with the 
English writing assessment, ESL essays are scored by two readers who use a rubric to ensure 
consistent scoring. 

The Offices of Admissions and Records and Student Success and Equity participate in the 
College’s Program Review, Program Reflections, and Action Planning processes.  These 
processes allow for regular evaluation of the accessibility and effectiveness of admissions 
practices and placement instruments [IIC7.1, p. 76; IIC7.2, p. 151; IIC7.7a, p. 166; IIC7.7b, p. 
78; IIC7.8, p. 142-144] 

Conclusion: Monterey Peninsula College meets Standard II.C.7. 

Evidence Cited: 
IIC7.1 Admissions & Records Program Reflections, 2014-2015, p. 76 
IIC7.2 Admissions & Records Program Review Updates/Action Plan, 2014-2015, p. 151 
IIC7.3 Admissions & Records Process Mapping 
IIC7.4 A&R Website: Forms 
IIC7.5 Assessment Center Website 

a. Math Assessment
b. English Assessment
c. ESL Assessment
d. Assessment Exceptions

IIC7.6 CCCCO Approved Assessments, July 2015 
IIC7.7 Student Success & Equity Program Reflections 

a. 2013-2014, p. 166
b. 2014-2015, p. 78

IIC7.8 Student Success & Equity Program Review Updates/Action Plans, 2014-2015, p. 142-144 
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II.C.8 The institution maintains student records permanently, securely, and 
confidentially, with provision for secure backup of all files, regardless of the 
form in which those files are maintained. The college publishes and follows 
established policies for the release of student records.  

Evidence of Meeting the Standard 
• The College maintains student records permanently, securely, and confidentially, in

accordance with requirements of the State Chancellor’s Office and Title 5 of the
California Code of Regulations.

• The College informs students of their rights and responsibilities regarding confidentiality
of student records by stating its practices in the Monterey Peninsula College Catalog and
online at the MPC website [IIC8.1].

Analysis and Evaluation  
The Admissions and Records Office maintains the academic enrollment records of all MPC 
students. Microfilm copies of student records prior to 1995 are securely stored in fireproof, 
locked file cabinets in the archival office of Admissions and Records, a separate room from the 
main office area.  Records after 1995 are stored electronically in the Student Information System 
(SIS).  In fall 2014, the College began converting all microfilm records to a digital format in 
order to make these records easier to access electronically; the conversion project was completed 
during the spring 2015 semester.  Access to student enrollment records is limited to authorized 
personnel, and staff and faculty are only able to access areas of SIS that pertain to their position.  
Student records are released only at the written request/approval of the student [IIC8.2].  

Instructor roster materials, grade reports, and grade change forms are preserved in a secure file 
cabinet until they can be converted to digital images.  After the original documents have been 
converted to digital format, they are sent to a secure, cold storage room.  As mandated by 
Education Code §55025, grade changes (other than changes resulting from a course incomplete) 
occur only under the conditions of “mistake, fraud, bad faith, or incompetency.”  In these cases, 
instructors must complete and submit a “Change of Grade Request Form” explaining the 
circumstances and providing supporting documentation [IIC8.3].  Only the Director of 
Admissions of Records and the Admissions and Records Unit Office Manager can change grades 
in the Student Information System after faculty have submitted final grades.   

Students, faculty, and staff can access personal records (including grades) securely by logging 
into the Student Information System and/or Student Portal.  The secure login ensures that each 
individual only has access to records relevant to his or her own needs.  For example, students 
have password-protected access to their own personal data, grades, financial statements, etc. 
through the Student Portal.  Faculty access to grades is restricted to data from their own assigned 
course sections.  

https://drive.google.com/open?id=0B5p6Gr3C16kuWmNrZm5DTWxSUzA
https://drive.google.com/open?id=0B5p6Gr3C16kuQ0N5Sk9GczdiRWc
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Counseling notes are kept in SARS, ensuring that access to these confidential records is based 
upon system permissions, which are in turn assigned according to job responsibilities.  
Specialized programs with information exceeding the standard student records (e.g., 
EOPS/CARE, ARC, Student Financial Services, CalWORKs) maintain records that are held in 
locked cabinets and accessed by approved office personnel.  Counseling files located at the 
Marina Education Center are stored in a locked cabinet, housed in a locked office in an alarmed 
building.  The Seaside Public Safety Training Center stores applications, training records, and 
student files in locked cabinets within double locked offices. 

All student discipline records are maintained in locked cabinets in the office of the Vice 
President of Student Services.  The Vice President of Student Services and his confidential 
assistant are the only individuals with access to these documents.  The College backs up all 
administrative data stored on its servers, including student records, in accordance with Board 
Policy 3310: Records Retention and Destruction [IIC8.4].  

Conclusion: Monterey Peninsula College meets Standard II.C.8. 

Evidence Cited: 
IIC8.1 Student Record Privacy Information 

a. Admissions & Records Website -- Student Record Privacy
b. 2015-2016 College Catalog, p. 42-43)

IIC8.2 Admission & Records Website: Enrollment Verification 
IIC8.4 Change of Grade Request Form 
IIC8.5 Board Policy 3310: Records Retention and Destruction 

https://drive.google.com/open?id=0B5p6Gr3C16kuLTl6bWE1MjB4Q2M
https://drive.google.com/open?id=0B5p6Gr3C16kuaVlBMlNPUlBzdlU
https://drive.google.com/open?id=0B5p6Gr3C16kucjVSVG9sVDNtWGc
https://drive.google.com/open?id=0B5p6Gr3C16kuWmNrZm5DTWxSUzA
https://drive.google.com/open?id=0B5p6Gr3C16kuQ0N5Sk9GczdiRWc
https://drive.google.com/open?id=0B5p6Gr3C16kuLTl6bWE1MjB4Q2M

	Standard II: Student Learning Programs and Support Services
	IIA: Instructional Programs
	II.A.1 (ER 9, 11)
	II.A.2
	II.A.3
	II.A.4
	II.A.5 (ER 12)
	II.A.6
	II.A.7
	II.A.8
	II.A.9 (ER 10)
	II.A.10 (ER 10)
	II.A.11
	II.A.12 (ER 12)
	II.A.13
	II.A.14
	II.A.15
	II.A.16

	IIB: Library and Learning Support Services
	II.B.1 (ER 17)
	II.B.2
	II.B.3
	II.B.4 (ER 17)

	IIC: Student Support Services
	II.C.1 (ER 15)
	II.C.2
	II.C.3 (ER 15)
	II.C.4
	II.C.5
	II.C.6 (ER 16)
	II.C.7
	II.C.8





